Oo0pa3oBaresibHasi IPOrpaMMa KypcoB MOBbIIICHUS KBAJIM(PUKAIMHU [1eJAT0T0B
«Conepxkanue 1 METOAUKA NMPENOAaBAHUA AHTJIMMCKOTO SI3bIKA JJIs1 MJIAJIINX
IIKOJIbHUKOB B COOTBETCTBHH € I'OCYAAPCTBEHHbIM 00111€00513aTe/IbHBIM
CTAaHJAAPTOM Ha4YaJbHOro oopazoanusi Pecny0auku Kazaxcran» s yuuresei
AHIVIMHCKOI0 SI3bIKA OPraHU3alUil CPeAHero 00pa30BaHus ¢ KA3aXCKUM U
PYCCKHM SI3bIKAMH 00yUYEeHUs

1. O0me moJ1o:KeHus

1. OGpa3oBaTenbHas MporpaMma KypcoB MOBBIIICHHUS KBaTU(UKAIUU
nearoruyeckux kajapos «ConepikaHue U METOAMKA MPENoIaBaHus aHTINHCKOTO
A3bIKA JUISI MJIQAIIUX IIKOJIBHUKOB B COOTBETCTBUU C TOCYAAPCTBEHHBIM
0011e00513aTeNbHBIM CTAHJAPTOM HadajgbHOro oOpa3zoBanus PecnyOnuku Kazaxcram»
(manee — [Iporpamma) paspadborana OOIIECTBEHHBIM 00bEAMHEHUEM YUUTEIeH
anrnuiickoro s3pika CeBepo-Kaszaxcranckoit oonactu u r.IlerponaBinoBcka
«ATENK» ¢ yuerom 00HOBJIEHHOTO cojiep>kanusi oopazoBanus PK mis yuureneit
aHTJIMICKOTO SI3bIKa OPraHU3ali CPETHEr0 00pa30BaHUA C Ka3aXCKUM U PYCCKUM
A3bIKAMH O0Y4EHHUS.

2. [IporpamMmMa HampaBiieHa Ha pa3BUTHE y yUUTENeH podeccnoHaTbHBIX
KOMITETCHITUN 110 METOIMKE MPETOAaBaHUs aHTJIMIUCKOTO SI3bIKa B COOTBETCTBUU C
TpeboBaHmsiME [ ocymapcTBEHHOT0 0011e0053aTeTFHOTO CTaHAapTa 00pa30BaHUs
Pecny6nuku Kazaxcran (nanee — 'OCO), [IpodeccuonanbHoro cranaapra
nejarora.

2. 'noccapuid

Action plan - something an observer and teacher might agree on at the end of an
observation.

Activity - an activity is a general term to describe what learners are required to do,
using the target language, at any one stage in the course of a lesson, and can include
anything from exercises and drills (where the focus is primarily on the manipulation
of the forms of the language) to tasks and project work (where the emphasis is on
creating meaningful interaction or meaningful texts).

Acquisition - the way people learn their mother tongue.
Approach — method.

Appropriacy, appropriateness - if you use language appropriately, you use it in a
way that is suitable for the context, including the cultural context.



Assessment - assessment refers to the different ways of collecting information about
a learner’s progress and achievement. One of these ways is by testing the learner but
testing and assessment are not necessarily the same thing. Assessment may include

informal procedures such as those carried out by the teacher in the course of a lesson.

Authentic - something produced for native speakers rather than language learners.

Authentic text Text (written or spoken) that is produced for native speakers, not
learners.

Ailingual - able to speak two languages fluently.

Bodily/kinesthetic intelligence - this is one of Dr. Howard Gardner’s Multiple
Intelligences, and refers to the ability to understand, move and use one’s body well.
Dr. Gardner published his theory in 1983. He believes that everyone is born with
several intelligences. Some people are stronger in some areas than others, but
everyone has the potential to develop every intelligence. Dr. Gardner believes that
each intelligence should be developed, as each will improve overall intelligence.

Buzz group - this is a method of livening up a discussion or a lecture. Every so often
during a discussion/lecture, pair or group pupils and have them summarise the
previous part and decide if they agree or disagree, then move on to the next part and
do the same.

Cognitive sKills - thinking skills.

Cohesive devices - the glue that holds a text together, such as conjunctions, (and, but,
however, consequently), substitution and referencing.

Communicative approach - is an umbrella term used to describe a major shift in
emphasis in language teaching that occurred in Europe in the 1970s. Essentially, the
shift was away from teaching language systems (such as vocabulary and grammar) in
isolation to teaching people how these systems are used in real communication. Put
another way, there was a shift from viewing linguistic competence along as being the
goal of language learning.

Concept question - a concept question is a question designed to check or to guide
learners’ understanding of the meaning of a new word or grammar item.

Constructive - helpful.

Constructivism - constructivism is a theory of learning that claims that individuals
actively construct knowledge, rather than passively receiving it. They do this by
filtering and organizing their experience so as to match their existing knowledge (or
mental representations) of the world. If there is a mismatch between their experience



and their existing mental representations, they restructure the latter to accommodate
the new information.

Content and language integrated learning - teaching a subject, such as geography,
natural science, or history, through English, to learners whose first language is not
English. Is known as content and language integrated learning (CLIL). It is also known
as content-based teaching. CLIL belongs firmly in the tradition of the strong form of
the communicative approach, in that there is no predetermined language syllabus.
Instead, instruction is organized slowly around the content.

Controlled activities - activities that have language and an output largely controlled
by the teacher, rather than the learners.

Criteria-based assessment - evaluation of student learning achievements against
pre-defined criteria. It differs from “norm referenced” assessment approach, in which
work/people are assessed in terms of how well other people do.

Deductive learning, deduction - deductive learning occurs when a rule or
generalization is first presented to the learners, and then they go on to apply it in
practice activities. This contrasts with an inductive approach, where the learners
themselves generalize the rule from examples, before practicing it.

Developmental feedback - feedback that promotes positive change and gives
examples of how to bring about the change.

Drills (where the focus is primarily on the manipulation of the forms of the language)
to tasks and project work (where the emphasis is on creating meaningful interaction or
meaningful texts).

Extensive listening skills - when we listen to a long text over an extended period of
time.

Facilitation - to facilitate a process, such as language learning, is to help make it
happen. Facilitation is a way of thinking about teaching that recognizes the fact that
teachers do not directly cause learning, but that they can provide the conditions in
which learning happens.

Feedback - feedback is the information, either immediate or delayed, that learners get
on their performance.

First draft - the first piece of writing produced by the writer, which will probably
need rewriting after editing.

Freer activities - activities that have language and an output produced largely by the
learners, rather than the teacher.



Genre - a type of writing, which usually has an identifiable style or format, e.g. a
formal letter, a postcard, a news article, a book review, etc.

Genre - type of text, e.g. formal report, newspaper article, letter, etc.

Genre - types of listening that have specific social purposes, particular overall
structures and specific linguistic features shared by particular cultures (e.g. news,
conversations, telephone messages, complaints, etc.).

Genre approach - a method of studying content by analysing different text types in
terms of vocabulary, grammar, format, etc.

Grammar-translation method - grammar-translation is a language teaching method
that developed out of the way that classical languages (such as Latin and Greek) were
traditionally taught. It wasn’t fully formalized until the mid-nineteenth century, when
it became institutionalized in schools in Germany. First known as the Prussion Method,
it was only later called grammar-translation. The grammar part comes from the fact
that grammar is taught deductively (— deductive learning) and that grammatical
accuracy is highly prioritized.

Inductive learning, induction - induction is the process of working out rules on the
basis of examples. It is also called discovery learning. It contrasts with deductive
learning, in which learners are presented with rules which may then go on to apply.

Information gap - this is a speaking activity where each participant needs
information from the other. Typically, each has half the information, and they need to
ask for the rest of the information. It can also be between more than two people.

Input - input is the spoken or written language that learners are exposed to. You cannot
learn a language without input. Less clear is whether input alone is enough.

Intensive listening skills - when we listen in order to examine a piece of language;
for example, to study the grammar or pronunciation of it.

Interactional listening - when the main purpose is to establish a relationship with the
speaker(s).

Interlanguage - the learner’s version of the target language, before s/he has learnt to
use it correctly.

Language learning - the process of learning a second/third language, usually at
school.

Lead-in - a short activity that introduces a topic.

Warmer — a short activity normally at the beginning of the lesson.



Pre-teach — a stage to help students prepare for a more challenging activity to follow.
Stirrer - an activity that quickly gets students enagaged, interested and excited.
Settler - an activity that calm students down.

Learner-centered instruction, learner-centeredness - learner-centered instruction
aims to give learners more say in areas that are traditionally considered the domain of
the teacher of the institution.

Learning style - your learning style is your preferred way of learning.

Lesson plan - a lesson plan is a document that maps out the teacher’s intentions for
the lesson. It reflects the teacher’s planning decisions as well as the teacher's
understanding of the principles of lesson design.

Lexical chunks - phrases or groups of words that can be learned as one lexical item,
e.g. ‘looking forward to it’, ‘see you later’, ‘give me a break’, etc.

Method - a method is a system for the teaching of a language that is based either on a
particular theory of language or on a particular theory of learning, or (usually) on
both. The well-known methods are grammar-translation, the direct method, and the
communicative approach.

Multiple intelligence - intelligence is usually thought of as being a single, inborn
capacity. But the theory of multiple intelligences (M), as first proposed by Howard
Gardner, views intelligence as being multi-dimensional. These are:

verbal/linguistic

logical/mathematical

visual/spatial

bodily/Kinesthetic

musical/rhythmic

interpersonal, je, the ability to understand other people's feelings and wishes
intrapersonal, je, the ability to understand oneself

The last two share characteristics of what has also been called emotional intelligence.

Open-ended questions - questions that do not require a yes or no answer.
Outcome - end result.

PPP - PPP stands for presentation-practice-production. It describes a three-stage
model of lesson design that has prevailed in ELT methodology for the past half-
century. It also underpins the sequencing of most published ELT materials.

Passive - not actively participating in something.

Peer check - this is a method of checking answers. Before eliciting feedback from
the whole class, the teacher will often tell pupils to check their answers together in



pairs or groups. This builds confidence and will mean the teacher gets more response
to elicitations.

Post-reading task - a task that encourages learners to use information they gained
from reading a text.

Pre-reading task - a task that helps learners tune into a text before reading it, which
aids their understanding.

Procedure - the detail of what is happening at each stage of the lesson.

Process-oriented activities - writing activities that guide learners through some or all
of the stages of the natural process of writing, 1.e. thinking about the readers’ needs,
gathering ideas, planning the writing, writing a first draft, editing, writing a final
draft, etc.

Product-oriented activities - writing activities that give learners practice in
producing the final writing product, usually by interacting with it in some way, e.g. a
gap-fill.

Reflection, reflective teaching - when you reflect on your teaching, you think back on
it, in order to understand it better, and to take steps to improve it. Reflection is seen as
a key stage in an experiential learning cycle that also includes planning, action and
learning.

Remote monitoring -this is a method of monitoring classes, where the teacher
remains in the background and monitors unobtrusively. The teacher will then give
feedback after the task is finished.

Role play -this is a speaking activity that requires the participants to adopt roles. It
very often has role cards and requires preparation for the role. Examples could
include a shopkeeper and customer; a debate between businesspeople and
environmentalists; a call centre staff member and a member of the public.

Scaffolding - scaffolding is the temporary support that surrounds a building under
construction. The term is used metaphorically to describe the temporary interactional
support that is given to learners while their language system is ‘under construction’.

Schemata - the mental picture a person has about a topic, based on past experiences.
Self-conscious - very aware of what other people think of you.
Schemata - the mental picture a person has about a topic, based on past experiences.

Spatial reasoning test - a test requiring you to think about objects in relation to
space.

Speech genre - this is a variety of speech found in a particular place, for a particular
purpose or result, between particular people, using a particular channel (i.e. face-to-



face; mobile). Examples could include chatting with a friend, giving instructions,
making a presentation or telling a joke.

Synthesise - to combine different parts to make a new and more complex product.

Teachers’ association - most countries and regions have professional, non-
governmental, associations for teachers of English. Membership normally entails an
annual fee, in return for which members may attend national and/or regional
conferences and workshops, as well as receive a newsletter or magazine. These
associations may also function as lobby groups, representing the interests of English
teachers and students to the relevant government authorities.

Teacher talk - teacher talk is the term used to describe the variety of language used by
teachers when addressing learners.

Transactional listening - when the main purpose is to transfer knowledge from the
speaker(s).

Verbal/linguistic intelligence - this is one of Dr. Howard Gardner’s Multiple
Intelligences and refers to one’s ability to understand and use language well to
communicate. Dr. Gardner published his theory in 1983. He believes that everyone is
born with several intelligences. Some people are stronger in some areas than others,
but everyone has the potential to develop every intelligence. Dr. Gardner believes
that each intelligence should be developed, as each will improve overall intelligence.

Visual or graphic organiser - a tool for displaying content visually.

Webquest - webquest is the term that has been coined to refer to an educational task
that is carried out by means of the internet.

While-reading task - a task that motivates learners to read a text.
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2.2

VYnpasieHue  KiIaccoMm  C
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2.3

Hcnonp3oBaHne cTpaTeruit
KPUTUYECKOTO  MBIIUIEHUS
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SI3BIKA

2.4

IIpyHOMNBI ~ OLICHUBAHUAL:
MOJENb  KPUTEPUATBHOIO
OLICHUBAHMS

2.5

AKTHUBHEIE METO/bI
oOy4eHus Ha ypoKax
AHTJINIICKOTO SI3bIKA

2.6

Hcnons3oBaHue MECEH,
HECHOIIEHUH W CTHXOB C
MJIQIIIUMHU IKOJILHUKAMUA

2.7
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2.8

OOGyuenue YTEHUIO u
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2.9
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2.10

OOGyueHue JIEKCUKO-
rpaMMaTHYEKOMY
KOMIIOHEHTY Ha  ypOKax
AHTJIMACKOIO S3bIKa
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CropuTesyIuHr

2.12
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2.13
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(CLIL) Ha ypoKax
AHTJIMHACKOTO SI3bIKA

Monayas 3. Pazeutue UKT
TPaMOTHOCTH IeIaroroB

3.1

Hcnonp3oBanne
o0pa3oBaTeIbHBIX  OHJIAWH
pecypcoB Ha ypOKax
AHTJIUHACKOTO A3bIKa
(Bilimland, British Council,
American English u T11)

3.2

Beb6-kynbTypa, HETHKET
(netiquette, KYyJIbTypa
OOIIIEHUsI TI0 AJIEKTPOHHOMN
1oYTe)

Monyas 4. BappuaTuBHbBIM

4.1

MexayHapOoIHbIE SK3aMEHBI
IELTS, TOEFL, TKT CLIL
JUIS MIPUCBOCHUSA
KBaJTU(UKAIMOHHON
KaTEeropuu regaroraMm
aHTJIMHACKOTO S3bIKa

4.2

IIpeseHTaimus MHUHU-YPOKa
(3a1uTa npoeKTa)

Bcero:

38

40

Heabio [IporpaMmmsl SBIIsSIETCS MOBBIICHUE MPOGECCUOHATHHOM KOMIIETCHITHH

[Ipumeuanue: 1 akanemuueckui yac — 45 MUHYT.

4. Ilenb, 3a1a4u 1 o:xugaeMble pe3yJabTaThl [Iporpammbl

IIeaaroroB B o0iacTu MCTOIMUKHU IPCIIOJaBaHUs AHTJIMMCKOTO SI3bIKA B paMKax

OOHOBJICHHOT'O COJIepXaHusi 00pa30BaHUsI.

3amaun [Iporpammsi:

- O3HaKOMUTb C€ MCTOJaMHU YIIPABJICHHA KJIACCOM IIpH O6y‘IGHI/II/I MJIaJIIMXx

IIKOJIBHUKOB

- pa3BUTb YMCHHUC HCIIOJIB30BATb CTPATCTUHW KPUTHUUYCCKOIO MBIIIJICHUS Ha YPOKax

AHTJIMACKOTO SA3bIKa




- copMupOBaTh MPEICTABICHUE O NPENOAABAHUN AHTJIMMCKOrO Si3bIKa MIIAJIIIUM
HIKOJIbHUKAM MocpeicTBOM «Metoja pusndeckoro pearupoBaHus», «EcTeCTBEHHOT0
noaxonay, «llepuona Monyanus»

- O3HAKOMUTH CO CIIOCOOAMU U METOJIaMU MCTIOJIb30BaHUS MECEH, PEUYEBOK U CTHXOB
Mpu 00YYEHUH MJIQJIIINX IIKOJIHbHUKOB

- YIIyOUTh 3HAHUE ¥ TTIOHMMAHKE MPUHIIUIIOB OIEHUBAHUS

- O3HAaKOMWTh C HWHHOBAIIMOHHBIMHU METOJaMU AaKTHBHOTO OOYy4YEHHs Ha ypoKax
AHTJIMHACKOTO SI3bIKA

- Pa3BUTHh HABBIKM MPEMOJIABAHUS B HAIPABJIICHUAX: YTEHHE, MUCHMO, TOBOPEHUE U
ayIMpOBaHUE HA YPOKaX aHTJIMMCKOTO S3bIKA MPU 00 YICHUH MJIAJIINX TKOJIHHUKOB
- paclIUpUTh MPEICTABICHUE O JIEKCUKO-TPAMMATHYECKOM KOMIIOHEHTE Ha ypOKax
AHTJIMHACKOTO SI3bIKA

- cdhopmupoBaTh npejacrabieHue o Auddeperimanuu 3ananuii U ckaddoaauHre Ha
YPOKax aHIJIUMCKOTO SI3bIKA

- 03HAKOMHUTbH C OCOOCHHOCTSIMHU TUIAHUPOBAHUS YPOKA I MIIAIINX IIKOJIbHUKOB

- O3HAKOMUTH C MPUHIUIIAMY TJIAHUPOBAHUSI MUKPOIPENOAABAHUS

- chopmMupOBaTH HABBIKK MPE3EHTAIIUU U 3aIUTHI IJIaHA YPOKa

- 0O3HAKOMUTH C OCOOCHHOCTSMHM TUIAHUPOBAHMS YPOKA B YCIOBUSAX JUCTAHIIMOHHOTO
o0yueHust

- chopmMupoBaTH MPEACTABICHUE O MEJATOTUCKOM 10/1X0/1€ « CTOPUTEIIUHT Y

- chopmupoBaTh MNpEACTaBICHUE O MPEAMETHO-I3IKOBOM HHTETPUPOBAHHOM
o0yuenuu (CLIL) Ha ypokax aHTJIMICKOTO sI3bIKa

- paCIIMPUTH MOHUMAHUE OCOOEHHOCTEN MPEAMETHO — SA3bIKOBOI'0 HHTETPUPOBAHHOIO
ooyuenust (CLIL) Ha ypokax aHTTTUHCKOTO S3bIKa

- pa3Buth HaBbIK npuMeHeHUss UKT Ha ypokax aHIIMHCKOro s3bIKa

- pacHIMpUTh TMPEICTABICHHE O BO3MOXKHOCTAX HMCIOJIB30BaHUS 00pa30BaTEIbHBIX
OHJIalH pecypcoB Ha ypokax anriuiickoro s3bika (Bilimland,British Council,
American English, etc.)

- O3HAKOMHUTb C BO3MOXHOCTSIMH MPOQPECCUOHATLHOIO Pa3BUTHUS  yuHUTeENeH
AHTJIMHCKOTO SI3bIKA OHJIAWH

- O3HAKOMHTH CO CTPYKTYpPOH U COAEpKaHUEM MEXAYyHApOAHBIX 3k3amMeHOB IELTS,
TOEFL, TKT CLIL nns npucBoeHHs KBadu(UKAIMOHHOW KAaTErOpUH IeJaroram
AHTJIMCKOTO SI3bIKA

I1o 3aBepiIeHNH Kypca CIaylaTe un:

- 3HAKOMBbI C METOJJaMH YIIPABJICHUS KJIACCOM MPU 00YUEHHUH MIIAJIIIUX IKOJIBHUKOB
- JIEMOHCTPHUPYIOT YMEHHUE HCMOJb30BaTh CTPATETHMH KPUTUYECKOrO MBIIUICHUS Ha
YPOKax aHIJIUMCKOTO SI3bIKA



- JEMOHCTPUPYIOT 3HAHWUE M MOHMUMAHHWE CYTH MPENOJABAHUS AHTIIMMCKOTO SI3bIKA
MJIQJIIIAM IIKOJIbHUKAM MocpeAcTBOM «Meroga (U3HUECKOro pearupoBaHUS»,
«EcrectBeHHOr0 nnogxony, «llepuona Momuanus»

- 3HAKOMBI CO CIIOCOOaMU ¥ METOJIJAMU MCIIOJIb30BAHUS MIECEH, PEUYEBOK U CTUXOB MIPH
00y4YeHUU MJIQJIIIUX IIKOJIHHUKOB

- 3HAIOT ¥ [IOHUMAIOT IIPUHIIUIIBI OLICHUBAHUS

- 3HAKOMBl C HWHHOBAIIMOHHBIMU METOJAaMU aKTUBHOI'O OOYYEeHHs Ha YypoKax
AHTJIMHACKOTO SI3bIKA

- JIEMOHCTPUPYIOT HAaBBIKM TMPEMOJIaBaHHUS B HAIPABJICHUSX: YTCHHUE, IHUCHMO,
TOBOpPEHUE U ayJMPOBAHUE HA YPOKAX aHIJIMMCKOTO S3bIKA MPU 00yUYEHUW MIIAJIIIX
IIKOJIbHUKOB

- AMEIOT PaCIIMPEHHOE MPEACTABIEHUE O JEKCUKO-TPAMMATUYECKOM KOMIIOHEHTE Ha
ypOKax aHIJIMKUCKOTO S3bIKa

- JIEMOHCTPUPYIOT YMEHUE pa3pabdOTKu W mpeaoctaBieHus A epeHIIMpOoBaHHbIX
3aaHuidl U ckad@oaarHTa Ha ypOKaX aHTJIMICKOTO SI3bIKa

- 3HAKOMBI C OCOOCHHOCTSIMU IIJIAHUPOBAHUS YpOKa IS MIIAJIIINUX ITKOJLHUKOB

- 3HAKOMBbI C MMPUHLINIAMU [JITAHUPOBAHKS MUKPOIIPEIIOAaBAHUS

- IEMOHCTPHUPYIOT HABBIKU MPE3CHTALIUN U 3AIIUTHI TUIaHA YPOKa

- 3HaKOMBI C OCOOCHHOCTSMHM IUTAHUPOBAHHUS YpPOKa B YCJIOBHSX JIUCTAHIIMOHHOTO
oOydeHus

- JIEMOHCTPUPYIOT 3HAHME W I[IOHMMAHHUE CYTH NEJArOrM4ecKOoro Mojaxoaa
«CTOPUTEIUTHHT»

- HUMEIOT TPEACTaBJICHHUE O TMPEIMETHO-I3bIKOBOM HWHTETPUPOBAHHOM OOYUYEHUU
(CLIL) Ha ypokax aHTJUHCKOTO SI3bIKa

- JICMOHCTPUPYIOT TIOHUMaHHME€ OCOOCHHOCTEM TPEAMETHO —  SI3BIKOBOI'O
uHTerpupoBanHoro odyuenus (CLIL) Ha ypokax aHTJIMHCKOIO SI3bIKa

- JIeMOHCTpUPYIOT HaBbIK TpuMeHeHuss KT Ha ypokax aHrIMKACKOro A3bIKa

-  HMEIT PACHIMPEHHOE TMPEJICTABICHUE O BO3MOXHOCTSX  MCIIOJIb30BaHUS
oOpa3oBaTelIbHBIX  OHJAWH  PEcypcoB  Ha  ypoKax  aHIJIUMHCKOrOo  SI3bIKA
(Bilimland,British Council, American English, etc.)

- 3HAKOMBI C BO3MOKHOCTAMH MPO(HEeCCUOHATBHOTO Pa3BUTHUS YUUTENIeH aHTJIMICKOTO
sI3bIKa OHJIANH

- 3HAKOMBI CO CTPYKTYPOM M COJEpXKaHHUEM MEKIyHapoIHbIX 3k3aMeHOB IELTS,
TOEFL, TKT CLIL ans npucBoeHHs] KBaluM(UKAMOHHOW KaTEropvH IMearoram
AHTJIMHACKOTO SI3BIKA.

5. Crpykrypa u cogepxanue Ilporpammsl

IIporpamMma cocTouT U3 5 MoayJIe:



MogayJb 1. 3akoHOAATENBHBIE U HOPMATUBHO-IIPABOBBIE AKTHI,
periiaMeHTUpyoIre npohecCuoOHaANbHYIO AeSITEbHOCTh YUUTEIEH aHTJIMACKOTrO
SI3bIKA.

Moayinb cOAepKUT ONMKUCaHUE 3aKOHOAATENbHBIX U HOPMATUBHO - IPABOBBIX
aKTOB B 00JIaCTH MPENOJaBaHMsI AaHTJTMHCKOTO A3bika. Hampasien Ha 03HaKOMJIEHHE C
npodeccuoHabHBIMU cTaHAapTamu neaarora (3akon «O6 obpazoBanum» ot 27
utonist 2007 roma; ['ocymapcTBeHHBIN 00111€00pa30BaTENbHBINA CTAHAAPT HAYATHHOTO

obpazoBanus PK; ['ocynapcTBenHas nmporpamMma pa3BuTusi oOpazoBanus v Hayku PK
2020-2025.).

Monayas 2. [Icuxomnoro-negarorndeckoe odecrnedeHne 0opa3oBaTenbHON
JESITEIbHOCTH NI€/1aroroB

Copepxanue Moyiist IpeACTaBIeHO OMMCAHUEM OCOOEHHOCTEN MPEnoJaBaHUs
AHTJIMHACKOrO S13bIKA MIIA/IIIMM IIKOJIBHUKAM, a TAKKE OMMCAHUEM CTPATErHil pa3BUTHSA
NPaKTUYECKUX HABBIKOB MEAAroroB Mo (POPMHUPOBAHUIO METAKOIHUTHBHBIX HABBIKOB
oOyuaromuxcs (OOyueHne TOMy, Kak Yy4uThCs). Mojaynb 3HakKoMuUT ¢ Teopueit
MHOXecTBeHHoro uHremiekra [.I'apnHepa, ¢opmupyer npeacraBieHHE O CTHIISIX
0o0y4eHUsl.

Moayab 3. CoBpeMeHHass METOAMKA MPETOIaBaHMsI AaHTJTUHCKOTO SI3bIKa B
KOHTEKCTE OOHOBIICHHOTO COJIEpKAHUsI 00pa3oBaHUs
Monyinb pacKpbIBa€T OCHOBHYIO TEMY Kypca, €€ MPaKTUYECKYI0 3HAYUMOCTb U
HOBHU3HY B paMKax HaIlpaBJICHUI: TUTAHUPOBAHUE, TIPETOaBaHne, 00yIeHUE U
OlLICHUBAHUE.

Coneprxanue MOyl OTPAXKEHO PEKOMEHIAIMSAMH T10 YIIPABICHUIO KIACCOM MPHU
OOyYEeHHH MJIAJIINX IIKOJIHHUKOB, OMTMCAHUEM OCOOEHHOCTEH IIIaHUPOBAHUS YPOKa
JUTSI MITQJTIITUX ITKOJIBHUKOB, BKITFOYAsl TNIAHUPOBAHUE B YCIOBUSAX JUCTAHIIMOHHOTO
oOy4YeHHsI, Ha OCHOBE MPUHIIUIIOB OIEHUBAHUS B paMKax Mojienu KpUTepruaaIbHOTO
OILICHUBAHUS, OTIMCAHNEM OCOOCHHOCTEH MPEAMETHO — S3BIKOBOT'0 HHTETPUPOBAHHOTO
ooyuenne (CLIL) Ha ypokax aHTIIMHCKOTO S3bIKA.

Monayas 4. Pazputue MKT rpamoTHOCTH e1aroron
Conepxkanue MOJYJS MPEACTABICHO PEKOMEHIAIMSAMM 10 UCIIOJIb30BAHUS
00pa3oBaTeIbHBIX OHJIAWH PECYPCOB HA YPOKaX aHTIUKUCKOTO S3bIKa
(Bilimland,British Council, American English, etc.) B pamkax pazsutust UKT
IPAaMOTHOCTH TMEIAaroroB, a TAak’K€ OMUCAHUEM BO3MOXKHOCTEU Mpo(ecCuoHaIbHOTO
Pa3BUTHS YUUTEIIEH aHTJIMMCKOTO SI3bIKa OHJIANH

Monyas S. BapuatuBHbii
Moaynbs 3HAKOMHT CO CTPYKTYPOU U COJIEpKAHUEM MEKTYHAPOIHBIX HK3aMEHOB
IELTS, TOEFL, TKT CLIL nns mpucBoeHUs! KBAIU(PUKAITMOHHON KaTErOpru



nejaroraM aHrJIuMCKOro s3blKa CorjaacHo npukasy Munuctpa oOpa3oBaHUs U HAYKH
Pecnyonuku Kazaxcran ot 11 mast 2020 rona Ne 192, "O6 yrBepxxnennu [Ipasuin
MPUCBOEHUS (MOATBEPKICHMS) KBaTU(UKAIIMOHHBIX KaTEropuil negaroram’.
Huddepennmanus coaepxanus Yuedbnou [Iporpammel 00ycnoBieHa
00pa30BaTeIbHBIMU MOTPEOHOCTAMHU M1E€JATOrOB.
Monyib COOEpKUAT ONMCAaHUE IPOLEAYPHl CYMMAaTHBHOI'O OLIEHUBAHUS
pe3ynbTaToB 00YUYEHUs Ha Kypce

6. Opranusanus yueOHOro npouecca

Kypchl noBblenyst KBanupuKauu OpraHu3yloTcs B pexuMe:

1. ouHOro oOy4yeHus B COOTBETCTBHUHU C y4€OHO-TEMATUUECKUM IIJIAHOM Kypca B
pexumMe ogHoro ooyuenus (nanee — Y TII). [IpogomKuTeIbHOCTh OYHBIX
KypcoB cocTaniisieT 80 yacoB. [Ipu opraHuzanuy OYHBIX OJTHOHEAEIBHBIX
KypcoB konnuecTBo yacoB B Y TII cokpariaercs B 1Ba pa3a, TeMbl u hopma
MIPOBEICHUS 3aHATUM OCTAIOTCS 0€3 U3MEHEHUM;

2. TUCTAHIMOHHOTO OOYYEHUS B COOTBETCTBUU C yU4COHO-TEMAaTHYECKHUM TUIAHOM
Kypca K HacTosimei [IporpamMmme u BKIIFOUAIOT JIBa 3Tarma 00ydeHUsI:
TUcTaHIMOHHOE (oHaiiH) — 30 yacoB, camocTtosTenbHoe (oddaiin) — 50
9acoB.

[Tpu opranuszanuu o6pa3oBaTeIbHOIO MpoLEcca B OYHOM U IUCTAaHIIMOHHOM
peXHUMax B LIENSAX KOHTPOJIS ¥ OLIEHKU 3HAHUU CylaTenei mpoBOAsSITCS:
camoCTosITeNbHasl paboTa, MPOeKTHAs padoTa, Mpe3eHTallusl MUHU-YpOKa (MUHU-
MEpOIIPUSITHUS), UTOTOBOE TECTUPOBAHUE, a TAKKE MPOMEKYTOUYHOE TECTUPOBAHUE
IS Kypca B peKUME AUCTAaHIIMOHHOTO O0yUeHus. 3aJaHusl ISl CAMOCTOSTEIbHON
paboThI, TECTOBBIE 3aJJaHUSI, TEMbI IPOEKTHBIX PAOOT U MUHU-YPOKOB (MUHU-
MEPOTIPUATHIA) BKIIFOUCHBI B YUeOHO-METOInYECKU KoMIuieke (nanee — Y MK)

Kypca.

1. OGpa3oBaTenbHbBINA MPOIECC BKIOUYAET HHTEPAKTUBHBIE (DOPMBI U METOJIbI
OOyYEHWMSI: JICKITUS, CEMUHAP, MMPAKTHIECKasi padoTa, BRIC3THOE MPAKTUIECKOEC
3ansTue (nanee — BII3), TpenuHr, mactep-kiiace, KOH(epeHus, Kpyriblil cTom,
MPE3eHTAIs MUHH-YPOKA, POJIEBBIC UTPHI, METOJ] KEHCOB, 00CYKICHHE
BUCO(DUIHFMOB, COBMECTHOE PEIIICHUE BOIIPOCOB, a TAK)Ke BEOMHAp, OHIAH-(POpyM,
OHJIAMH-KOHCYINIBTAIMS U CAMOCTOSITEIbHOE 00y4YeHHE CITyIIaTeNs s Kypca B
peXHUMe TUCTaHIIMOHHOTO o0y4eHus Ha miatgopme ZOOM.



2. ITpu opranuzaimu 06pa3oBaTENBHOTO MpOIecca B IEISX KOHTPOIS U OI[CHKU
3HAHUH CIlyIlIaTene MPOBOASATCS BXOJHOE U BBIXOJHOE TECTUPOBAHUE, 3aLUTa
MUHU-YPOKa/MPOEKTHON pabOThl U UTOrOBOE TECTUPOBAHUE.

7. YueOHO-MeTOquYecKoe o0ecnieuenue IlporpamMmmsl

VY4eOHo-MeToInYeCKOE 00eCTIEUeHUE — ITO COBOKYITHOCTh BCEX YUeOHO-
METOANYECKUX TOKYMEHTOB M MaTEpPUAJIOB 110 MOAYJIAM TeMaTuku [Iporpammel,
HEOOXOAMMBIX JIJIsl OPraHU3alliy U OCYILECTBICHUS C UX MOMOIIBI0 00y4YEeHHUs
YUMTENIEH aHTJIMKACKOrO sI3bIKa OpraHU3alMi cpeHero 00pa3oBaHusl C Ka3aXCKUM U
PYCCKHMM SI3bIKAMH OOYUYEHHS.

Moayas 1: «3akoHoaaTeqbHble M HOPMATHBHO-NPABOBOH  aKTHI,
perjiaMeHTHPYoLIe NPo(ecCHOHAIBHY IO eI TeJIbHOCTD yYUTe el AaHTJINHCKOr 0
SI3BIKA))

Crpykrypa Moay.s

[TponokuTEIbHOCTh — 2 Yaca

3aHsATHS B OUHOM pexUMeE (JIEeKIus - 2 Jaca)

1) Lenu u 3anaun Mmomys

[{enb. M3ydyeHne OCHOBHBIX aClIEKTOB HOPMATUBHO-IIPABOBBIX aKTOB B 00JIaCTH
o0pa3oBaHUs, PETJIaMEHTUPYIOIIMMHU O0pa30BaATENbHYIO JEATENbHOCTh YUHUTENeH
aHrmickoro s3bika (Tpedoanus [[OCO, I'TIPOH 2020-2025)

3amaun:

- [To3HaKOMUTH C TIEpEYHEM 3aKOHOB, PETJIAMEHTUPYIOIINX 00pa30BaTEbHYIO
NeSATeTLHOCTh YUUTENEH aHTJIMICKOrO sI3bIKa B 00pa3oBaTeIbHON OpraHu3alliu;

- W3yuuTh pdeTalbHO CoOMEp)KaHHWE OTACIbHBIX TPEOOBAaHWA B JTAHHBIX
HOPMAaTUBHO-IIPABOBBIX JOKYMEHTAX;

- TloBBICUTH YpOBEHb 3HAHHMI OTHOCHUTEIIBHO COJIEPKaHUS PaCCaMTPUBAEMBIX
HOPMAaTHUBHO-TIPABOBBIX U 3aKOHOJIATEIBHBIX aKTOB B 00JIaCTH 00pa30BaHUS.

Tema 3akoH «O0 oOpazoBanun» ot 27 utonsg 2007 rona;
["ocynapcTBEeHHBIN 00111e00pa3oBaTeIbHBIN CTaHJapT
obpazoBanus PK;

['ocynapcTBeHHast mporpaMMa pa3BUTHSL 00pa30oBaHUsI U HAYKU
PK 2020-2025.

3akoH «O craryce nenarora» ot 19 nexabps 2019 rona.

Dopma [IpakTueckoe 3aHsTHE
[MpoBeIeH s :




I‘-Iacm: 2

I]_IeJIb

O3HaKOMUTH CIIyIIATENIE Kypca ¢ OCHOBHBIMHU MOJOKEHUSIMH
I'OCO, T'TIPOH 2020-2025, oTHocsmuecss K ACATEIbHOCTHU
YUYUTENIEN AHTJIMMCKOTO A3bIKA.

JleATeJIbHOCTH

Beenenne: «CoBpeMEHHBIM 3Tal Pa3BUTUS CHUCTEMBI
obOpaszoBanus Pecnybnuku Kaszaxcran cBsi3aH ¢ IepeMeHaMH,
HAIllpaBJICHHBIMM  HAa  COBEPUICHCTBOBAHUE  MOAJAEPKKHU
I1e/1aroros, HCIIOJIb3YIOIINX AHTJINHCKUN SI3BIK B
npoecCHOHanbHON  NIEATETPHOCTH B IIKOJIAX  CTPAaHBI.
OObecrnieueHre COOTBETCTBYIOLIETO MHMPOBBIM  CTaHAApTaM
KayecTBa 00pa30BaHMs BBIXOAUT HA MEpBbIM IulaH. B aToi
CBS3M ObUIM pa3pabOTaHbl W YTBEPXKACHbl MUHUCTPOM
oOpaszoBanus u Hayku PK psin 3akoHOB, periiaMeHTUPYIOIIUX
paboty NEJaroroB IKOJI, HaIPaBJICHHYIO Ha
COBEpILICHCTBOBAHUE KayecTBa OOY4YEHHs] HMHOCTPAHHOMY
s3bIky. [lpu 3TOM cieayer OTMETUTh, 4YTO OOJIBIIMHCTBO
Ka3aXCTaHCKMX  IIKOJ, B LEISAX peaJu3alud  3a71a4
rOCyIapCTBEHHOr0 CTaHJIapTa oOOpa3oBaHUs MO MPEAMETY
«IHOCTpaHHBIN S3BIKY», BENYT OOYYCHHE AHTIUHCKOMY SI3BIKY
[0 YCTAHOBJIEHHON TOCYAapCTBEHHOW Yy4eOHOW Mporpamme,
TaKk Kak II0 CTaryCy AaHIJIMHCKUM  SI3BIK  SIBIISIETCSA
MEXTYHAPOIHBIM SI3IKOM OOIIICHMS.

B pemsx ananmuthyeckoro o030pa 3aKOHOJATENbHBIX
aKTOB B OOJACTH MPENOJaBaHUs AHTIIUKACKOTO S3bIKa BaM
CIIEyeT PacCMOTPETb M HM3YyYUTh HEKOTOpPbHIC IMOJIOKEHUS B
CJIEIYIOIIMNX IOKYMEHTaX:

1. 3akon «O6 obpazoBanun» ot 27 utosst 2007 roxa;

2. JewicTByromuii ['ocynapcTBEeHHBIN
o011eo0pa3zoBaTEIbHBIN CTaHAapT o0pa3oBaHUs
Pecniy6uku Kazaxcran ot 31 oktsa0ps 2018 rona;

3. llpukaz MOH PK «0O6 yrBepxnenuun I[lpasun
NpPUCBOCHUS  (TMOATBEPKICHUSA) KBATH(PUKAIIMOHHBIX
KaTeropumn resaroram.» [Ipukas Munuctpa
oOpa3oBanus u Hayku Pecriyonuku Kazaxcran ot 11 mas
2020 roma Ne 192;

4. T'ocymapcTBeHHas IporpaMma pa3BUTHSI 00pa30BaHUs U
Hayku Pecniy6uku Kazaxcran na 2020-2025 roast ot 27
nekadbps 2019 rona.

Pabota B rpymmax (10-12).

1. 3yuuth crenyromme MOJ0XKEHHUsS JEHCTBYIOLIEro
3akona «O0 o0pazoBaHMU» 110 TE3UCAM OCHOBHBIX PA3/EIIOB
3akoHa periiaMeHTUPYIOII1e npo¢ecCUOHATbHYIO
JESTENbHOCTh yuurenen AHTJIMHACKOTO A3BIKA.




(Mcnoab3oBaTh npueM Jigsaw)
- cTaThsl 9 «SI3bIk 00yUEHUSI U BOCITUTAHUSY;
- ctaths 11 «3agaun cucTeMbl 00pa30oBaHUs.

2. Uzyunuts Ilpuka3 MuHuctpa o0pa3oBaHusi U HAyKH
Pecny6nuku Kazaxcran ot 31 okts6pst 2018 rona Ne 604 «O0
YTBEpPKICHUH  TOCYJAPCTBEHHBIX  00meo0s3aTeIbHbIX
CTAaHJAAPTOB 00pPa30BaHMs BCeX YPOBHeH 00pa30BaHMM) 110
CIENYIOIMM  Te3McaM  OCHOBHBIX  pa3/lelioB  3aKoHa
periaMeHTupymomue  npodecCUoOHaNbHYIO  JIEATEeNbHOCTh
YUUTENEH aHTJIMMCKOTO SI3bIKA:

- 1inaBa 1 «O01mue mooKeHus» NyHKTe 3-3;

- tnmaBa 2 «TpebOoBaHuA K COJEpKaHUIO OOpA30BAHMS C
OPUEHTHUPOM Ha pe3ylnbTarthl 00y4deHusi», Ilaparpad 1
«TpeboBaHusi K OOHOBJICHHOMY COJEPX AHUIO HAYaJIbHOTO
00pa30BaHMsI C OPUEHTUPOM Ha PE3yJIbTaThl O0YUCHUS» MyHKT
9-1, 9-2;

- rnaBa 2. TpeGoBaHus K coaepKaHUO 00pa30BaHUS C
OPUEHTUPOM Ha pe3ynbTarsl 00ydenws, [laparpad 1.
TpebGoBaHus K OOHOBIEHHOMY COJIEPKAHUIO OCHOBHOT'O
cpeaHero o0pa3oBaHMs C OPUEHTUPOM Ha PE3YJIbTATHI
o0y4eHus myHKT 23-3;

- npuioxenue 3 rnasa 4. TpeboBaHMs K YpPOBHIO
nonrotoBku odydaromuxcs [laparpad 1. TpeGoBanus k
YPOBHIO MOJATOTOBKH 00YUYaIOIIUXCS 10 OOHOBICHHOMY
COZIEpYKaHUIO0 OCHOBHOTO CpeIHero oopazoBaHus MyHKT 70;

- npuioxenue 4 I'maa 2. TpeboBanus K Coep KaHUIO
00pa30BaHUs C OPUEHTUPOM Ha pe3yJbTaThl O0y4eHUs
[Taparpad 1. TpeboBanust K OOHOBIEHHOMY COAEPKAHUIO
00LIEero cpeHero 00pa3zoBaHus ¢ OPUEHTUPOM HA PE3YJIbTaThI
o0yueHus MyHKT 23.

(Kaxmas rpymnma cocTtaBiasieT OoT 5 10 8 BOIPOCOB IO
CIIEAYIOUIUM pa3jenaM AoKyMeHTa. OOCyKIalT B JUCKYCCUU
«Bomnpoc-oTBeT)

3) N3yuuts ITocTanoBJIeHME IIpaBuTesbCcTBA
Pecny6simkn Ka3zaxcran ot 27 aexadps 2019 roga Ne 988
«O00 yrBep:kaeHun l'ocymapcTBeHHOH  NPOrpamMMbl
pa3BuTusa odpazoBaHusi M Hayku PecnyOimkm Kazaxcran
Ha 2020 - 2025 roab» M0 CJICAYIOIIAM TE3UCAM:

- mpodeccHOHaIbHOE  pa3BUTUE U ITIOBBIIICHHUE
KBaJIM(UKAIIUH T1E1arorog;

- KJIo4YeBas ujaes oOydeHHUs Ha TpeX s3bIKax;




- 0COOEHHOCTH YPOBHEBOT'0 00YUEHUS aHTJIMICKOMY SI3bIKY;

- IIPEIMETHBIE acCCOLUMAMU U METOAUYECKHE WHHOBAIIUU B
00pa3oBaHUMU.

(Kaxnas rpyIrmna pa3pabaThiBaeT MPE3EHTAUIO
OTHOCHUTEJIbHO COJIEp)KaHUsS Pa3JiesioB, pEriaMEeHTUPYIOIIUX
JEATENIbHOCTDh YUUTENEH aHTJIMICKOIO SI3bIKa B OpraHU3aIUsX
o0Opa3oBaHusl)

4) Bonipochbl 0T TpeHepa 1Jisi pe(pyieKCUBHOM Oeceabl:

1. Kakumu JoOKyMeHTaMH perjiaMeHTUPOBAHA
npodeccroHaabHasl AeSITENHLHOCTD MeJjarora B 4aCTHOCTH
YUHTENS aHTJIUKACKOTO sI3bIKa B 00111€00pa30BaTEIbHOM
mKoJe?

2. HazoBuTE OCHOBHBIC HANIPABJICHUS ICATEILHOCTH YUUTEIS
AHTJIMICKOTO SI3bIKA JIJIs peanu3aliu 3a/1a4
rOCyIapCTBEHHOI'0 CTaHapTa 00pa30oBaHus MO MPEAMETY ISt
MOJITOTOBKY O0YYAFOIIETOCsI B COOTBETCTBUH C TPEOOBAHUSIMU
CTaHJapTa K YPOBHIO MOATOTOBKH YYalIErocs MIKOJIbI?

3. Ha3zoBute OCHOBHOM XxapakTep (HampaBJICHUE) COJIEPKAHUS
HOPMAaTHUBHO-TIPABOBBIX aKTOB B 00JIACTH 00yUYEHUs
WHOCTPAHHBIM SI3bIKaM?

4. C yueTroMm H3y4eHHOU MH(OpMAIUK, NPEICTABIECHHON B
JAHHBIX 3aKOHOJATENbHBIX JOKYMEHTAX, 0XapaKTEPUIYHUTE
COJEP>KATENBbHOCTh U CTAOMIIBHOCTh MH(GOPMAIIMHU B HUX?

5. HazoBuTe OCHOBHBIE ITPUYUHBI BEICOKOW JTUHAMHUKHU
W3MEHEHUM U MOMPABOK B OCHOBHBIX 3aKOHOJIATEJIbHBIX aKTaX
B obyactu oOpa3oBaHus?

6. Kak BwI cunraere, kakum obpazom ['ocyaapcTBO JOTKHO
OTCJICKUBATh KAYECTBO MPEAOCTABISIEMbIX 00Pa30BaTEIbHBIX
YCIIYT 1O IPEAMETY «AHTTUUCKUHN A3bIK» B OpraHU3aLIMIX
0o0pa3oBaHUsl CTPaHbI?

7. llouemy B nokymeHnte «llocranosienue [IpaBurenscTa
Pecniy6uku Kazaxcran ot 27 nexadps 2019 roma Ne 988 «O6
yTBepxkAeHnr ['ocy1apcTBEHHOM MporpaMMbl pa3BUTHS
oOpa3oBanus u Hayku PecryOonmku Kazaxcran nva 2020 - 2025
rOJbI» YAENSAETCS BHUMAaHUE NPEIMETHBIM aCCOLUALIAAM
yuutenei? [logymalite 1 Ha30BUTE OCHOBHBIC HAIPaBJICHUS
JEeATENbHOCTH NMPEAMETHBIX aCCOLMALINN YUYUTEIEH CTPaHbI?

3akmouenne: [lo wuroram oOCyXIeHUsT ColepKaHUS
HOPMAaTHUBHO-TIPABOBBIX U 3aKOHOAATENbHBIX aKTOB B 00JIacTU
MpENnoJaBaHusl AHTJIMICKOrO S3bIKA Mbl ONPEACIWIH, YTO
KJIFOUEBOM HJI€eil CONlepKaHUs TaHHBIX JTOKYMEHTOB SIBIISIETCS
KauecTBO O0pa30BaHUsI W TIOJIOXKUTEIbHBIC PE3YJIbTaThl




OOyYeHUS y4Jaluxcs KO, T/Ie HaJl CTaHAapTH3AIUEH ypOBHS
MOJIFOTOBKM ~ OOy4YaloIIMXCsid paboTaloT  HEMOCPEICTBEHHO
Nearorn OpraHu3alidi  00pa3oBaHMS, KOTOPBIE JIOKHBI
o0JaaTh COOTBETCTBYIOIIMM YpPOBHEM KBamu(pUKAIIUU IS
peanu3alyy 3aj1ad rocyIapCTBEHHOTO CTaH apTa 00pa3oBaHuUs
B mkonax PecmyOnuwku. bomee Toro, ciemyer OTMETUTH
HE00XOIUMOCTh B CBOEBPEMEHHOM MOBBIIIICHUN
KBATM(PUKAIUA  BBUAY  OTHOCHTEIBHO  IPOUCXOSIICH
JTUHAMUKHA W3MEHEHUI B 00pa3oBaTeNnbHON cepe U BHECEHUS
MOTNPABOK B 3aKOHO/IaTENIbHBIC aKThl B 00J1aCTH 00pa30BaHMUs.

Pecypcnbi » 3akoH «O0 obpazoBanumn» ot 27 uroist 2007 roga Ne 319-11l;
http://adilet.zan.kz/rus/docs/Z070000319

* Ilocranosnenue IlpaBurenscrBa Pecnyonuku Kazaxcran ot
27 nexabps 2019 rtoma Ne 988 «OO6 yTBepkIeHHUH
l'ocynapcTBeHHOM MporpaMMmbl pa3BUTHS OOpa3oBaHUS U
Haykun PecrmyOnmukm Kazaxcran Ha 2020 - 2025 roas»;
http://adilet.zan.kz/rus/docs/P1900000988

* Ilpukaz Munuctpa oOpa3oBaHuwsi W Hayku PecmyOmuku
Kazaxcran ot 27 ssuBaps 2016 roma Ne 83. 3apeructpupoBan
B MunucrepcrBe toctunuu Pecnyonuku Kazaxcran 29
despans 2016 roga Ne 13317, «O6 yrBepxknenuu [IpaBun u
YCIIOBU MIPOBEICHMSI aTTECTALUU TE€aroroB, 3aHUMAIOIIUX
JOJDKHOCTA B OpraHM3allUsX OO0pa3oBaHUs, PEaTu3yOIINX
o011eo0pazoBaTenbHble YueOHbBIE TPOrPAMMBI JIOIIKOJIBHOTO
BOCIIUTAHUS U 00y4YEHHUsI, HAYaJIbHOT'O, OCHOBHOT'O CPEIHETO
U o0mero cpemHero oOpa3oBaHHs, 00pa3oBaTEIbHBIC
OporpaMMmbl  TEXHMYECKOT0 W TpoheCCHOHAIBHOTO,
HIOCJIECPEIHET O, JOTIOTHUTEIBHOTO 00pa3oBaHUsY;
http://adilet.zan.kz/rus/docs/\VV2000020618

* Ilpuxa3 Munuctpa obpa3zoBanusi U Hayku oT 31 OKTIOps
2018 roma «OO0  yTBEpXKIEHUU  TOCYIAPCTBEHHBIX
0011e00s3aTeNbHBIX CTAaHAAPTOB 00pa30BaHUS BCEX YPOBHEH
obpaszosanwms; http://adilet.zan.kz/rus/docs/\V1800017669

Moayas 1: «3akoHogare/ibHble W HOPMATHBHO-NIPABOBOW  aKThI,
perjiaMeHTUpYoLIHe NPo¢ecCHOHATBHYIO AeTeJbHOCTD YUUTE/Ied AaHTJIMHCKOT 0
SI3BIKA

Crpykrypa MonyJst
[IponomKuTENbHOCT — 2 Haca
3aHATHS B OUHOM pEeKUMeE (ITPAKTUYECKOE 3aHATHE - 2 Yaca)



1) Lenu u 3anaun Moays

[enb. M3ydyeHne oCHOBHBIX aClIEKTOB HOPMAaTHBHO-TIPABOBBIX aKTOB B 00J1aCTH
o0pa3oBaHusl, pEriiaMeHTUPYIOIIMMHU 00pa30BaTENbHYIO ASITEIIbHOCTh yUUTEIeH
aHTIMickoro s3beika (3akon Pecny6nmku Kazaxcran «O cratyce memarora» ot 27
nexadbps 2019 roma Ne 293-VI 3PK,

[Tpuka3 Munucrtpa o6pazoBanus U Hayku Pecriyonnku Kazaxcran ot 27 ssHBaps
2016 roma Ne 83. «O06 yrBepxkaeHuu [IpaBui M ycioBUM MPOBENCHUS ATTECTAlUU
NeAaroroB, 3aHUMAIOLIUX JTOJDKHOCTU B OpPraHu3alsaX 00pa3oBaHUsl, Peau3yoInX
00111e00pa3oBaTeyibHbIC YUeOHbIE MPOrPAMMBI JOIIKOJIHLHOTO BOCHUTAHUS U 00yUEHHUSI,
HA4YaJIbHOTO, OCHOBHOTO  CpEJHEro M  OOWIero cpeaHero  oOpa3oBaHUf,
o0Opa3oBaTeIbHbIE IPOrPaMMbl TEXHUYECKOTO U PO ECCUOHAITBHOTO, TOCIECPETHETO,
JOTIOJIHUTENIBHOTO O0pa30BaHMUA W CHELMAJbHbIE y4yeOHbIE NPOrpamMMbl, M HHBIX
IPpaXKIAHCKUX CIYy’KaluX B 0o0yactu oOpazoBaHus», [Ipuka3 Munuctpa oOpazoBaHus
u "Hayku oT 11 mas 2020 roma Ne 192 «O6 yrBepxkaenuu [lpaBun mpucBoeHus
(moaTBEpIKACHNUS ) KBATH(DUKAIIMOHHBIX KATETOPHUH Mearoram»)

3anauu:

- [To3HaKOMUTH C IEpEeYHEM 3aKOHOB, PErJIaMeHTUPYIOIUX NPOPECCHOHATBHO-
NeAarornyeckoe pa3BUTHE MeJaroros;

- W3yuntp pgerambHO coAep)KaHUE OTAEIbHBIX TpeOOBaHUN B JaHHBIX
HOPMAaTHUBHO-TIPABOBBIX JOKYMEHTAX;

- IloBbICUTH ypOBEHb 3HAHU OTHOCHTEIBHO COAEP)KaHMUS PACCMATPUBAEMBIX
HOPMaTHBHO-IIPABOBBIX U 3aKOHO/ATEIbHBIX AKTOB B 00JIaCTH 00pa30BaHUS.

Tema 3akoH «O craryce nenarora» ot 19 nexadps 2019 rona;

[Ipukas Munuctpa oOpa3oBanusi U Hayku PecrnyOiuku
Kazaxcran ot 27 suBaps 2016 roma Ne 83. «O06 yrBepkaeHuun
[IpaBun W yClIOBHM MPOBEACHUS AaTTECTAlMM IEAAroros,
3aHMMAIOMIMX JOJDKHOCTH B OpraHu3alusx oOpa3oBaHUs,
peanu3yronmux 001eodpa3oBaTebHbIe y4eOHBIE TPOrPAMMBI
JOLIKOJILHOT O BOCIIUTAHUSA U 00y4eHUSs!, HAYaJIbHOI0, OCHOBHOT'O
CpeIHEero u OOIIeTro CpeaHero oopa3oBaHus, 00pa3oBaTeIbHBIC
IPOrpaMMBbl TEXHUYECKOT O U npodeccruoHaIbHOrO,
MOCJIECPEAHETO, JOTIOJTHUTENbHOTO o0pa3oBaHus u
CHeIUaIbHbIC Yy4eOHBbIE TPOrPaMMbl, M HHBIX TPAKIAHCKUX
CIIy)KallluX B 00J1acTH 00pa30BaHUS;

[Tpuka3z Munuctpa o6pa3oBanus u Hayku ot 11 mas 2020 roma
Ne 192 «OG6G  yrBepxkaenuu  IlpaBun  mpucBoeHus
(moaTBEpK1eHNS ) KBATU(UKALMOHHBIX KaTErOPHUil Me1aroram

Dopma IIpakTnueckoe 3ausaTue
MpoBe/IeHusE

I'—Iacm: 2

I]_leJIb O3HAKOMUTH CIIyIIaTeNled Kypca ¢ OCHOBHBIMHU IOJOKEHHUSIMU




paccmaTpuUBaeMbIX 3aKOHOJATENIbHBIX aKTOB,
PErIaMEHTUPYIOIIUX  CTUMYJIMPOBAHUE K  Pa3BUTUIO B
npodeccruu yuuTesneh aHTJIMICKOTo sI3bIKA.

JleATeJIbHOCTH

Beenenue: «Ileparornueckas JEATENBHOCTh
HEOJTHO3HAYHBIN JESTEIbHBIN MTPOLECC, KOTOPBIN OMPEIEIAeTCS
OpsIMBIM U Pa3HOCTOPOHHUM  BIIMSIHHEM  OOIlecTBa B
3aBUCUMOCTH OT YPOBHSI €r0 pa3BUTHUs. YPOBEHb pPa3BUTHUS
OOIIECTBEHHOT'O CO3HAHUS IUKTYET TpeOOBaHUs K 00pa30BaHUIO
U TpeOOBAHUIO K MeaaroraM, B 4aCTHOCTH. PerimameHTupoBaHue
neAarorniyeckux MpodeccuoHaIbHBIX CTaHIAPTOB CO CTOPOHBI
rocyapcTsa  oOecnedyuBaeTcsi  MPaBOBOM  MOIJEPIKKOM
MOCPEACTBOM 3aKOHOJIATENIbHBIX AKTOB, YCTaHABJIMBAIOIINX
nepedeHb TpeOOBaHMM K JaHHOU MPOQECCUH, a TAKKE METOIBI
CTUMYJIMPOBaHUS pa3BUTHUs B Mpodeccuu U 3aiiuThl npodeccuu
B OOLIECTBE Yepe3 MPEOCTABICHUE IMEPEUYHs COIUaTbHBIX
rapanTuii B 00IECTBE.

B umensax aHamutuueckoro 0030pa 3aKOHOJATEIbHBIX
aKTOB B O0JAacTH TpENojaBaHWs AaHTJIUHCKOro sI3bIKa Bam
CJIelyeT PacCMOTPETh W HU3YUYUTh HEKOTOPHIC TMOJO0XKEHUS B
CJIEIYIOIIMNX IOKYMEHTaX:

3. 3akon «O craryce nemarora» ot 19 nekabps 2019 roxa;
4. Tlpukaz Munuctpa obOpa3zoBaHusi U Hayku PecnyOnauku

Kazaxcran ot 27 suBaps 2016 roma Ne 83. «O6

yTBepKIeHMU IlpaBuim  ©u  ycloOBHM  IIPOBEACHUSA

aTTeCTallud TEJaroroB, 3aHUMAIONIMX JOKHOCTH B

OpraHu3aIusIx o0Opa3zoBaHus, peaTu3yIoNInX

o0uieo0pa3zoBaTeabHbIE yueOHbIe IPOrpaMMBbl

JOIIKOJIBHOTO BOCIHUTAHUS W OOYy4YEHHs, Ha4dajIbHOTO,

OCHOBHOT'O CPEJIHETO M OOIIEero CpeaHero oopa3oBaHMs,

oOpa3oBaTelbHBIE  MPOTPAMMBI  TEXHHYECKOTO |

npo(deccuoHaIBHOTr0, MOCIECPETHETO, TONOJIHUTEILHOTO

o0pa3oBaHUs W CHEIUATbHBIC Y4eOHBIC MPOTPAMMBI, U

MHBIX TPAXKTAHCKUX CITYXKAIIUX B 00J1aCTH 00pa3oBaHUs»;

5. Ilpuka3z Munuctpa obpazoBanus u Hayku ot 11 mas 2020
roga Ne 192 «O06 yrBepxnenuun IIpaBun npucBoeHUs

(monTBepKaeHMs)  KBaTU(UKAIIMOHHBIX  KaTErOpHid

nearoram»

e M3yuutp creaymone IMOJOXKEHUS JEHCTBYIOLIETO
3akona «O craryce mnegarora» IO Te€3UCaM OCHOBHBIX
pa3nenoB  3akoHa  PErNIAMEHTUPYIOUIME  TMOANEPXKKY U
CTUMYJIUPOBAHUE npodeccruoHaIbHO-IeNarornyecKou
NEATENbHOCTA YUHUTENIEeW aHrIuicKoro si3bika. (Mcnmosb30BaTh




npuem Mind-map - pa3paGorka B rpynmne-npe3eHTaIMs-
oOpaTHasi CBSI3b)

- Cratpa 4. Cratyc nenarora;

- Cratps 5. Ilegarorndeckas S THKa,

- Cratbs 6. O0ecnieueHue npodecCuoOHaNTBHOMN IS TEIHbHOCTH
nearora;

- Cratbs 7. [IpaBa negarora npu ocyliecTBICHUN
poheCCHOHATILHOM AeATEIbHOCTH;

- Crates 8. [IpaBo nenarora Ha MaTepuaIbHOE 00ECTICUCHHUE;
- Cratpa 9. [IpaBo negarora Ha MOOUIPEHNUE;

- Cratbs 10. [lenarornueckast nepenoaroToBKa;

- Cratpa 12. CoumanbHble TapaHTHH;

- Cratps 14. [IpucBoenue (MOATBEPKICHNUE) IEAATOTY
KBATM(PUKAIIMOHHOMN KaTEeropuu;

- Cratbs 15. O0sA3aHHOCTH MeIarora;

- Crates 17. IlpodeccrnonanpHast MOATOTOBKA TIEAArora;

- Cratps 18. [1oBbIieHNe KBaTU(HUKAIIMK T1€1arora;

e U3yuurh crenyiouge IMOJOXKEHUS  JIEUCTBYIOIIETO
Ilpukaza «OO0 yrBep:xkaenuun IIpaBun u  yciaoBuit
NpoBeJeHUs]  ATTEeCTAIlMM  MeJaroroB, 3aHUMAKOIIUX
AOJIZKHOCTH B OPraHM3anMsAX 00pa3oBaHMs, Peau3yoImX
001eodpasoBarTesibHbIE yueOHbIe NMPOrpaMMblI
AOLIKOJbHOTO BOCNUTAHUA W OOy4YeHHUSI, HAYAJIBLHOIO,
OCHOBHOI0 CpeIHero M 00IIero cpeaHero o0pa3oBaHMS,
o0pa3oBaTeJibHbIE NMPOrpaMMblI TEXHUYECKOr 0 "
npo¢ecCHOHAIILHOT0, TMOCJIeCpeHero, I0NOJHUTEIbLHOI0
o0pa3oBaHuMs» 1O Te3UCaM OCHOBHBIX pa3/ieJIOB 3aKoHa
periiaMeHTUPYIOIMe  MOJACPKKY M CTUMYJIMpPOBAHUE
mpoecCHOHaTBHO-TIEIaTOTUYECKONW JIEATETPHOCTH YUUTENCH
aHriuickoro s3pika. (Mcnmoan3oBaTth mpueM Jigsaw).

- I'maBa 2. Ilopsaok W yclIoBUS TNPOBEAECHUS AaTTECTAIUU
MEJaroroB, 3aHUMAIOIIMX JOJDKHOCTH B OpraHU3alusX
o0paszoBaHus, peau3yIomux 0011e00pa3oBaTeibHbIC yUeOHbIC
IpOrpaMMbl  JOIIKOJIBHOTO  BOCTHHTAHUS HW  OOy4eHWUS,
HAYaJIbHOTO, OCHOBHOTO CpEIHEro U OOIIero CpeaHero
o0Opa3oBaHusi, 00pa3oBaTENbHbIE MPOrpaMMbl TEXHHUUECKOTO U
npo(eCCUOHAIBHOI0,  IMOCJIECPEIHEro,  JOMOJHUTENBHOIO,
CHEIUATM3UPOBAHHOIO U CIEIMATLHOTO 00pa30BaHMSI, U UHBIX
FPaXIAHCKUX CIIYXaluX B 00JIACTH 00pa3oBaHMs U HAYKH,
nyHKTHI 3-11, 45-49;

- [Ipunoxenus k Hactosmemy [Ipukasy Ne 1-3, 6-7, 16.




3) Uzyuuts [Ipuxaz MOH PK ot 11 mas 2020 romga Ne 192,
«00 yrBep:xaenun IIpaBui npucBoeHus (MOATBEP KICHUS)
KBAJIN(PUKAIMOHHBIX KaTeropui neaaroram» o
CIIEAYIOUIMM  TE3MCaM  OCHOBHBIX  pa3leNoB  3aKoHa
perJaMeHTUPYIOIME  NPO(PECCHOHANBHYIO  JI€ATEIbHOCTh
YUYUTEIEH aHTJIMMCKOTO SA3bIKA:

- maparpadp 2 «llopsimok AOCPOYHOTO MPUCBOCHUS
KBATHM(PUKAIIMOHHBIX KATETOPHIA ITeIaroramy;

- maparpad 3 «llopsiiok mpucBoeHHS KBadu(DUKAIIMOHHOM
KaTeropuu  memaroraM  0€3  TPOXOXKACHUS  MPOIEHYPHI
PUCBOCHUSI KBATM(DUKAITMOHHONM KaTErOPUI.

(Kaxxnas rpynma pa3pabaTbIiBaeT BONPOCHI JJIsI OTPaKEHUS
COJIepKaHMsI OCHOBHBIX Pa3/IesIOB IOKYMEHTA).

4) Bonipochbl OoT TpeHepa 1iist pediiekCMBHOM Oeceabl:

1. Kakumu JOKyMEeHTaMH periaMeHTUPOBAHO
npodeccroHanbHas AesITeNbHOCTh U CTUMYJIHPOBAHUE
npo(decCHOHAIBHOMN NEATETbHOCTH YUUTENS AaHTJTUHCKOTO
s3bIKa B 00111€00pa30BaTeIbHON MIKOJe?

2. HazoBute OCHOBHOI XapakTep (HampaBJIeHHE) COIePKAHUS
HOPMAaTUBHO-TIPABOBBIX AKTOB B 00JIACTH CTUMYJIMPOBAHUS U
pa3BUTHS B IieAaroruueckoi nmpodeccuu?

4. C yueTroMm u3y4eHHOU MH(pOpMAIUK, TPEICTABIECHHON B
JIAHHBIX 3aKOHOJIaTENIbHBIX JOKYMEHTAX, 0XapaKTEPU3YHUTE
COJIEP>KATENbHOCTh U CTAOMILHOCTh UH(GOPMALIMK B HUX?

5. Ha3zoBuTe OCHOBHBIE ITPUYMHBI BEICOKON JUHAMHUKHU
M3MEHEHUN U MOMPAaBOK B OCHOBHBIX 3aKOHO/IATEJIbHBIX aKTaX B
obyractu 0OpazoBaHus?

6. Kak BwI cunraere, kakum odpazom I'ocymapcTBo
o0ecreynBaeT MpaBoOBOE COMPOBOXKIEHUE TPODecCHOHATBHOM
NEATENbHOCTH I€Aaroros?

7. [IpuBenute npumepsl NpohecCuOHATLHON aKTUBHOCTH
nenaroros? Kakue npeumyIecTBa npu nNpoxoxKaAeHAN
rocyJapCTBEHHOW aTTeCTalluyi UMEIOT MEJaroru, SBIISIIOIIAECS
AKTUBHBIMU YYaCTHUKAMU ITPEAMETHBIX aCCOLMALUN B
peruoHe?

7. Cauraere i1 BBl IPOQECCUIO TIeFarora npuBieKaTeIbHON ?
[Touemy? Ecnu HET, TO HA30BUTE OCHOBHBIE XapaKTEPUCTUKHU
MPUBJICKATEIHLHOCTH MPOPECCUU U Y€TO HEOOXOUMO TOCTUYD
JJIS DTOT0?

3ak/ouuTe/ibHOE ¢J10B0 TpeHepa: [lo utoram oOcCyxIeHus
COJIepKaHUsI HOPMATUBHO-TIPABOBBIX U 3aKOHO/IaTEJIbHBIX aKTOB




B 00JaCTH TOAACPKKA W CTHUMYJITHUPOBAHHS IEAaroruaecKoi
NESTENbHOCTU YYUTENEeH aHTJIMACKOrO S3bIKa MBI MOXKEM
HAOJIFOIaTh CHUCTEMHBIM TOAXOJ TOCYIapCTBa B CTPEMIICHHUH
MOBBICUTh COITMAIBHBIA CTaTyC, YCHIUTh TOCYAapCTBEHHYIO
TIOJIZICPIKKY M COBEPIICHCTBOBATh MEXaHU3MbI CTUMYJTUPOBaHHMSI
Tpyaa MearormaecKux pabOTHHUKOB, TIOBBIIIICHUE
KBAIM(PUKALIMA M TEPENOArOTOBKa Ieaaroron. I ocymapcTBo
OTIPEISITIIIO TIEPEUCHb COIMATBHBIX TapaHTHH MeIarorndeCKuM
paboTHHKaM, 4TO OE€3YyCIOBHO jenaeT MpodecCHuro Ieaarora
NPUBJICKATEIBHOW Ui  Mojoneku. Henp3s octaBuTh 0€3
BHUMAaHHS CTUMYJIUPOBAHWE W  TOIJEPKKY IEJaroros,
BJIAJICIONINX AHTTUIUCKUM S3BIKOM, JIJIS KOTOPBIX MPEAYyCMOTPEH
YCKOPEHHBIA  TPOIECC  MOJYy4YeHUS  KBaTU(PUKAITMOHHOM
KaTerOpUU B JIOCPOYHOM TIOpsIKE JMOO ©Oe3 mpoleaypsl
arrectaiui. Pabota B mnpeaMeTHBIX OOBEIUHEHUSAX W
ACCOIMAIMSIX TTOOMIPSAETCS U MPEAYCMATPUBACT MPOXOXKICHHE
nejaroramMy npoueaypy arrecTallii B IOCPOYHOM MOPSIIKE.

Pecypcbl

1. 3akon PecnyOnuku Kazaxcran «O craryce memgarora» OT
27  npexabps 2019  roma Ne  293-VI 3PK
http://adilet.zan.kz/rus/docs/Z21900000293

2. Ilpukaz Munnctpa oOpa3oBaHus W Hayku PecmyOnmku
Kazaxctan or 27 suBaps 2016 roma No 83.
3aperucTprupoBad B MUHHCTEpPCTBE IOCTULINHM PecnyOauku
Kazaxcran 29 despans 2016 roma Ne 13317. «O6
yTBepxkAeHUU [IpaBui1 u ycioBuii MpoOBEICHUS aTTECTAI[UU
NEJaroroB, 3aHUMAIOIUX JIOKHOCTH B OpraHU3aIusx
oOpa3oBaHus, peaM3yIOMUX  00Ieo0pa3oBaTeIbHbIE
ydeOHbIe TIPOrpaMMbl JOIIKOJBHOT'O BOCIHUTAHUS U
0o0y4yeHHUs, HAYaJIbHOTO, OCHOBHOI'O CPEHET0 U OOIEro
cpenHero oOpa3oBaHusi, 00pa3OBaTENbHBIE MPOrPAMMBI
TEXHUYECKOTO M TPO(EeCCHOHATHLHOTO, TOCIECPEIHETO,
JOMOJIHUTEIIBHOT O o0pa3oBaHUsI»;
http://adilet.zan.kz/rus/docs/\VV2000020618

3. [Ipuka3z Munnctpa obpazoBanus u Hayku ot 11 mas 2020
roga No 192. «O6 yrBepxnaenuu [IpaBun mpucBoeHUs
(MO TBEPKICHMS ) KBaJTU(UKAIMOHHBIX KaTeropuu

nemaroramy; http://adilet.zan.kz/rus/docs/\VV2000020618 .




Monayas 2. IIcuxosioro-nexaroruyeckoe odecneyenue o0pa3oBareibHOM
JeATEeJIHLHOCTH MeAAroros

2) Kpatkoe coaepxanue MoayJs

Tema: OOyuenue ToMmy, Kak yduThcs. OCBOEHUE VS. U3YyUCHUS SI3bIKA

Title:

How Learners Learn Language

Type of session:

Training

Hours:

2

Objective:

By the end of the workshop, participants will be able to:

* describe the main differences between language acquisition
and language learning

« identify practical ways to increase their learners’ exposure to
English

» understand the value of errors and how best to deal with them

* apply some typical characteristics of teenage learners to lesson
planning

« understand the benefits of using background music

« incorporate some of the explored theories into their lessons.

Activities

1 Personal experiences

This section aims to introduce and personalise the workshop, by
encouraging participants to think about their own language
learning experiences. They will participate in a speaking activity
that they could use with their own learners.

2 Language acquisition vs. language learning

This task builds on the previous one and aims to explore the
differences between language acquisition and language learning,
and whether any features of the former should be applied to the
latter.

3 Increasing learners’ exposure to English

This section focuses on how participants can increase their
learners’ exposure to English.




4 Learners’ errors

This section guides participants to explore their beliefs about
making and dealing with learners’ errors, with the aim of
aligning those beliefs to the theory that learners’ errors aren’t all
bad and don’t all need to be corrected by the teacher.

5 Characteristics of teenage learners

This section examines the typical learning characteristics of
teenagers and encourages participants to reflect on the suitability
of some classroom practices. If appropriate, they will participate
in a running dictation, which is an activity that they could use
with their own learners.

6 Background music

This section aims to explore the benefits of using background
music to aid learning in language classrooms.

Participants will participate in a pair dictation, which is an
activity that they could use with their own learners.

7 Theory into practice

In this section, participants will begin to put theory into practice.
They will think about their own learners and complete a simple
lesson plan for them, incorporating relevant theories from this
workshop. They will also consider how to deal with their
learners’ predicted errors.

Resources

Teaching English Certificate in Secondary English Language
Teaching (CISELT) Module 1: How Learners Learn Language
Trainer book

Tema: TCOpI/IH MHOXECTBCHHOI'O MHTCIJICKTA. CTHIIN O6y‘l€HI/I$I

Title: Multiple Intelligences: different learning styles
Type of session: | Training
Hours: 2

Objective:

To familiarise trainees with different learning styles and Ml




To practise identifying suitable activities for particular learning
styles and Ml

Activities

Lead-in “What are you good at?”
Problem A

My 1st is in bug but not in rug.

My 2nd is in please but not in peas.
My 3rd is in shut but not in shot.

My 4th is in one but not in two.

When you find me, | will be sad.

Problem B

Your two best friends are very
unhappy. They both like you very
much but they don’t like each other.

How can you help them?

Problem C

13715317

Tell another participant which problem you chose and why you
chose it.

Who do you know who is intelligent? Why do you think they are
intelligent? Write down the names of the famous people that
your trainer gives you.

Put these people in order with the most intelligent person first.

Dr Howard Gardner developed the theory of ‘Multiple
Intelligences’. He says that there are eight kinds of intelligence,
not just one. People are intelligent in different ways and
therefore they learn things in different ways. We should see all
the different types of intelligence as important and valuable.
Education should help people to learn in different ways.




Brainstorm the eight different intelligences identified by Dr
Howard Gardner. One of them is done for you:

Divide the class into groups of four. Hand out a set of learning
styles cards to each group. Have each group match each learning
style to its definition.

Match the activities with the intelligences. There are four for
each intelligence. Look at Worksheet to check your answers.

Activity Intelligence

asking questions about how

being individual

copying actions

doing experiments in nature

doing jigsaw puzzles

doing maths in my head

doing sports

drawing

having lots of friends

helping my friends

humming tunes

leading meetings and games

learning about nature

learning from films and
pictures

learning from my mistakes

learning vocabulary

listening to other people’s
problems




making things from paper or
wood

playing a musical instrument

playing chess

playing number games

telling jokes and stories

reading maps

recognising different types
of things

tapping rhythmically

remembering people’s
names

saying tongue twisters

studying alone in the library

sewing

singing

sorting things into groups

spending time on my own

Have trainees identify their own learning styles by placing their
finger(s) on the card(s) which they most identify with. Ask a
couple of volunteers to explain their choices, e.g. I'm a visual
learner as | need to see words and phrases written down before |
can memorise and use them, but | also learn well in groups. |
lose motivation if | have to study too much on my own! Finally,
elicit which learning style this activity most appeals to.

Resources

What are you good at? worksheet- © BBC | British Council 2005

The TKT Course training activities, Joanne Welling




Tema: DMOLMOHATBHBIN HHTEIVIEKT U MTPO(PECCHOHATLHOE BBITOPAHHE

neaaroroB
Title: Emotional intelligence and professional burnout of teachers
Type of Training
session:
Hours: 2
Objectives:
e The important role emotions play throughout your work
interactions and performance.
e Specific ways to leverage your emotional intelligence skills
to improve leadership effectiveness.
e Strategies and tools you can use right away to regulate your
emotional response to triggers.
e The importance of practicing empathy by imagining
yourself in someone else’s shoes.
Activities | Lead-in. “Sharing our stories...”

Please think of a positive emotional experience in your teaching/ learning of a
Write in the ‘chat box’/Share with your partner:

» what your emotion was

* a few words about where it came from

Emotions and Objects (Ahmed, 2004). ‘a cultural politics approach to emotion
(2004) is interested in what emotions do, that is: to which ideas and objects the
charge. [...] There is a reciprocal relationship between emotions and objects: *
with objects” (Ahmed, 2004: 7).

The Positive Psychology movement and Exploratory Practice ¢ Positive Psych
helping ‘people lead better lives’ (Maclntyre & Mercer 2014: 154)

* Whatever we do, we need to focus on ‘making life more enjoyable’ (Allwrig
* How do we flourish?

* What is the role of positive emotions?

* Not just for individuals, but also for groups and institutions

Exploratory Practice: Quality of Life and Wellbeing “Quality of life (QoL) do
rather, it may include working very hard, but on something that is interesting, -
(Hanks, 2017: 101)

Personal: Teacher self-care

» Amal (Diary): I feel that this is luxury for me to pass [a particular shop] and ;
so it makes me really happy.

Interpersonal relations: relationships with students




Wafa (diary): After finishing the Mid Module Exam

| brought pizza and surprised my students. They
were so excited and grateful for me. | told them
that you study and worked hard, so you need now
to take a break and reward yourself. Of course, |
joined them and we talked about our life and some
of their interests. | felt so great because | was able
to know more about my students and what they are
interested in.

Pedagogic aspects

* Karen (Diary): This was the only student who combined info. together in her
not only understood the source she'd read but that she had taken responsibility
Student achievement: pride and trust

We played kahoot spelling game and I told them the rule | before e exceptc. T
always struggle spelling was quite happy to find out about the rule. His eyes w
could make a change in the learning process. When students start to learn, the\
easier!

Institutional aspects:

* Choice and autonomy

* Creating materials

» Student-centred teaching

Environment: Social context

» Amal (Diary): As I was getting out of my car this morning, I noticed some te
towards the University gates. It was such a happy moment because there was ¢
women would not be able to drive.

Enhancing the positive in your teaching. Celebrate your success!

Write in the chat box. How can you record and remember the positives?
Enhancing the positive in workplaces

What ‘secret door’ could you ask your institution provide? What is your institt
What can teachers do?

What can institutions do?

* Care for staff

* Trust

* Autonomy

* Resources

» Showing value and appreciation




What can teacher education do?

Concern for the
emotional

A final positive note ...
“Teaching is a radical act of hope. It is an assertion of faith in a better future ir
commitment to that future even if we can’t clearly discern its shape.... We tea

(2020:5)

Resources

1. Understanding emotional and social intelligence among English language te
Research Papers 17.03. British Council 2017.
https://www.teachingenglish.org.uk/sites/teacheng/files/pub_G211 ELTRA C
2. Sticky Objects and positive emotions: researching teacher wellbeing and res
University of Leeds, UK Sian Etherington University of Salford, UK Eman Al
https://www.teachingenglish.org.uk/sites/teacheng/files/v2sticky%200bjects%
3. Agnes Enyedi: How to avoid teacher burnout. https://www.teachingenglish.
burnout

4. Vicky Saumell - Avoiding teacher burnout
https://www.teachingenglish.org.uk/blogs/vicky-saumell/vicky-saumell-avoidi
5. Rachael Roberts - staying motivated and avoiding burnout as a teacher
https://www.teachingenglish.org.uk/blogs/rachael-roberts/rachael-roberts-stayi
6. Mutual supervision - Mario Rinvolucri

https://www.teachingenglish.org.uk/article/mutual-supervision-mario-rinvoluc

Moayab 3. CoBpeMeHHAs1i METOAUKA MPENOJIABAHUSA AHTJIMICKOTO A3bIKA
KOHTEKCTEe 00HOBJIEHHOTO COJIePKAHUSA 00pa30BaHMs

Tema: BBC,JleHI/IC B IIPpCIIogaBaHHEC AHTJIMHACKOTO S3bIKa MJIaJITUM IIKOJIbHHUKaM

Title: Introduction to Teaching English to Young Learners (TEYL)

Type of Training

session.

Hours: 2

Objective: | - develop a rationale for starting English as a foreign language instruction earlie

- describe the characteristics of young learners and distinguish “young learner”




- describe what kind of classroom environment and activities are appropriate fol
characteristics and how they learn language

Activities

3. Introduction.

Task #1. Give teachers “Think-Pair-Share” card.

r l. Introduction: T-P-S I

2. What kind of approach should we take in a young learner classroom?

(Think-Pair-Share) I
TEYL? Think about it! |

1. What is the purpose for starting English instruction in primary school?

4, Considerations for Teaching Young Learners.

Task #2.As you go through the basic principles of teaching young learners, plea
applied to your TEYL classroom situation.

A. How children
learn Children are
active learners and
thinkers.

(Piaget, 1970)

Children construct knowledge from actively interactin
with the physical environment in developmental stages
Theylearnthroughtheirownindividualactionsandexplor:

Children learn
through social
interaction.
(Vygotsky, 1962)

Children construct knowledge through other people,
through interaction with adults. Adults/teachers work
actively with children in the Zone of Proximal
Development (ZPD).

Zone of Proximal Development (ZPD)

difference between the child's capacity to solve problel
on his own and his capacity to solve them with assistar

Children learn
effectively through
scaffolding by adults.
(Bruner, 1983)

The adult’s role is very important in a child’s learning
process. Like Vygotsky, Bruner focused on the import
of language in a child’s cognitive development. He shc
how the adult uses “scaffolding” to guide a child’s
language learning through finely-tuned talk. (Cameron
2001)

Effective Scaffolding (Bruner, 1983)

Parents who scaffolded effectively




* created interest in the task;

* broke the task down into smaller steps;

* kept child “on task” by reminding him of the purpose or goal;

» pointed out the important parts of the task;

» controlled the child’s frustration during the task;

» modeled the task, including different ways to do the task.

e Characteristics of YLs. Give teachers “Adjectives Splash” to fill.

[ ]

Adjective Splash

VYLs (under 7)

YLs (7-12)

- acquire through hearing and
experiencing lots of English, in
much the same way they acquire
L1

- learn things through playing;
they are not consciously trying to
learn new words or phrases — for
them it’s incidental

- love playing with language
sounds, imitating, and making
funny noises

- are not able to organize their
learning

- are learning to read
and write in L1

- are developing as
thinkers

- understand the
difference between the
real and the imaginary

- can plan and organize
how best to carry out
an activity

- can work with others
and learn from others




- not able to read or write in L1,
important to recycle language
through talk and play

- their grammar will develop
gradually on its own when
exposed to lots of English in
context

- can be reliable and
take responsibility for
class activities and
routines

For more information,
see: Slatterly, M., &
Willis, J. (2001).
English for primary
teachers. Oxford:
Oxford University
Press.

C. LanguageLearningEnvironment

Although children may use
similar processes for acquiring
L1 and L2, the environment for
L1 and L2 acquisition can be
quite different (Brewster, Ellis &
Girard, 2004). L1 environment

L2 environment

- language highly contextualized

- in the real world the language
used is authentic

- learnerhighlymotivated

- language more
decontextualized

- in the classroom the
language used tends to
be artificial

- learners may not be
highly motivated

I11. Teaching Approaches for Young Learners

Task #3.Now that we have looked at different learning styles and characteristic:
boxes in this mind map. With a partner, take turns reading each bubble before d




The challenges in teaching children

By petting chidren to

reflect on their learning By axpanding, remodaling

chidren's language

By mima,
gesra, body

tha child

We help children
learn language

when what we ask
themtodois ...

itfits into a
natural, real or
understandabls

chikiren's
anpanence

Thore is a natural
redl interaction

Language is
used to do
things

Activities
lead to

It genmrates
plessure in
language

Use these words to fill in the boxes: Enjoyable Full of practice Meaningful P
IV. Conclusion: Role Play

Think about what you have seen and learned in this workshop about learning ar
do these two role plays with a partner.

Role Play #1
Person #1

You are an English teacher in a primary school. Your supervisor comes to visit
students out of their seats playing games and having fun. She thinks that you ar

Respond to her and explain why you are teaching English this way.
Person #2

You are a supervisor at a primary school. You visit a teacher’s class and are sur
playing games and having fun. You think that this teacher is not doing her job.
irresponsible. Demand that she explain herself to you!

Role Play #2




Person #1

You are a parent of a primary student. You notice that your child brings back ar
from English class. You think it looks fun, but you aren’t sure that he is really I
isn’t bringing home more grammar and vocabulary exercises. After all, it is Eng
this is good English instruction.

Person #2

You are an English teacher in a primary school. A parent of one of your student
assignments like art projects and stories are fun but do not seem like good Engl
Explain to her why you are teaching English this way.

Resources

Shin, J. K., & JoAnn (Jodi) Crandall. (2014). Teaching young learners English:
Geographic Learning.

Tema: O030p yueOHOI MporpaMMbl U Y4eOHBIX IUIAHOB IO MPEAMETY «AHTIUHCKUAN

A3BIK»

Title:

Review of the subject programme and course plans of the
English language

Type of session: | Training

Hours: 2
Objective: Revise the key terminology and documentation of the updated
curriculum (subject programme and course plans)
« revise the content and coverage of the updated curriculum
Activities Warm-up Brainstorming

Introduce the session objectives. Make the participants
brainstorm about what are the main key features of the updated
curriculum they know.

Presentation of the key features of the curriculum:

communicative approach, active learning, HOTS and LOTS,
differentiation, scaffolding etc.

Pair or Small Group Work




Analysis of the Subject Programme with SWOT analysis:
strengths, weakness, opportunities and threats.

Whole group discussion

Wrap-Up
K-W-L chart

Resources

Herisri opra Oimim Oepy JeHreuiHiH S5-9-ChIHBITITapbIHA
apHaJIFaH «AFBUILLBIH TLI1» MOHIHEH XKaHAPTHUIFAaH Ma3MYHAaFbl
YIJITLUTIK OKY OaFapiiaMachl

Tema: B3zaumoielicTBHUS B KJ1acce

Title:

Increasing Classroom Interaction

Type of session:

Training

Hours:

2

Objective:

* describe the various ways teachers are managers in the
classroom

* create a classroom environment that is conducive to learning
English

* develop a class structure plan that implements classroom
routines and rules

» manage the use of English and the native language in the
classroom

* share ideas for game and classroom management techniques
that are appropriate for young learners of different ages

Activities

I. Introduction: Questionnaire

Please fill out this questionnaire related to the interaction in your
classroom. Try to reflect honestly and openly on the types of
interactions that occur in your class. When you are finished,
compare your answers with a partner.

1. On average, what is the ratio of teacher talk to student talk in
your classroom?




(Teacher talk : student talk)
90:1075:2550:5025:7510:90

Put a check mark (V) in the appropriate box.
Often, Some-times, Hardly Ever, Never

2. How often do you ask students questions in class?

3. How often do you get your students to ask questions (to you
or another student)?

4. How often do you use classroom language in English during
your instruction?

5. How often do your students use classroom language in
English during class?

6. How often do you ask for volunteers?
7. How often do you call on students by name to participate?
8. How often do your students call on each other to participate?

9. What do you usually do when a student cannot answer your
guestion?

a. Wait a few seconds while the student looks down at his/her
desk and then ask for a volunteer.

b. Wait until the student is sufficiently red in the face and then
ask your star student who always knows the right answer.

c. Rephrase the question, wait a few seconds, and then give the
answer yourself.

d. Other:

10. When a student gives a one-word response, what do you
usually do?

a. Say, “Great!” feeling glad that the student said anything at all.
b. Cue the student to make a complete sentence.

c. Call on another student to turn the response into a full
sentence.




d. Other:

11. Are you satisfied with the amount of student participation in
your classroom?

Yes No So so Not sure

12. Are you satisfied with the quality of student participation in
your classroom?

Yes No So so Not sure
Share with a partner!

With a partner, discuss the challenges you face increasing the
quantity and quality of interaction in your classroom. Write
down your answers here.

Il. Why use classroom interaction techniques?
Rationale

“Whereas comprehension of a message can take place with little
syntactic analysis of the input, production forces learners to pay
attention to the means of expression.”

(Ellis, 1994, p.282) referring to Swain’s Comprehensible Output
Hypothesis

Benefits of increasing students’ oral English production in
the classroom

o Familiarizes students with using English and helps them to feel
comfortable interacting in English rather than afraid

0 Motivates students to learn English so that they can
communicate more effectively

o Builds students’ confidence in using English as they are able to
get their ideas across

o Gives students the opportunity to “notice the gap” between
their comprehension of input and their ability to produce
comprehensible output

0 Lets students test hypotheses about how English works and get
feedback from the teacher




Teacher and Student Roles in Promoting Classroom
Interaction

TEACHER’S RESPONSIBILITIES TO THE STUDENTS
1. Provide authentic language situations and materials.

2. Create a non-threatening classroom environment in which
students will be motivated to participate.

3. Make sure that each student has the opportunity to interact
during each class.

4. “Push” students into producing output that is concise, coherent
and appropriate in order to develop full grammatical
competence.

5. Provide each student with feedback on their progress.
STUDENTS’ RESPONSIBILITIES

1. Participate and cooperate in classroom activities; interact
during each class.

2. Risk making mistakes. Try out, experiment, and create with
the language.

3. Learn and use language learning strategies that will enable the
student to continue learning English outside of the classroom.

4. Provide feedback to the teacher and supervisors that will help
improve the materials and instruction.

5. Ask for help and correction.

Resources

Edwards, T. (2005, January/February). Classroom language is
real language, too: providing a support structure for learners.
ESL Magazine, 43: 7-9.

Ellis, R. (1994). Second language acquisition. Oxford: Oxford
University Press.

Deckert, G. (2004). The communicative approach: addressing
frequent failure. English Teaching Forum, 42(1), 12-17.
Retrieved August 1, 2005, from

http://exchanges.state.gov/forum/vols/vol42/nol/p12.pdf




Long, M.H. (1983). Native speaker/non-native speaker
conversation and the negotiation of comprehensible input.
Applied Linguistics, 4: 126-141.

Shin, J. K., & JoAnn (Jodi) Crandall. (2014). Teaching young
learners English: From theory to practice. National Geographic
Learning.

Willis, J. (1981). Teaching English through English. Harlow,
England: Longman.

Winn-Smith, B. (2001). Classroom language. English Teaching
Professional, 18: 12-14.

Tema: VMcnonp30BaHue CTpaTeruii KpUTHUECKOTO MBIIIJIEHUS] HA YPOKax
AHTJIMUCKOTO SI3BIKA

Title: Using Critical Thinking Strategies in English Lessons

Type of training
session:

Hours: 2

Objective: | to know how to describe a range of cognitive skills

to be able to match cognitive skills with activities and with question
types




Activities

What are cognitive skills?

Cognitive skills or thinking skills are the processes our brains use
when we think and learn. Cognitive skills develop from a very young
age. Learners progress from information processing or concrete
thinking skills, such as identifying and organizing information (the
what, when, where, which, who and how many questions), to abstract
thinking, such as reasoning and hypothesising (the why and what if
guestions). Other examples of thinking skills are:

- creative thinking and synthesis, for example when we use our
knowledge to imagine, to solve problems and to think of new ideas;

- enquiry skills, for example when we ask questions and plan how to
do research

- evaluation skills, for example when we use criteria to comment on
how good our work is.

Learners need to develop a range of cognitive skills as well as
language for thinking.

As we saw in Unit 1, they need to develop cognitive academic
language proficiency (CALP) so they can study curriculum subjects in
a non-native language.

Key concepts

What cognitive skills can you think of? Think about the activities your
learners do and which cognitive skills they use. Look at the examples
of cognitive skills in the table below. Read the classroom activities
used to develop the cognitive skills and the example activities from
different

subjects. It is important that learners have opportunities to develop
these skills.

What are LOTS and HOTS?

Cognitive skills can be divided into lower order thinking skills
(LOTS) and higher order thinking skills (HOTS). The table on the
next page gives examples of why we use lower order and higher order
thinking skills. We can link these reasons to the cognitive skills in the
table above. For example, remembering and dividing are examples of
LOTS, while reasoning and evaluating are examples of HOTS.




LOTS HOTS

to remember to develop reasoning skills
information

to order information to develop enquiry and discussion
to define objects to develop creative thinking

to check understanding | to evaluate the work of oneself and
others

to review learning to hypothesise about what could happen

Key concepts in the English language classroom

- Learners need progressively challenging tasks so they can develop
thinking skills. e.g. (maths) Measure the radius of the circle. How can
you calculate the diameter? (music) How many beats are in the bar?
Why does the composer change the rhythm?

- Learners benefit from a language-rich classroom which helps them to
think and learn well, e.g. posters related to the subject on the wall
labelled with key content vocabulary and with two or three questions
beside them.

- Learners need wait time. They need opportunities to stop, think and
process new curricular concepts and language before they respond to
questions, particularly in the first years of learning. This helps them
give longer answers, become more involved, add to what other
learners say and offer alternative ideas.

- We need to look at tasks and be aware of the cognitive demands
required of the learners. Are the concepts too easy? Are the concepts
too difficult?




Plenary

Recap on session and training objectives. Lead discussion on any
questions or points which require clarification from the session or the
whole day. Outline what will happen the next session/day. Teachers
complete a daily self-evaluation form and write down any questions
they have from the day for the trainer.

Resources

1. Bently Kay.The TKT Course CLIL Module. Cambridge
University Press, 2010 — 124 p.

2. TKT: Content and Language Integrated Learning (CLIL)
Glossary. M3narensctBo Cambridge University Press for ESOL
Examinations, UCLES, september 2009, 15 p.

3. Churches, Andrew. (2009) Bloom's taxonomy: introduction,
Educational orgami. Retrieved

4. 4 November 2009, from
http://edorigami.wikispaces.com/Bloom%?27s+-+Introduction

Forehand, M. (2005). Bloom's taxonomy: Original and revised. In M.
Orey (Ed.), Emerging perspectives on learning, teaching, and
technology. Retrieved 3 November 2009, from
http://projects.coe.uga.edu/epltt/

Krathwohl, D. R. (2002). A revision of bloom's taxonomy: An
overview. Theory into Practice, 41 (4), 212-218.

5. Wilson, Leslie Owen. (2006) Beyond Bloom-A new version of
the cognitive taxonomy. Retrieved 3 November 2009, from
http://www.uwsp.edu/education/lwilson/curric/newtaxon

Tema: ®opMaTUBHOE U CYMMAaTHUBHOE OLICHUBAHKUE HA YPOKAX aHIJIMUCKOTO SI3bIKA

Title: Formative and summative assessment in teaching English
Type of Training

session:

Hours: 2

Objective: » distinguish between different types of assessment

* explain the purpose of assessment for learning

« use informal assessment in the classroom

* collect evidence of learners’ progress

» relate knowledge of assessment for learning to your teaching
contexts.




Activities

Lead-in

Participants use the Venn Diagram and compare formative and
summative assessment. What are the differences? What are the
similarities?

Group presentation and whole class discussion on the
presentations.

Participants are exposed to the FA tasks and design own FA tasks
based on the model.

Participants are exposed to the SA tasks and design own SA tasks
based on the model.

Resources

dopmaTuBHOE ((popMHUpPYIOIIEE) OLIEHUBAHUE: METOIUYECKOE
nocobue / E.H. KoxaeBa. — Acrana: AOO «HazapbaeB
WNuremiekryanbHble KOAb» LleHTp nexarornyeckoro
MactepcTBa, 2014. — 66 c.

Tema: AKTUBHBIC METO/bI O6yquI/I$[ Ha ypoKax AHTJIMHACKOTO S3bIKa

Title: Active learning in teaching English
Type of Training
session:
Hours: 4
Objective: « understand what active learning is
» explain the purpose of active learning
* justify the reasons to use active learning
Activities What is Active Learning?
You have 2 minutes on your table to agree a definition of ‘active
learning’ of up to two sentences.
Write it on a large sheet of paper.




What is Active Learning?

“Active learning is a process that has student learning at its centre.
Active learning focuses on ‘how’ students learn not just on ‘what’
they learn.”

What is Active Learning?

“Active Learning is not about a particular activity, but about
getting students to think and think hard!”

It can promote success in examinations.

On your desks... (20-25 minutes)

» ...are descriptions of different teaching and learning activities.
* You need to...

— Decide which you will discard

— For the rest, split them into three groups — good, better, best

— For the top 9, create a diamond shape, showing which is best,
which are in the middle and which is at the bottom.

— “a diamond nine”

=R
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Envoy top and bottom (10 minutes)
* Once you all have your diamond shapes
— I will say ‘go’

— Send two envoys to another group and listen to them justify the
placement of the top piece of the diamond and the bottom piece of
the diamond.




— Your envoys should justify your own top and bottom pieces to
that group.

— The envoys should return, explain what you have heard to your
own group, and change your diamond if you think it is appropriate.

Another challenge!

* You have up to five minutes to agree and write on separate post-
its, six skills that are developed through Active Learning.

* This involves you reflecting on your experience so far this
morning.

* As a group stand up when you have completed this task.
Back to original groups- revise and amend!

Following your learning from these activities:

* review your original definition of ‘active learning’

» make any amendments from your learning in this session or
rewrite your definition

* Be prepared to share your definition and the thinking behind it!
What are the implications for learning from this quotation?
“Give the pupils something to do, not something to [rote] learn;

and if the doing is of such a nature as to demand thinking, learning
naturally results.” John Dewey

What are the implications for learning from this quotation?

“If I ran a school, I’d give all the average grades to the ones who
gave me all the right answers, for being good parrots. I’d give the
top grades to those who made lots of mistakes and told me about
them and then told me what they had learned from them.”

Buckminster Fuller, Inventor

Resources

Active learning. Cambridge Schools Conference. Helen Morgan,
Lin Whyte, South Africa, April 2016.




Tema: Mcnonbp3oBaHue IIE€CCH, TICCHOIICHUM 1 CTHXOB C MJIaJIITMMH IIKOJIbHUKaMH

Title: Songs, chants, and poems in teaching young learners (TEYL)
Type of session: | Training
Hours: 2
Objective: - to explore the importance of using songs and rhymes in
teaching English
- to get acquaintance with the ways of language acquisition
- to recognize the ways of motivation by songs and rhymes
- to recognize the support for phonetic development
Activities Introduction to the topic. Sing ABC song.

Alphabet Chant (Children repeat each line after the teacher.)
ABCDEFG((ABCDEFQG)

School is so much fun to me. (School is so much fun to me.)
HIJKLMNMHIJKLMN)

Learn and play with all my friends. (Learn and play with all my
friends.)

OPQRSand T(OPQRSandT)

We’re the best as you can see. (We're the best as you can see.)
UVWXYZUVWXY 2)

Now it’s time to stop and FREEZE!* (Now it’s time to stop and
FREEZE!)

(When children freeze, quietly give them directions or motion for
them to follow you.)

Task 1.Give teachers the card to brainstorm and fill in.

Why use songs, rhymes, and chants?

1. Linguistic resource

2. Affective resource

3. Cognitive resource

4. Cultural resource

5. Social resource

Task 2.Analyze the theoretical material on the target topic




Task 3.ldentify different children songs on different topics and
determine the approaches and advantagesof teaching them.

Task 4. Designing Lessons. It’s great to use songs, chants, and
poems in class. However, you have to make sure that you are
using them effectively to teach English. Regarding this, is
strongly recommended to use British Council’s web-site for kids
“Learn English Kids”
http://learnenglishkids.britishcouncil.org. The suggested
section is “Listen and Watch” — here you can find a variety of
different screen casts and podcasts. Here is one way to organize
a lesson using a song. Use this page to take notes after watching
a demonstration of a lesson.

Lesson title:

Song title:

Content: Vocabulary: Grammar:

Objectives: By the end of the lesson, students should be able
to...

Warm-up:

Presentation:

Practice:

Follow-up:

Evaluation

Conclusion

After an active lesson, it is good to finish off with some
“downtime.” Reflect on today’s workshop quietly. Think about
the answers to the following questions silently to yourself.

1. Which song can you remember the best? Why?
2. Which chant did you like the most? Why?
3. Which poem gave you a good feeling inside? Why?

4. Do you think you will use songs, chants, and poems in your
English class? Why or why not?

5. Which one do you think will be the most difficult to apply to
your English class? Why?

6. Do you see any challenges to using songs, chants, and/or
poems in the YL class?
Wait for your trainer to end this quiet reflection time. You will




get a chance to share your thoughts with the group. Maybe your
fellow teachers felt the same way you did! Let’s find out!

Resources

1. Handbook for Teachers. Second Edition. AEO
«Nazarbayev Intellectual Schools» Center of Excellence, Astana,
2015

2. Buneo-nekmus Teaching reading and spelling with
World Wall. Kacenosa A.b.
http://www.ipksko.kz/index.php/deyatelnost-instituta/v-
pomoshch-uchitelyu/videolektsii/2694-teaching-reading-and-
spelling-with-world-wall-kasenova-a-b

3. Phonograph Approach by Dr. Barbara Walker

4.  Sight Word Teaching
Strategieshttp://www.sightwords.com/sight-words/lessons/

5. Why is critical thinking so important in choosing a
phonics program? The THRASS institute Australasia&Canada,
2013

6.  Sight Word Flash Cards
https://www.havefunteaching.com/flash-cards/sight-word-flash-
cards/

7. Phono Graphix
https://www.youtube.com/watch?v=S__ 0eb402MA

8.  Segmenting and Blending
https://www.youtube.com/watch?v=V_Gd3hoDXf0

9.  Sight Words
https://www.youtube.com/watch?v=Epplgnilutw

Tema: Meroa ¢usnueckoro pearupoBanusi, «Harypansubiii moaxony, «llepuon
MOJIYaHUS» B IIPENOJAaBAHNN aHIVIMICKOTO S3bIKA MIIAJIIMM IIKOJbHUKAM

Title: TPR, Natural approach, Silent period in teaching young learners
(TEYL)

Type of session: | Training

Hours: 2

Objective: 5. ldentify the Total Physical Response method,;

6. Determine when TPR method can be used to enhance
teaching in the primary school,

7. Assess the advantages and disadvantages of TPR method
in the classroom Dby listing pros and cons about the room
and reporting back to the group;




8. Participants can recognize when the use of TPR method is
beneficial to students based on their own interaction with
technology during the master-class;

9. Design a lesson plan using the TPR method.

Activities

Warm-up Brainstorming

Make the participants brainstorm something about TPR method.
5. What do you already know about TPR?
6. In small groups, write a definition of TPR.

After they brainstorm in pairs or small groups, have a large
group discussion to share their ideas.

Presentation about TPR method

Total physical response (Asher, 1982, 2009) is an approach to
second-language acquisition based on first-language acquisition
research. In first-language acquisition, children listen and
acquire receptive language before they attempt to speak, they
develop understanding through moving their bodies, and they are
not forced to speak until they are ready. Repetition and active
involvement are vital for retention of new vocabulary (Nation,
2005). In total physical response (TPR), the teacher gradually
introduces commands, acting them out as she or he says them.
Initially, the students respond by performing the actions as the
teacher demonstrates them. Gradually, the teacher’s
demonstrations are removed and the students respond to the
verbal commands only. Teaching classroom routines through
total physical response helps students gain confidence in
classroom participation (Diaz-Rico, 2013).

Watch how Herbert Puchta engages a group of very young
learners by using an action story -- an imaginative idea
developed by him and Giinter Gerngross on how to use Asher's
Total Physical Response (TPR) with very young learners.

Pair or Small Group Work

 Divide participants into small groups. Cut pictures from a
magazine as number of members of the group. Each
person takes one piece from a hat. Complete the whole
picture.




» Give each group following questions:
How can | use it in class?
When should I use it?
Why should I use it in the classroom?
A few useful variations
Are there any disadvantages with using TPR?

Ask each group to design a lesson that uses TPR method. Then
have each group explain their ideas to the class. Ask the
audience to give feedback and discuss each presentation.

Discussion
Divide the audience into pairs or small groups and gives them
discussion prompts (5 minutes to discuss each prompt). Then
reunite as a large group to share ideas (10 minutes per prompt).
This is also a good time for the group to reflect on what they just
learned in the workshop.
Prompts:
o Is it possible to adapt TPR method to different levels of
students?
« What topics can you use with TPR?
o What are the advantages and disadvantages of using TPR
in primary school?
How can you adapt TPR for use with your own students?

Wrap-Up

Allow time for audience questions and comments. You might
give your audience a handout with resources where they can get
more information (recommended websites, articles, books, etc).

Resources

2. Handbook for Teachers. Second Edition. AEO
«Nazarbayev Intellectual Schools» Center of Excellence, Astana,
2015

3.  TotalPhysicalResponseby Herbert Puchta.
https://www.youtube.com/watch?v=1Mk6RRf4kKs

4.  Total Physical Response (TPR) - Teacher Training
film https://www.youtube.com/watch?v=bkMQXFOqyQA

5. TPR
articlehttps://www.teachingenglish.org.uk/article/total-physical-
response-tpr




6. 50 Strategies for Teaching English Language
Learners.Adrienne L. Herrell, Michael L. Jordan, p.84., 2015,
Panama c. Florida, USA.

Tema: O6y‘l€HI/IC YTCHUIO U IINCBbMY Ha YPOKax AQHTJINMCKOTO S3bIKa MJIaJIIMX

HTKOJIBHUKOB

Title: Teaching Reading and Writing to Young Learners (TEYL)

Type of session: | Training

Hours: 4

Objective: * describe how young learners learn to read in L1 and L2
* explore multi-sensory ways to start primary literacy
» discovering sound picture approach, [phonographic] and sight-
word approach, phonographic principles
» share different reading and writing activities that are effective
for young learners and evaluate the activities suggested in the
readings

Activities Brainstorming

Teachers are asked to highlight key features and difficulties of
teaching Alphabet to young learners.

Exploring multi-sensory ways to start with Primary
Literacy.

Teachers given a number of multi-sensory activities to do to
explore letter and word shapes and assess their effectiveness for
different types of learner.

Presenting the sound picture approach [phonographic] and
sight-word approach

An overview of phonographic principles and early literacy skills
development they target: blending, segmenting and
manipulation. Sight word awareness activity in which teachers
are asked to complete top 100 words of English.




Introduction to activities within course plans based on
phonographic principles

Teachers take the role learners and then analyse the type of skills
being developed through the tasks.

Resources for the training:
Alphabet picture on a screen

A4 papers, glue, play-doh, buckwheat, beans, threads or string
for shaping letters

Handouts, video about new approaches in teaching early reading

Resources

1. Handbook for Teachers. Second Edition. AEO
«Nazarbayev Intellectual Schools» Center of Excellence,
Astana, 2015

2. Buneo-nexius Teaching reading and spelling with
World Wall. Kacenosa A.b.
http://www.ipksko.kz/index.php/deyatelnost-instituta/v-
pomoshch-uchitelyu/videolektsii/2694-teaching-reading-and-
spelling-with-world-wall-kasenova-a-b

3. Phonograph Approach by Dr. Barbara Walker

4.  Sight Word Teaching
Strategieshttp://www.sightwords.com/sight-words/lessons/

5. Why is critical thinking so important in choosing a
phonics program? The THRASS institute Australasia&Canada,
2013

6.  Sight Word Flash Cards
https://www.havefunteaching.com/flash-cards/sight-word-flash-
cards/

7. Phono Graphix
https://www.youtube.com/watch?v=S__ 0eb402MA

8.  Segmenting and Blending
https://www.youtube.com/watch?v=V_Gd3hoDXf0

9. Sight Words
https://www.youtube.com/watch?v=Epplgnilutw

Tema: OOGydeHre TOBOPEHUIO U ayIUPOBAHUIO HA YPOKAX aHIJTUHCKOTO SI3bIKa
MJIQIIIAX TTKOJIbHUKOB

Title:

Teaching speaking and listening to young learners (TEYL)




Type of session:

Training

Hours:

4

Objective:

* describe the ways in which we communicate orally, and the
different skills involved with speaking and listening

* discuss ways in which the teacher can make listening input
comprehensible as well as how to check comprehension through
various techniques

* share different listening and speaking activities/strategies that
work well with young learners

* develop effective activities for teaching vocabulary and
pronunciation

Activities

Brainstorming

Teachers are asked to highlight key features and difficulties of
teaching Alphabet to young learners.

Exploring multi-sensory ways to start with Primary
Literacy.

Teachers given a number of multi-sensory activities to do to
explore letter and word shapes and assess their effectiveness for
different types of learner.

Presenting the sound picture approach [phonographic] and
sight-word approach

An overview of phonographic principles and early literacy skills
development they target: blending, segmenting and
manipulation. Sight word awareness activity in which teachers
are asked to complete top 100 words of English.

Introduction to activities within course plans based on
phonographic principles

Teachers take the role learners and then analyse the type of skills
being developed through the tasks.




Resources for the training:
Alphabet picture on a screen

A4 papers, glue, play-doh, buckwheat, beans, threads or string
for shaping letters

Handouts, video about new approaches in teaching early reading

Resources

10. Handbook for Teachers. Second Edition. AEO
«Nazarbayev Intellectual Schools» Center of Excellence,
Astana, 2015

11. Buneo-nexuus I eaching reading and spelling with
World Wall. Kacenosa A.b.
http://www.ipksko.kz/index.php/deyatelnost-instituta/v-
pomoshch-uchitelyu/videolektsii/2694-teaching-reading-and-
spelling-with-world-wall-kasenova-a-b

12.  Phonograph Approach by Dr. Barbara Walker

13.  Sight Word Teaching
Strategieshttp://www.sightwords.com/sight-words/lessons/

14.  Why is critical thinking so important in choosing a
phonics program? The THRASS institute Australasia&Canada,
2013

15.  Sight Word Flash Cards
https://www.havefunteaching.com/flash-cards/sight-word-flash-
cards/

16. Phono Graphix
https://www.youtube.com/watch?v=S __ 0eb402MA

17.  Segmenting and Blending
https://www.youtube.com/watch?v=V_Gd3hoDXf0

18.  Sight Words
https://www.youtube.com/watch?v=Epplgnilutw

Tema: OOydeHne TeKCUKO-TPAaMMAaTHIECKOMY KOMIIOHEHTY Ha YPOKax aHTJIUHCKOTO

A3bIKaA

Title: Use of English in teaching English

Type of Training

session:

Hours: 2

Objective: | By the end of this workshop participants will be able to:
» evaluate teaching methods that help learners memorise, organise
and store vocabulary




« evaluate the advantages and disadvantages of context when
presenting and practising (new) vocabulary

« list criteria to help when presenting vocabulary to appeal to
different learning styles

» reflect on their own ways of presenting and practising vocabulary
in the classroom

* evaluate a variety or reviewing and revising activities to have
better insight into what will appeal to different learners and
learning styles.

Activities

Lead-in

[T demonstrates a grammar lesson that follows the text-based
approach. Lesson plan (describing regular events in the past, the
lesson focuses on Past Simple of regular verbs)]

T writes on the board: Right place, wrong time

Have you experienced anything while travelling when something
went wrong?

Ss share their ideas, discuss and give examples.
T asks if anybody visited Thailand. Ss answer.

Then T plays the video “The Impossible official international
trailer” [A couple with three children went to Thailand for Xmas.
They had a party, next day went to the pool. It was an ideal holiday
unless the tsunami struck. Finally they all went back home.]

T asks Ss if they know or can predict how many people suffered
from the natural disaster.

Open-class discussion.
T provides Ss with facts:

(The tsunami hit the southwest coast of southern Thailand which
was about 500 km (310.69 miles) from the epicenter (Indonesia).
The region is heavily visited by foreigners during the Christmas
season. Since the tsunami hit during high tide, its damage was
severe. Approximately 5,400 people were killed and 3,100 people




were reported missing.) killing an estimated 227,898 people in 14
countries along the coasts of the Indian ocean.

T says, “One of the disaster survivors is Simon Jenkins, who was
in Thailand when the tsunami struck. You are going to read his
interview.”

Pre-teaching vocabulary
Handout 1.

T says, “But before you read the text, look at the picture and tell
me what you can see.”

Ss guess the word (shoreline). Then they are given definitions of
new words:

shoreline — a coast or shore

propel — to push or drive (someone or something) forward or in a
particular direction

depict = portray — to describe (someone or something) using
words, a story

mind-blowing — very exciting, shocking

aftermath — the period of time after destructive event (In the
aftermath of the fire, many people were in need of shelter.)

override — to have more influence than (something)

(Don't let anger override common sense.)

Handout 3. Have Ss read the text again (scanning) and answer the
questions.

T asks Ss about their reaction to the story. Ss share thoughts.

T asks Ss,“How many lives did the Thais save?

Then writes down the Ss' answer on the board:




Thai people saved thousands of lives.
T asks Ss questions:
1. Did it happen in the present, past or future? - Ss answer......

2. Does this sentence refer to the Present, Past or Future? - Ss
answer...

3. Is it finished action? - Ss answer...

4. Do we know when it happened? - Ss answer...

T draws Ss' attention by saying:
- Past action

- Finished action

- Specific date

T summarises the meaning of the grammar item, “When we talk
about Past action, which is finished and it happened at a specific
time in the past, we use Past Simple.

T asks a student, “When do we use the Past Simple tense?
- Student answers.
T can ask more Ss.

T asks the following questions related to the same sentence (Thai
people saved thousands of lives.)

a) What is the subject of the sentence? - Ss answer...

b) Who saved thousands of lives? - Ss answer....

¢) How many lives did they save? - Ss answer...

T asks Ss, “Do we add any ending to the verb? -Ss answer...
What ending is it? - Ss answer...

Handout 4 Ss work in groups. Compare the following grammar
practice activities and answer the questions.

What is the sequence of grammar exercises?




[Answer key: 1. Don'ts (Give a lecture; Always use the same
presentation technique)

Resources

1. Spratt M., Pulverness A., Williams M. The TKT Course.
Modules 1, 2 and 3. — Cambridge: Cambridge University Press,
2011. — 256 p. — ISBN 978-0-521-12565-9.

2.  HzpmarensctBo Cambridge University Press for ESOL
Examinations, UCLES, 2011, 49 p.

3. TKT Glossary of English Language (ELT) Terminology
2015

4.  Welling J. The TKT Course Training Activities. Cambridge:
Cambridge University Press, 2009. — ISBN 978-0-521-14442-1.

5.  Thaine C. Teacher Training Essentials. Workshops for
Professional Development. Cambridge: Cambridge University
Press, 2010. — 128 p. — (Cambridge Copy Collection). — ISBN
978-0521172240.

6.  Thaine Craig. ESOL Teaching Skills Taskbook. Ako
Aotearoa. — 303 p.

7. Thornsburry Scott. The CELTA Course. Cambridge
University Press, 2007. — 216 p.— ISBN 8130903113.

8. Gower R., Phillips D., Walters S. Teaching Practice
Handbook. Oxford: Macmillan Education, 2006. — 224 p. —
ISBN 978-1405080040.

Tema: Croputenauur

Title:

Storytelling

Type of session: | Training

Hours:

2

Objective:

- to explore the importance of using songs and rhymes in
teaching English

- to get acquaintance with the ways of language acquisition

- to recognize the ways of motivation by songs and rhymes




- to recognize the support for phonetic development

Activities

I. Introduction: Reflection
Take a few moments to reflect quietly. Close your eyes.
Let your trainer guide you through a visualization exercise.

With a partner, share your visualization. Then discuss what you
think the most important aspects of storytelling are...

... for the storyteller

... for the listener

I1. Rationale for Using Stories

a. Stories use a holistic approach.

Stories use a “holistic approach to language teaching and
learning that places a high premium on children’s involvement

with rich, authentic uses of the foreign language.” (Cameron,
2001)

b. Stories support natural acquisition of language.

“Young learners acquire language unconsciously. The activities
you do in class should help this kind of acquisition. Stories are
the most valuable resource you have. They offer children a
world of supported meaning that they can relate to. Later on you
can use stories to help children practice listening, speaking,
reading, and writing.” (Slatterly & Willis, 2001)

c. Storytelling is effective for early foreign language classes.

Storytelling can be effective for teaching English to young
learners for the following reasons given by Wajnryb (1986):

I. The purpose of telling a story is genuinely communicative.

Ii. Storytelling is linguistically honest. (It is oral language, meant
to be heard.)

iii. Storytelling is real! (People do it all the time!)
Iv. Storytelling appeals to the affective domain.

v. Storytelling caters to the individual while forging a
community in the classroom.




vi. Storytelling provides listening experiences with reduced
anxiety. (Curtain & Dahlberg, 2004)

d. Children love stories!

Children love stories. They...

- are always eager to listen to stories.

- know how stories work.

- want to understand what is happening

- can enjoy hearing stories in English when they start English
lessons.

- enjoy looking at storybooks by themselves.

- can reread the stories they like when they can read in English
themselves. (Slatterly & Willis, 2001)

I11. Techniques for Storytelling

The following are some recommended storytelling techniques
from Brewster, Ellis, & Girard (2004):

o If students are unfamiliar with storytelling, begin with short
sessions which do not demand too much from them and over-
extend their concentration span.

o If possible, have younger children sit on the floor around
you, making sure everyone can see you and the illustrations and
can hear you clearly.

0 Read slowly and clearly. Give your pupils time to relate what
they hear to what they see in the pictures, to think, ask questions,
make comment. However, do vary the pace when the story
speeds up.

0 Make comments about the illustrations and point to them to
focus the pupils’ attention.

0 Encourage your pupils to take part in the storytelling by
repeating key vocabulary items and phrases. You can invite
them to do this by pausing and looking at them with a
questioning expression and by putting your hand to your ear to
indicate that you are waiting for them to join in. Then repeat
what they have said to confirm that they have predicted correctly




and, if appropriate, expand by putting the word into a full phrase
or sentence.

0 Use gestures, mime, facial gestures to help convey the
meaning.

0 Vary the pace, tone and volume of your voice. Are you
going to whisper to build up suspense? Are you going to
introduce an element of surprise by raising your voice?

0 Pause where appropriate to add dramatic effect or to give
children time to relate what they hear to what they see, and to
assimilate details in the illustrations.

o Disguise your voice for the different characters as much as
you can to signal when different characters are speaking and
help convey meaning.

0 Make sound effects where possible.

0 Ask questions to involve children What do you think is going
to happen next? What would you do?

0 Do not be afraid to repeat, expand and reformulate. This
increases opportunities of exposure to the language and gives
children a second (or third) chance to work out the meaning and
have it confirmed. If you need to walk around the class to show
children the pictures, repeat the text again and again.

IV. Storytelling activities
a. Pre-storytelling activities

Before you start telling a story, you can do any of the following
activities to prepare your students:

0 Capture their attention. Introduce the story in a fun and
interesting way. If you have supplemented the storytelling with
visuals, you might want to preview these pictures or realia.

0 Connect to prior knowledge and experiences. Brainstorm or
web ideas and concepts related to the story or the characters of
the story in order to connect students lives to the story.

0 Review language students have learned. If the story contains
vocabulary and structures that students have learned, it can help
to review this language. This is especially important when the




story is a part of a larger thematic unit and recycles language
previously learned.

0 Pre-teach new vocabulary or expressions. If there are some
key words or structures that are necessary to comprehend the
story and cannot be inferred from the context, it is better to teach
them before the storytelling. Try to do this in the context of
connecting to prior knowledge.

o Predict what will happen in the story. Give students a
chance to think about what might happen in the story. Itis a
good critical thinking skill to encourage.

0 Give students a purpose for listening. Before you begin, try
to give students a purpose for listening in addition to pure
enjoyment. If your story has a lesson to learn from it, tell your
students to listen for it.

Can you think of any other pre-storytelling activities to do with
your students? What else do you do when you begin a
storytelling?

b. During and Post-Storytelling Activities

During and after a storytelling, the teacher can do the following
activities to check comprehension of the story and encourage
students to practice new language:

0 Q & A. Prepare comprehension questions for students to
answer orally.

0 TPR (Total Physical Response). If the story has movements,
the teacher can do a TPR with the students.

0 Group retelling. Have students work with you to retell the
story by retelling it with pauses and gaps for students to fill in.
Or have students retell the story and fill in their gaps when they
encounter difficulty.

0 Create your own ending. Tell the story up to the climax, and
have students predict the ending. Have students create multiple
endings to the story, then finish telling the story.

o Drama. Do a retelling by having students act out the plot of
the story.




0 Story mapping. Give students a graphic organizer to map out
the plot of the story or compare the characters of the story.

0 Story boarding. Have students make simple drawings in
boxes that show the plot of the story sequentially (like a comic
book). The drawing can be accompanied by text or dialog
bubbles.

0 Read & Write Books. Students create their own storybook by
drawing and adding text.

0 Projects. Have students work together in small groups to
create a wall display for a story or put on a performance of a
story. You could invite students’ families or other classes to see
the students’ work. You may want to do this after reading a few
stories and have each group work on a different story.

Are there other storytelling activities you would recommend?
Please share them!

V1. Conclusion

CREATIVITY IS KEY!

GET STUDENTS INVOLVED!
INCORPORATE SONGS & CHANTS!
COLLABORATE & SHARE MATERIALS!
BUT MOST OF ALL... HAVE FUN!

Resources

Brewster, J., Ellis, G., & Girard, D. (2004). The primary English
teacher’s guide. London: Penguin.

Cameron, L. (2001). Teaching languages to young learners.
Cambridge: Cambridge University Press.

Curtain, H. & Dahlberg, C.A. (2004). Languages and children:
making the match. Boston: Pearson.

Moon, J. (2000). Children learning English. Oxford: MacMillan
Heinemann.

Scott, W., & Ytreberg, L.H. (1990). Teaching English to
children. London: Longman.

Slatterly, M., & Willis, J. (2001). English for primary teachers.
Oxford: Oxford University Press.

Resources

Ghosn, LK. (1997). ESL with children’s literature. English
Teaching Forum, 35(3), 14-19.
http://exchanges.state.gov/forum/vols/vol35/no3/pl4.htm




Hines, M. (2005). Story theater. English Teaching Forum, 43(1),
24-29.

Malkina, N. (1995). Storytelling in early language teaching.
English Teaching Forum, 33(1), 38-39.
http://exchanges.state.gov/forum/vols/vol33/nol/P38.htm
Mixon, M., & Temu, P. (2006). First road to learning: Language
through stories. English Teaching Forum, 44(2), 14-19.
Pedersen, E.M. (1995). Storytelling and the art of teaching.
English Teaching Forum, 33(1), 2-5.
http://exchanges.state.gov/forum/vols/vol33/nol/P2.htm

Tema: luddepenunanus 3aganuii u cka@PoaauHr HAa ypOKaX aHTIIUMUCKOTO SI3bIKa

Title: Differentiation and scaffolding in English lessons

Type of Training

session:

Hours: 2

Objective: | By the end of this training the participants will be able to:
* recognise the various ways their learners can differ
» state how teaching resources can help with differentiation
in the classroom
» consider how the differentiation of tasks can lead to the achievement of learn
different learners
« identify and evaluate differentiated support in their context
» prepare a differentiated activity to suit their learners.

Activities | Let’s look at some ways in which we can differentiate without having to spenc
1 Differentiation by outcome
The first thing to remember is that many of the tasks we are already doing will
well. Any task which is open (has more than one acceptable answer or can be
allow students to work at their own level. Similarly, any tasks which provide ¢
or require interaction with others are likely to be naturally quite differentiation
different outcomes. Some people use differentiated outcomes on their lesson p
For example: By the end of the lesson all students will be able to.. most will b
This can be a useful reminder that what we teach is not necessarily what is leal




keen on this approach, as it starts the lesson by assuming that some students ce
provide options, not to limit them.

2 Differentiation by task.

We can provide students with these options by ‘tweaking’ tasks so that we pro
challenge.

3. Differentiation by teaching method

As mentioned in the table above, an activity which involves active learning an
differentiate more effectively because — Students can work at their own level. -
and learn from each other. Most of us have experimented with putting strongel
has to be said, the results can vary quite a bit. Sometimes it works really well.
their knowledge by explaining to the weaker student and the weaker student fe
however, the stronger student dominates or resents the role and/or the weaker
nothing. Mixing things up so that the same pairings aren’t used all the time cet
some techniques you can use, such as Scribe, which I first saw in Jill Hadfield
Dynamics. When carrying out a small group discussion, appoint a scribe, or nc
should only listen and take notes. After the discussion, they will feed back to t
student is the scribe, this will prevent them from dominating, but still give the
to shine at the end. If a weaker student takes this role, the pre ssure is taken of
spontaneously, but they can prepare something to say at the end, which will pr
Questioning techniques can also be modified to provide better differentiation.
space to answer and nominate, by asking the question before you name the stu
to stronger students. Consider how easy the question is and don’t choose stude
monitoring while students are working in pairs or groups to identify who can &
different types of questions. A useful model is Bloom’s mastery and developn
Mastery tasks can be mastered by all learners, they are straightforward-you mi
something or define something. A developmental task is more stretching and r
These kinds of questions might ask the students to judge or critically appraise
easiest and most effective thing you can do when asking questions is to wait Ic
discourage the stronger students from jumping in. Just waiting a couple of sec
terms of both the number of students who are willing to answer and, in the len
answers. Obviously, none of these ideas is going to provide every student in th
course. However, | do think they can go some way towards helping to address
abilities of the learners.

Resources

https://www.teachingenglish.org.uk/sites/teacheng/files/BC%20Planning%?20f
%20RRoberts.pdf

https://esol.britishcouncil.org/content/teachers/staff-room/teaching-articles/dif




Tema: OcoOeHHOCTH MITAHUPOBAHUS YPOKA JUTsI MIIAIIITUX ITKOJTHHUKOB

Title: Oco0eHHOCTH TUTAHUPOBAHUS YPOKA JUTS MIIAIIAX IIKOJIEHUKOB
Type of session: | Training
Hours: 4
Objective: By the end of this training participants will be able to:
» discuss everything they know about lesson planning
* explain why teachers write lesson plans
» establish the content of lesson plans
* write effective lesson plan aims
* put a lesson plan together
» establish tips for writing lesson plans.
Activities Lead-in “Board race”

In this activity participants brainstorm vocabulary connected to
lesson planning. Participants also experience an activity that can
be used as a motivating warmer — a board race.

Materials

* The board or one flipchart per group
* Coursebook Activity 1 — Board race
Instructions

Divide the class into two teams. Write ‘lesson planning’
vertically (one each for a team). Tell the teams they have to take
it in turn to write a word connected to ‘lesson planning’ on the
board. If this is a new activity for the class, demonstrate it using
the word ‘films’ before setting up the team competition with
‘lesson planning’. Elicit words connected to ‘films’ that use the
letters in ‘films’ (see below for example).

2 Why write lesson plans?

In this activity participants brainstorm the reasons for lesson
planning in order to underline the importance of lesson planning.




Instructions

* Write a spidergram heading on the whiteboard: ‘Why plan
lessons?’ Group participants. Tell participants to look at Activity
2 — Why write lesson plans? in their coursebook. Give out one
Photocopiable worksheet Activity 2 — Spidergram per group and
tell them to work together to complete it with relevant ideas.
They can add or change the circles and add or change the verbs.
Give them a time limit of eight minutes.

» Tell participants that they will now share ideas. Give a board
pen to one member of each group. Tell one group at a time to
come up and record an idea on the spidergram. Tell participants
to record the collective information from the spidergram in their
coursebooks.

» Make sure the ideas in the answer sheet are included in the
spidergram; input them into different groups and clarify where
necessary.

3 Lesson plan content

In this activity participants brainstorm the headings in a lesson
plan, and then match them against headings from the cover page
and the procedural detail in a lesson plan template. They also
match the heading and its definition in order to check
understanding and to provide a record.

4 L_esson aims

In this activity participants examine what constitutes an effective
aim, match aims and language points, produce aims for tasks
from their own school textbooks and receive feedback on their
aims.

5 Lesson plan

In this activity participants are given the opportunity to organise
a lesson plan that has been cut up.

6 Tips for lesson planning

In this activity participants are given the opportunity to listen to
secondary school teachers in the United Kingdom giving their
tips for lesson planning on a number of different subjects, and
then explore one in more detail.




7 Reflection on learning

Participants will reflect on the session, share their evaluation of
it with their peers and talk about ideas they

would like to try out.

Resources

Teaching English Certificate in Secondary English Language
Teaching (CISELT) Module 1: Lesson Planning Trainer book

Tema: MukponpernoiaBanue

Title:

Microteaching

Type of session:

Training

Hours:

4

Objective:

By the end of this training participants will be able to:

« establish criteria for observation, apply the criteria and give
feedback on microteaching

* recognise a variety of observation documentation and select
appropriate ones for their institutional setting

* explore damaging and useful feedback behaviour
« use effective methods in giving feedback

« reflect on their own learning.

Activities

1 Introduction — activate prior knowledge

In this activity participants play ‘slap the board’ with 15 terms
associated with observation and feedback.

It establishes and reviews what participants know about the
topic.

2 Criteria for teacher observation and feedback

In this activity participants explore best practice criteria and
standards for lessons in order to determine the basis for
observation and feedback.

Instructions




» Tell participants that, before we can observe teachers
effectively, we must agree on what best practice is.

* Reveal four examples of best practice (overhead
projector/flipchart) that have been scrambled.

* Group participants. Tell participants to unscramble them. Elicit
the unscrambled ones from the groups.

* In groups, participants brainstorm other criteria for best
practice.

3 Best practice criteria and teacher behaviour

In this activity participants will match best practice criteria to
teacher behaviour in class.

Instructions

» Tell participants that criteria must be evidenced in the teacher
or learner behaviour in the classroom. For example, if the
criterion is ‘Teacher checked understanding of target language’,
then the behaviour would be ‘the use of effective concept-
checking questions or timelines at appropriate times in the
lesson’.

* Group participants. Give out evidence cards and criteria cards,
and tell participants to match them. Monitor, helping and
correcting where necessary.

» Tell participants to check the answer sheet at the back of the
coursebook. Clarify where necessary.

4 Using criteria to observe a lesson

In this activity participants observe a 20-minute lesson and
complete a lesson observation form based on the criteria for best
practice.

Instructions

« Pair participants. Give out observation form. Tell participants
that the observation form was based on the best

practice criteria in the last activity. Tell them to notice
differences between the list and form (i.e. the ones that

refer to the plan are not there).




* Tell participants that they are going to observe a teacher
teaching. Tell them the class profile and lesson fit (based on a
selection of videos provided as separate resources). As they
observe they make notes using the observation form.

* Put participants into small groups and tell them to compare
their notes. Tell them that their notes and what they feed back to
the teacher might be very different. Tell them to identify what
they would feed back to the teacher. Tell them to pick out two
positives and one negative that they feel are the most important
to feed back to the teacher.

5 Observation documents

In this activity participants discuss a variety of different
observation documents (i.e. Self-reflection, peer observation,
spy missions, noticing tasks, etc.) and decide when each
document could be used and why. They also evaluate them.

6 Effective vs. ineffective feedback

In this activity participants watch a role play between a teacher
and an observer. The observer gives very ineffective feedback.
Participants identify why the feedback is ineffective and come
up with a list of ways of giving effective feedback. This activity
Is extended into participants considering and categorising
potentially damaging and useful behaviour.

7 Golden rules for effective feedback

In this activity participants are given ‘golden rules’ for giving
feedback, with some examples of the language used for each
rule. They need to come up with other examples of language for
each of the rules.

8 Putting theory into practice

In this activity participants are given the opportunity to role play
a feedback situation as both the teacher and the observer. They
should try and include as many of the techniques that have been
discussed in the session.

An observer watches the role plays and gives feedback on the
feedback techniques used and how effective/ ineffective the
feedback was.




9 Reflection on learning

In this activity participants reflect on the session and to relate it
to their own teaching situation.

Instructions

» Pair participants. Tell them to refer to the outcomes and to
state one or two ideas connected to each outcome.

* Tell them to tell each other one surprising thing they learnt,
one thing that was completely new to them and one thing they
agree strongly with.

» Tell participants to discuss their own institutional observation
and feedback scenario and if they would change anything about
it based on the session.

Resources

Teaching English Certificate in Secondary English Language
Teaching (CISELT) Module 4: Observation and feedback
Trainer book

Tema: OcoOeHHOCTH MJIAHUPOBAHUS YPOKA B YCIOBHUIX TUCTAHIIMOHHOTO O0y4Y€EHUs

Title: Features of lesson planning in the remote learning
Type of session: | Training
Hours: 2
Objective: discuss the need for collaboration tools;
explore and evaluate a few collaborative tools;
consider some of the aspects of using collaboration tools
Activities Introduction

While there are many similarities between face-to-face lessons
and online lessons, there are a lot of differences too. These
things are the same: the basic structure of beginning, middle and
end, the principles of good teaching, the importance of learning
objectives and the need for explanations. However, the delivery
is different, the interactions between learners are different and,




more importantly, online learning is much more intense for
everyone.

Getting started

Converting face-to-face lessons to online ones is extremely
difficult, so it’s best to start your online lesson planning from
scratch. Here’s a checklist to get you started. Have you decided
what you want the learners to achieve by the end of the
lesson/course of lessons? Do you know how you will present the
new material? What tools will you use (PowerPoint/audio/video/
images/Word doc/coursebook)? Have you decided who your
learners will interact with during the lesson, when and how? Do
you know how you will check your learners’ answers to the
different activities? Do you know which different resources you
will use? (Keep these to a minimum.) Have you worked out how
long each section will take? Do you have a plan B in case the
technology fails? Conducting an online lesson for the first time
can feel like the first time you ever taught, so remember to keep
it simple. Use fewer rather than more resources.

e Have you decided what you want the learners to achieve
by the end of the lesson/course of lessons?

e Do you know how you will present the new material?

e \What tools will you use (PowerPoint/audio/video/
images/Word doc/coursebook)?

e Have you decided who your learners will interact with
during the lesson, when and how?

e Do you know how you will check your learners’ answers
to the different activities?

e Do you know which different resources you will use?
(Keep these to a minimum.)

e Have you worked out how long each section will take?
e Do you have a plan B in case the technology fails?

Conducting an online lesson for the first time can feel like the
first time you ever taught, so remember to keep it simple. Use
fewer rather than more resources.




Lesson ideas
The beginning of the lesson

* Have a holding slide at the beginning, welcoming learners to
the class. Include instructions of what they need for the lesson.
Include a note to tell learners to test their microphone and video
before beginning. Add the topic of the lesson.

* Do a short warmer activity — see Online lessons: a menu of
ideas: https://bit.ly/RTTOnlineMenu

* Display the lesson objectives on the screen.

* Do a short lead-in to the topic: — learners brainstorm on paper
what they already know, then hold it up to the camera or shout
out their ideas — poll/quiz on the topic — jumbled
word/unclear picture — guess what it is — give a letter — learners
write down as many words related to the topic beginning with
that letter — learners say what they can see around them
connected to the topic.

The middle of the lesson

Use a PowerPoint slide/picture/video/realia/coursebook activity
to introduce the topic. One huge advantage of online lessons is
being able to plan your board work in advance. Use font size
and colour to show different parts of speech and pronunciation,
objects that move to show how sentences become questions, and
images — all add to a good online lesson. Here are some ideas.

» Grammar: Provide a situation that involves the use of the
grammar point. Elicit example sentences and show these in
context. Annotate on screen or use bold/italics to show the
grammar. Elicit the rules. Learners practise in context either in
breakout rooms or nominated in pairs/threes.

* Reading: Put a text on the screen. Set a timer. Learners mark
where they got up to. Learners mark unknown words on screen.
Learners use their own dictionary (online or paper) to look up
new words. Discuss in chat/ breakout rooms or nominated
groups. Set comprehension questions.




* Listening: Play video with audio off. Learners predict
dialogue. Listen with audio and ask what was the same or
different. Do a quiz/poll to answer comprehension questions.

* Speaking: Learners use fingers or puppets to act out a dialogue
with microphones off, then nominate pairs or small groups to
have the conversation in front of the others.

* Writing: Show a model. Use annotate to mark points of interest
in the model. Give lots of examples. Learners do their own draft.
Encourage them to ask each other for help. See Online lessons: a
menu of ideas: https://bit.ly/RTTOnlineMenu for tips on how to
check answers and give feedback. Remember to consider
learners with different needs.

See Inclusion in remote teaching contexts:
https://bit.ly/RTTInclusiveteaching

The end of the lesson
* Use the shared whiteboard for a collaborative ending.
» Use the chat for favourite words or new sentences.

» Get learners to summarise the lesson.

Resources

TeachingEnglish Remote teaching tips
www.teachingenglish.org.uk

Tema: IIpenmeTHo-a3p1K0BOE HHTETpUpOoBaHHOE 00ydyeHue (CLIL) Ha ypokax
AHTJIMHACKOTO SI3bIKA

Title: Content and language integrated learning in English classroom
Type of session: | Training

Hours: 2

Objective: By the end of this training participants will be able to:

* construct a working definition of CLIL and its main aims and
principles

« differentiate between language, communication, cognitive and
learning skills




« identify and use the three outcomes and two common
approaches to CLIL

» analyse a CLIL lesson and lesson plan
« identify and deal with language demands of subject content
« identify and define the purpose of common visual organisers

« reflect on their own learning.

Activities

1. CLIL: principles and knowledge

In this activity, the 4 Cs, which drive the CLIL model, are
introduced. Participants then match the 4 Cs with example
classroom activities.

2 Four skills of CLIL lessons

In this activity, participants examine the four skills that are being
developed in a CLIL classroom (language, communication,
thinking and learning) and identify activities that are examples
of these four skills.

3 Outcomes and approaches

In this activity participants identify examples of the three
outcomes of CLIL lessons. They match the definitions of the
two approaches to the terms, and then order day plans of the
same content/language being covered by the two approaches.
The day plans and one set of outcomes all come from the same
lesson.

4 A CLIL lesson in practice

In this activity participants watch a CLIL lesson (or just read the
lesson plan) and answer comprehension questions about what
decisions the teacher has made to deal with the content, the
language and to consolidate the learning in the previous activity.

5 Dealing with language and content

In this activity participants discuss and make notes on the key
vocabulary, structures and functions necessary to cover when
teaching areas of content.

6 Visual or graphic organisers




In this activity participants discuss the main kinds of visual and
graphic organisers and how they help to organise content by
highlighting the relationships between concepts and make
decisions on appropriate organisers for different content.

7 Reflection on learning

In this activity participants reflect on the session and relate it to
their own teaching situation. .

Resources

Teaching English Certificate in Secondary English Language
Teaching (CISELT) Module 6: Content and Language Integrated
Learning Trainer book

Tema: UcnonwzoBanue nepeepuyroro kiacca (Flipped classroom) B ycinoBusix
JTUCTAHITMOHHOT'O 00y4YeHUs

Title: Flipped classroom use in remote learning
Type of session: | Training
Hours: 2
Objective: After the session, participants will be able to:
o identify what makes a class a “flipped” class
« explain the advantages and challenges of teaching a
flipped class
« identify which course-related concepts could be taught
more effectively in a flipped class
« design a flipped class experience and identify relevant
technologies, in-class learning activities, and
assessments
Activities Why flip?

o Inalecture, the attention of most students starts to
decrease after ten or fifteen minutes, so flipping the
class can help keep students focused and learning for
the whole period.

 Flipping the classroom means that students have time to
process and reflect on concepts and increase their




knowledge base before coming to class to apply their
learning.

« Instructors can get a sense of where students are having
difficulty with the course material or have questions or
misconceptions about concepts (possibly through an
online assessment or discussion forum) before they
come to class. Instructors can then adjust what will be
done in class depending on this feedback. This is often
called “just-in-time teaching” (JITT).

A planning model for flipped classes

Often when instructors are planning to flip a class they focus
all their attention on planning the activities that the students
will do in class and on what the students will do online to
prepare for that active learning in class.

Introduce the task

The goal of this stage of the flipped class is to maximize
student participation/readiness for the activities they will be
doing online and in-class.

Out-of-class task

Carefully consider the choice of media for the online activities
and materials. Instructors can create their own materials such
as narrated PowerPoints, screencasts and podcasts, or reuse
online content such as websites, readings and videos.

Assess the learning

Before the in-class session both the instructor and the students
can benefit from knowing if the students are adequately
prepared for the in-class activity.

Resources

https://uwaterloo.ca/centre-for-teaching-excellence/workshop-
resources/introduction-flipped-classroom

Monayas 4. Pazsutue UKT rpamoTHOCTH Mearoros
Tema: Vcnons3oBanue 00pa3oBaTeIbHBIX OHJIAMH PECYPCOB HA YPOKax
anrauiickoro si3eika (Bilimland, British Council, American English u T1)

Title:

Using educational online resources in English lessons




(Bilimland, British Council, American English, etc.)

Type of Training
session:
Hours: 2
Objectives: « ldentify what is online resource
» Navigate the Bilimland, BC, AE website and main
areas of content
» Recognize specific online resources that can be applied
to Kazakhstan’s English education program and how to
adapt them to different topics
 Utilize a web quest activity and explore the BC and
AE website and its online resources through a
practical demo
Activities Bonipocsl 11t 00Cy KIeHUs

e Yro Takoe [IOP?

e KakOBbI OCHOBHBIE NIEAATOTUYECKUE LIETU
UCIOJIb30BaHUs IU(POBBIX 00pa30BATEIBHBIX
pecypcoB?

e Kakwue Buabl IU(POBBIX 00pa30BATEIBHBIX PECYPCOB
WCIIONB3YIOT B MPOLIECCE MTPENOAABAHNS YPOKOB
aHTJIMICKOTO SI3bIKA?.

Kypc aHrimickoro si3pika

DTOT CynepCOBPEMEHHBIN KypC aHTJIMHUCKOTO SI3bIKa
BKJIIOYAET B c€0s1 ITUPOKHUIM aCCOPTUMEHT UHTEPAKTUBHBIX
YPOKOB, pa3pa00TaHHbIX Ha OCHOBE MEXYHaPOIHOMI
MIPOrpaMMBbl U3YUEHHS aHTJIMMCKOTO SI3bIKA KaK
MHOCTPaHHOTO.

B ero pa3zpaboTke npuHUMaNy y4yacThe BeAylue OpUTaHCKUE
CHEUUATIMCTHI, UMEIOIINE MHOTOJIETHUM OIBIT CO3/IaHHUS
BUPTYaJIbHBIX SI3BIKOBBIX KYPCOB.

OH 1noJe3eH He TOJIBKO IKOJbHUKAM, HO U MOJIb30BATEISM
Pa3HBIX BO3PACTOB M YPOBHEHN MOATOTOBKH, U3 y4arOIIUM
aHTIIMUCKAN 3bIK. Kypc MOXHO UCIIONB30BATh KAK IS
MPENOJABaHUS SI3bIKA B IIKOJIE, TAK U JJIs1 CAMOCTOSITEIbHOTO
W3YYEHHUs B JOMAIIHUX YCIOBUSX.

[IepenoBble TEXHOIOTUHU U HOBEUIINE METOAUYECKHUE
pa3paboTKu JENa0T €ro UeaJbHbIM Y4eOHBIM TOCOOUeM st
KaKJI0T 0.

DTOT pecypc COCTOUT U3 TPEX OCHOBHBIX PA3/EIIOB:
«MHTEepakTUBHBIN Kypcy, « THTEpaKTUBHASA rpaMMaTHUKa» U
«['paMmaTHKa U AKTUBHBIN CIIOBAPbY.

«MHTepakTUBHBIN Kypc» cocTouT u3 509 aHMMAaIMOHHBIX
YPOKOB M MPEACTaBIsIET coO0r Kype 12-1eTHero o0ydeHus




(cTanagapT MEXIYHAPOIHOM MPOrpaMMBbl).

KonnuecTBO ypoKOB ISl K&KI0T0 To/la 00yYEHUsI COCTABIISIET
ot 60 10 110 HHTEPAKTUBHBIX YPOKOB U HAOOP TECTOB IO
3aBepIICHUU Kypca 00yueHus. (Ha MpuMepe TeMOHCTPaLUU
Oro rona obyueHus)

(Ha mpumepe nemoHcTpanuu ypoka Nel4d «\What’s the time?»
Ha 3 rony oOy4eHHs)

http://bilimland.kz/ru#lesson=7188

Kaxxnplil ypOK COIEpKUT aHUMALlMOHHOE BUJIEO, T/IE
BBOJIUTCA HOBasd TEMa (BBCI[GHHG B HOBYIO TCMY, BBCACHUC
HOBOI'0O JIEKCHYECKOI'0 MaTepHaja, CTPYKTYpbl ITIOCTPOECHUS
MPEAJIOAKEHU ), 3aTEM JAETCs MPAKTUYECKAs YaCTh YpOKa, e
HpOpa6aTBIBaeTCH OCBOEHHOCTH TOU MJIM MHOU TEMBI U
3aKpeIUICHUE MTPOMJICHHOTrO MaTepuana.

[TocnenHss cTpaHua ypoKa - YIPaKHEHUS 110 PA3BUTHIO
HaBbIKa rOBOPCHMA.

Bropoii paznen « AHTEepaKTHBHAs TPAMMATHKA» COCTOUT
u3 240 oOUIMPHBIX, MOATAMTHBIX, MHTEPAKTUBHBIX 3aJaHUN.
Kypc pa3aenen Ha ocHoBHBIE ypoBHH (Elementary,
Intermediate u Advanced). A ypoBHH, B CBOIO O4epe/ib,
noApasaACsArOTCs CIIC HAa TaAKUC pas3aciibl KaK Grammar,
Listening u VVocabulary, kotopsie popMUpYIOT
OIIPpCACICHHBIC HABBIKH I'OBOPCHUS, IOHHUMAaHWA PCUYU
HOCHUTCIIA A3bIKA U I'PaMMATHYCCKHC 3HAHUA.
http://bilimland.kz/ru#lesson=6759
http://bilimland.kz/ru#lesson=9280
http://bilimland.kz/ru#lesson=6750

Tperuit paznen «I'paMmMaTKa 1 aKTUBHBIN CJI0BAPb»
COCTOWT U3 YPOBHEHN M3YUECHHUS SI3bIKa, HAUUHAS OT 4-7 JEeT U
a0 OcHoB JACJIOBOI'O AHTJIMHCKOTO SI3bIKA U BKIIIOUAET B C€6H
0071101 HA0OP YPOKOB IO U3YYEHHUIO AaHTIIUUCKOTO SI3BIKA.
Free English language teaching resources

If you are an English language teacher or ELT professional,
the British Council has lots of free resources to support your
work.

You can download free lesson plans and classroom materials;
get tips, articles and information about professional
development, conferences and qualifications. Also, you can
join discussion groups and access training materials.

Visit the https://www.teachingenglish.org.uk/ website for
more resources and materials.

Lesson plans

If you are an English language teacher looking for materials,
the British Council can help you with regularly updated




lesson plans and classroom materials. Find out more about
our lesson plans.

English teaching resources

If you are a busy English language teacher or trainer looking
for support and development materials for your classroom, we
can help you with the collection of free materials, updated
regularly from the British Council website for teachers. Find
out more about English teaching resources.

Phonemic chart

Help your students hear and understand the sounds of English
using the British Council Phonemic Chart tool. Find out more
about how the 'Phonemic Chart' can help develop students'
English listening skills.

Articles

If you are an English language teacher and you want to
develop your understanding of teaching methodology and
practice, the British Council can help you with regularly
updated articles.

Classroom activity

If you are an English language teacher looking for materials,
we can help you with our regularly updated classroom
activities.

Literature in English language teaching

If you are an English teacher looking for literature-based
materials, we can help you with texts, activities and listening
materials. Find out more about these resources to help
teachers using literature in the classroom.

Teacher training courses

The British Council offers a range of teacher training courses
which will soon be available online. These cover areas such
as primary and secondary teaching, learning technologies and
many other subjects. For more information see the British
Council’s teacher training.

Webquest

Welcome to www.learnenglishbritishcouncil.org website!
Explore the website to find the answers.

1. Go to Learn English ( a green website) —IELTS —IELTS
interview skills—What are the names of the first three
videos?

2. Go to Learn English — Apps — Which app offers a series
of short videos about UK culture?

3. Go to Learn English Kids ( an orange website) —




Grammar and Vocabulary— What does “cheeky” mean?

4. Go to Learn English Kids — Read and Write — Writing
practice —Level 3—Pen pal letter —Where’s Juan from?

5. Go to Learn English Teens ( a purple website) — Skills
—Listening— Elementary A2—Listen to the “Weather
forecast” — What is the weather like in the north of the
country?

6. Go to Learn English Teens— Grammar —Watch one of the
videos— What is the name of the blonde boy?

7. Go to Teaching English (a blue website) —Teaching
teens— Resources—Look through materials— Can you
download lesson plans?

8. Go to Teaching English — Teacher development—
Teaching radio— What’s the name of a program 4?
American English resources:

Highlighted American English Online Resources for
Kazakhstan Education Program

1. AE website >> Resources >> Teacher's Corner >> Which
Teacher's Corner topic discusses about a social media
platform for educators? *

2. AE website >> Resources >> Teaching the Four Skills >>
Who is the author of More Dialogs for Everyday Use? *

3. AE website >> English Teaching Forum >> Current Issue
>> What article focuses on improving your usage of
technology? *

4. AE website >> Resources >> U.S. Culture, Music, &
Games >> What is an item that shows various celebrations
and special occasions from America? *

5. AE website >> Resources >> Webinars >> Browse by
Category >> What webinar features Chris Stillwell and
focuses on teacher-to-teacher engagement? *

6. AE Website >> About Us >> Social Media >> Which
Facebook site is designed to help English language
learners? *

7. AE Website >> Resources >> Teacher's Corner >> What
are the 4 trends discussed in the Teacher's Corner topic that
focuses on educational trends and issues? *

8. AE Website >> Resources >> Comics for Language
Learning >> What is the title of the 2nd instructional
article? *

9. AE Website >> Resources >> U.S. Culture, Music, Games
>> In the games section >> What are two resources that
provides you each with 13 songs for young learners which
includes a poster, lyrics, and an audio track? *




Resources

Blimland.kz
https://www.teachingenglish.org.uk/
https://learnenglishkids.britishcouncil.org/
https://learnenglish.britishcouncil.org/
https://learnenglishteens.britishcouncil.org/
https://americanenglish.state.gov/

Tema: BeO-kynbTypa, HeTuker (Netiquette, kynpTypa oOmeHus 10
9JICKTPOHHOM 1MOYTE)

Title: Web-culture, netiquette and email culture

Type of Training

session:

Hours: 2

Objective: By the end of this workshop participants will be able to:
* explain why it is important to follow netiquette
* understand the value of web-culture
» respond to and write emails appropriately

Activities EMAIL and 'NETIQUETTE

Before you start roaming the globe from your desktop computer it
helps to learn the language and customs of the country - the
virtual world.

Internet etiquette, or netiquette, is a set of informal rules that
should be followed whenever using the electronic
communications. Netiquette rules are really just a set of
suggested guidelines to be followed so as to make use of the
Internet as friendly as possible.

Electronic Mail Netiquette Tips:

e Messages should be short and to the point.

« Neatness and spelling count. Your e-mails reflect you,
your professionalism,competence and ability to use the
technology appropriately.

« Use the Subject line creatively to summarize the content
of your message and to encourage your contact to read your
mail right away. Some people get dozens of e-mails a day,
so make yours stand out!

« Use bcc (blind copy send) feature. Nobody needs to scroll
through long lists of the other people to whom you sent
your message.

« Your "'sig" file, the footer on your outgoing e-mail, is a
useful place to advertise your upcoming events or current
issues, in addition to listing your contact information.

4. Your e-mail alerts will find an audience outside of your
usual mailing list, just by people forwarding it along. Plan

for that by providing enough information in the alert so that




someone new to the issue can get more information.

« Be careful of who is receiving your mail. Make sure you
have the correct person.

« Remember that every time you send an e-mail, you are
sending someone an impression of who you are.

« Sarcasm and humor may not be well communicated via
electronic mail (e-mail). There are no non-verbal cues from
which other people can infer any underlying meaning to
your message.

» Use upper and lower case only where
appropriate. UPPERCASE may be used to HIGHLIGHT.
Typing an entire message in uppercase is considered
equivalent to shouting and is annoying.

1. Email is not private. Don't send anthing in email that you
wouldn't want your boss, your spouse, your mother or your
kids to read.

e Do not send junk mail or chain letters.

7. Don't forward virus warnings without checking to see if it
Is a hoax.

1. Do keep track of your email contacts and build a contact
address list

« Do keep important communications electronically filed.

« Do forward important items to other people and build
your reputation as an information resource person.

6. Do respond to your email. You are forming relationships.

o Do sign off from e-lists if you are going to be gone -
otherwise your mailbox will overload and you'll get nasty
notes from your web hosting service.

Netiquette for Accessing Information
10.Just because you can access information does not mean you
should. Access only the information you need.
« Refrain from unnecessarily criticizing people (also called
flaming).
e Obey copyright and license agreements.
7. Respect the wishes of any site you may be accessing.

Web Time Traps: (or where did the day go?)

e Rabbit chasing — stay focused while searching the Internet

. Email overload — sort or delete. If it piles up you are done
for!

» Lack of organization -- Organize as you go: your incoming
mail, your outgoing mail, and your bookmarks. If you don't
have time to do it now - when will you do it?




Resources

1. http://www.cyber-
sierra.com/workshops/99workshops/email.htm
2. English for Emails: Formal and informal language

https://www.youtube.com/watch?v=3-QoPcJHQws
3. English for Emails: Organising your writing

https://www.youtube.com/watch?v=nPcOLI2Yq9A
4. English for Emails: Subjects and attachments

https://www.youtube.com/watch?v=UV2VRpD3MVQ
5. English for Emails: Cc and Bcc explained

https://www.youtube.com/watch?v=ZnSfEkIfo34

Monayab 5. BapuatuBHBIN
Tema: Mexaynapoansie 3x3amensl IELTS, TOEFL, TKT CLIL gus
MIPUCBOCHHMS KBANM(UKAIIMOHHON KaTErOPHH I1eJIaroraM aHTJIMCKOTO S3bIKa

Title: International exams IELTS, TOEFL, TKT CLIL for assigning a
qualification category to teachers of English

Type of Training

session:

Hours: 2

Objective: » Qualification category to teachers of English and

international exams

 Introduce international English language exams
 Introduce the Teaching Knowledge Test CLIL module

Activities Introduction to the order of the Minister of Education and

Science of the Republic of Kazakhstan dated May 11, 2020 No.
192

Introduction to IELTS/TOEFL. Test format. Frequently asked
questions about the test.

https://www.ielts.org/

https://www.ets.org/toefl

Introduction to TKT. Test format. Frequently asked questions
about the test.

Instructions

1. Divide the trainees into pairs or small groups, preferably from
different teaching backgrounds.

2. Hand out one copy of the quiz to each group and model
predicting the answer to the fi rst question, taking the decision as
a group.




3. Ask trainees to continue working through the quiz, discussing
and guessing the correct option in each of the

sixteen sentences. Explain that the correct answers will be
supplied later.

4. Set a time limit of 10 minutes.

5. Regroup the trainees and have them compare their answers
and discuss only points of dispute.

6. Hand out the remaining quizzes so that each trainee has a
copy. Conduct feedback, checking the answers and eliciting
opinions about the most surprising TKT fact/feature.

The TKT quiz

Choose the correct option.

1. There are 2/ 3/ 4 core modules of the TKT.

2. There are also 1/ 2 / 3 additional modules.

3. Eachmodule has 1 /2 /3 /4 /5 exam paper(s).

4. Each paper lasts for 60 / 80 / 100 minutes.

5. Each paper has 80 / 100 / 120 questions.

6. Each question is worth the same number of points / weighted
differently.

7. Lesson planning is tested in module 1/ 2/ 3.

8. Background to language learning is tested in module 1 /2 / 3.
9. Classroom management is tested in module 1 /2 / 3.

10. Which of the following is NOT one of the task types in the
TKT?

matching / multiple-choice / sequencing / odd-one-out / true and
false

11. How is the TKT graded?

pass—fail / distinction—pass—narrow fail-fail / bands 4-3-2-1 /
A-B-C-D-F

12. Only the top two / All bands receive a certifi cate.

13. To demonstrate a more than basic knowledge on the TKT
(i.e. be awarded bands 4 or 3) you need to score at least 45-50 /
55-60 / 65-70 points (out of 80).

14. You get 5/ 3/ just 1 certifi cate(s) if you sit all the core TKT
modules.

15. The certifi cates arrive 2—3 days / 2—-3 weeks / 2—-3 months
after you sit the exam.

16. You can take each paper only once / twice / as many times as
you like.

Follow-up

Close the activity by using the ideas below to lead a

discussion about the TKT in your local context:

» TKT is graded in bands to allow local conditions to

dictate the required level for trainees to achieve. Which band




level is expected of teachers completing the TKT in your area?
* Each TKT module may be taken independently of the others
and retaken if desired. How do you think these policies support
teachers’ ongoing professional development?

Resources 006 yrBepxaeann [IpaBut mpucBOeHUS (TIOATBEPIKICHIIS)
KBaJTM(UKAIIMOHHBIX KaTeropuit neaaroraMm. [Ipukas Munucrtpa
oOpazoBanus 1 Hayku PecnyOnuku Kazaxcran ot 11 mas 2020
rona Ne 192.

https://adilet.zan.kz/rus/docs/\VV2000020618
https://www.ielts.org/

https://www:.ets.org/toefl
https://www.cambridgeenglish.org/teaching-english/teaching-
qualifications/tkt/

Welling J. The TKT Course Training Activities

8. OueHnBaHue pe3yjibTaTOB 00y4eHUs

CTpyKTypa npe3eHTaluu MUHH-YPOKa/ MPOEKTAa

[legaroru miaHUPYIOT YPOK MO MPEIMETY U MPEJOCTABISIIOT (parMeHT ypoka
Ha pa3HBIX dTanax B Ka4eCTBE JACHCTBUI IO IJIAHUPOBAHUIO MPEIOTABAHUS C YIETOM
OOHOBJIECHUS CoJlepKaHusT 00pa30BaHUS

TpeGoBaHus MO MJIAHMPOBAHUIO MUHU-YPOKA

[lenp - olleHWBaHWE TOHMMAHWS W TMPUMEHEHUS MEAArorudyecKuX IMOIXOJI0B,
CUCTEMBI KPUTEPUATHHOTO OLICHUBAHUS B COOTBETCTBUH ¢ OOHOBIEHHON MPOrpaMMOi
o yueOHOMY IIPEAMETY.

1. OuieHrBaHME HA COOTBETCTBHUE IEISIM OO YUCHHUS:

- IIEJTM MUHU - YPOKa COTJIACOBAHBI C IESIMU 00 YICHMS;

- OIICHUBAHNUE OPUCHTAIINHN HA OCOOCHHOCTHU TIPEIMETA;

- enu copmynupoBansl B popmare SMART.

2. ®opMaTHBHOE OIEHUBAHME JIJIS TIOJIIEPIKKHU TOCTHKEHUH 00yJIarOIIIXCS:

- TPUMEHEHHE AaKTHUBHBIX METOJIOB OOYy4YeHHS B COOTBETCTBHH C TEMOMU
yueOHOMY MpPEAMETY;

- METOJIBI CITOCOOCTBYIOIINE JOCTIKCHUIO TIENIeH YPOKa,

- IPUEMBI U METO/IbI, HAMPABJIEHHbIE HA BOBJICUEHUE CYObEKTOB 00pa30BaHus B
mpoiecc 00y4eHusl.

3. Beibop meTonoB nuddhepeHnuaiu:

- pa3pabotka audPepeHIMpOoBaHHBIX 3aJJaHU ¢ YIETOM OTpeOHOCTEN
0o0yyJarommxcs;

- ciocoOw! auddhepeHIrauy 3a1aHui.

4. Kputepun OLlCHUBAHUS

0- «1oKkazaTenbCcTBa HE MPEOCTABICHBI», | — «JJ0Ka3aTenbCcTBa cladbiey, 2 —
«T0Ka3aTeNIbCTBa CHIIbHBIEY», 3 — «0Ka3aTeIbCTBA OYCHb CHIIbHBIC» (Maxcumanvhbiil
oann no xasxcoomy kpumepuro — 3).



Jlnumenvnocmo npezenmayuu: 5-7 MuH.
Kpurepuu onieHnBaHus
[emn ypoka AKTHUBHBIE Meronbl Kpurepunansnoe
METObI muddepeHmanuu OLICHUBAHUE
o0yueHus
- 1IeJTU ypOoKa - BBIOOp - 3a71aHUs - OIICHUBAHUE
COTJIACOBAHBI C METO0B mudepeHunpyroTCcsl | COOTBETCTBYIOT
HEeIsIMU OOYYEHHMsI | ONpeIeNiéH C y4€TOM HEJSIM 00 ydIeHHUS
- [IEJIM ypOKa | COACp)KaHUEM | TOTPEOHOCTEH - hopmaTuBHOE
OPUEHTHUPOBAHBI | TEMBI 11O 00 y4JarOIINXCS; OIICHUBAHUE
Ha OCOOCHHOCTHU | MPEMETY; - IJIAHUPYIOTCS | OJAEP>KUBAET
npeaMeTa - METOABI | Pa3IMYHBIC CITIOCOOBI | O0yUCHUE;
- Ienu crocoOCTBYIOT | nuddepennmanuu - UCTIOJIb3YIOTCA
c(hOpMYIUPOBAH | JTIOCTHIKCHHIO (3amaHus, KpUTEPUH
bl B hopMare enen WCTOYHUKH, OIICHUBAHUS
SMART ¢ o0yueHus; MOJIJIepIKKA
Y4ETOM - METOABl | OOyYaIOLUXCS U
norpedHoCTeN HaIlpaBJICHBI HA | AP.);
00 yJarOIITUXCSI BOBJICUCHHC - METO/IBI
oOyvaromuxcst | nuddepennmanum
B IIpolLiecc CIIOCOOCTBYIOT
o0yueHus JTOCTUKEHUIO TIeNei
KaKJIbIM
00yJaronuMcs
Kpurepun onieHUBaHUsI MUHU-YPOKA.
No Kputepuu onieHuBaHus banbl
1 [enn ypoka chopMyaupOBaHbI B
dbopmate SMART.
2 AKTHUBHBIE METOJIbI BOBJIEKAIOT BCEX
o0yyJaromuxcs B mporecc o0y4eHus u
HAIPAaBJICHBI HA PEeATTU3AINIO [EH
o0y4eHus.
3 dopMaTUBHOE OLICHUBAHUE
CIIOCOOCTBYET YITyUIIICHUIO PE3YIIHTATOB
00y4eHHs.
4 Yyer norpeOHOCTEH 00yJarOITUXCHI.
Ucnonb3oBanue auddepeHmpoBaHHOTO
0JIX0/1a.
5 Wcnonp3oBanue pecypcos, B T.4. IT-




TEXHOJIOT UM

6 JIOCTYITHOCTD ¥ JIOTUYHOCTh
M3JI05KEHHS.

7 CoOiroienre TaiM-MeHEDKMEHTa

J171s1 olleHWBaHMSI TIPE3EHTAIIMN MUHU-YPOKA BBIJCISIOTCS CICIYIONINE
KPUTEPUH:

0 GaJuT — OTCYTCTBYET DJIEMEHT OIICHUBAHUS;

1 6aiu1 — moKa3aTelbCTBA CIalbIe;

2 Oata — A0Ka3aTeNnbCTBA CPEJIHUE;

3 Oajuia — 10Ka3aTeNIbCTBA CUIIbHBIE.

Orenka 3HaHUH CITylIaTene o Mpe3eHTai MUHU-YPOKa OCYIIECTBIISETCS
epeBO0M OAILIOB B MSTHOATBHYIO CUCTEMY:

1) «Otamuno»: 19-21 6annos;

2) «Xopotoy»: 15- 18 6aos;

3) «Y noBaerBopurensHo»: 11-14 6anos.

MuxkponpenogaBanue

Using criteria to observe a lesson

Criteria Y/N Comment/evidence

1 There was a positive classroom
atmosphere.

2 Instructions were clear and checked.

3 Teacher encouraged learner talk and
controlled teacher talk.

4 Teacher set the scene and engaged the
learners’ interest in the topic.

5 New language was presented clearly
and correctly.

6 Teacher elicited information/language
from learners whenever possible.

7 Teacher checked understanding of
target language.

8 Learners were given opportunity to
practise new language through spoken
and written activities.

9 Skills were developed/practised
effectively.

10 Teacher monitored unobtrusively and
gave support when needed.

11 Learner errors and feedback were dealt




with in different ways and at appropriate
times in the lesson.

12 Pace was varied to suit learners’
needs.

13 There was a variety of interaction.

14 Teacher re-grouped learners
appropriately and efficiently.

15 Timing was observed and managed
well throughout the class.

16 Teacher used mime, gesture/body
language.

17 Teacher used board effectively and
wrote new language up.

18 The learners were engaged and
involved throughout.

19 The coursebook was adapted suitably.
20 There was a logical progression to the
lesson and the teacher clearly signposted
the learners throughout, letting them
know what was happening.

HrTorosoe rectupoBanue

MonayJas 1. 3akoHoAaTe/IbHbIC U HOPMATHBHO-NIPABOBOM AKThI,
perJiaMeHTHPYIOUHe MPO(PeCcCHOHAIBHYIO AeATeJIbHOCTh YUHTeIeH
AHTJIMNCKOIO0 A3bIKA

1. T'ocynapcTBeHHBIN 00111€0053aTeIbHBIN CTaHAAPT OOpPa30BAHUS:

A. Coneprkanue o01iero oopa3zoBaHus

B. Oo0s3are/ibHbIi ypoBeHb TpeOOBaHUI K o00HIe00pa3oBaTeIbHOI
NMOATOTOBKE BBIMYCKHUKOB M  COOTBETCTBYIOIIME 3THUM TPeOGOBAHUAM
coJiep:KaHue, MeToIbl, GopMbI, cpeAcTBA 00yUEeHUSI U KOHTPOJIS

C. JIokyMeHT, OTpaKaromui CrieliuPuKy OTAEIHHO B3ATOT0 00pa30BaTeILHOTO
VAP EKICHUS

D. TexHonoruu HeMmpepbIBHOIO caMOOOpa30BaHUsl MO OTPACISIM 3HAHUM,
HayKaM U BHJIaM

NEesITeNbHOCTU

2. [legarornyeckue pabOTHUKUA UMEIOT COLIMAIbHBIE FAPaHTUH Ha:
A. Knaume+

B. IIpemupoBanue

C. 3apaboTtHyto miaTy




pero,

D. JocpouHyto aTTeCcTaluio

3. [Ilemarorn, OKOHUHMBIIME BBICIIEE Yy4yeOHOE 3aBEJCHUE C IIPaBOM
JaBaHus TpeaMeTa (IUCHUIUIMHBI) Ha aAHIJIMHACKOM  SI3bIKE, HMEIOIINe

ceprudukar (yIOCTOBEpEHHE), MOATBEPKIAIOIINE 3HAHHE AHTIUHUCKOrO sI3bIKa HE

HIKC

ypoBHsi Cl (mo mxane CEFR) mMeoT mpaBo Ha JOCPOYHOE MPHUCBOCHUE

KBATH(PUKAIMOHHOMN KaTEerOpuu.

A. «Ilenaror-macrep»

B. «Ilemaror-ucciaemoBaTeiib»
C. «Ilenmaror-skcnepT»

D. «Ileparor-moaeparop»

4. Cornacto 3akony PK «O6 o6pa3zoBanumny, o0pazoBaTelbHbIE OpraHu3aIluu

CTpaHbl 00€CIIeYNBAIOT:

SA3BIK»

y4eOH

A. Peasimzanuro TpeboBaHUM TUITOBOM YUeOHOM IporpaMMbl «AHTITHHCKHMA

B. N3y4eHue 0JHOT0 M3 HHOCTPAHHBIX S3bIKOB
C. N3yuenue rocy1apcTBEHHOT0, PyCCKOI0 HECKOJIBKMX MHOCTPAHHBIX SI3BIKOB
D. Peanuzanuo TpexbA3pI9HOTO OOYUYCHHS HAa YpPOKax 10 ImpeaMeraM pabodero
Oro IJjiaHa

Mogayas 2. Ilcuxosioro-negarornieckoe ooecrnevyenne 00pa3oBaTebHOI
NesiTeJIbHOCTH MeIaroron

5. Match the definition to Dr Gardner’s intelligences. Being sensitive to

feelings of others and responding well:

A. Intrapersonal

B. Interpersonal

C. Logical-mathematic
D. Spatial

6. Understanding our own feelings and controlling our own behaviour.
A. Logical-mathematic

B. Naturalist

C. Interpersonal

D. Intrapersonal

7. Which statement is NOT true about language acquisition (mother tongue/s):
A. Begins at birth (or before)

B. The learner is exposed to the target language constantly

C. The process takes many years to complete

D. The learner encounters the target language for a few hours per week



8. How does language acquisition (mother tongue/s) happen?

A. Learners do not explicitly learn language rules

B. Learners often speak right from the beginning, in full sentences
C. Learners make lots of vocabulary and grammar errors

D. Learners explicitly learn language rules

Moayas 3. CoBpeMeHHasi METOAMKA MPENOJABAHUNA AHTJIMHCKOT0 A3bIKA B
KOHTEKCTEe 00HOBJIEHHOT'0 COAEPKAHUA 00pPa30BaHUS

9. Choose one of the characteristics to describe very young learners:

A.  They have lower levels of awareness about themselves as well as about
the process of learning.

B.  They show growing level of awareness about themselves as language
learners and their learning.

C.  They have well-developed skills as readers and writers.

D.  They have a growing awareness of others and their viewpoints.

E.  They begin to show an interest in real-life issues.

10. Choose one of the characteristics to describe very young learners:

A.  They enjoy fantasy, imagination and movement.

B.  They show growing level of awareness about themselves as language
learners and their learning.

C.  They have well-developed skills as readers and writers.

D.  They have a growing awareness of others and their viewpoints.

E.  They begin to show an interest in real-life issues.

11. What method is widely spread in teaching English to young learners?

The Grammar-Translation method
The silent way method

Total Physical Response Method
Audiolingualism

Synthetic approach

moow>

12. Choose one of the principles forming the basis of Total Physical Response
Method:

A. Learners are responsible for their own learning and must develop
independence, autonomy and responsibility.

B. Learners are seen as organisms that can be directed by skilled
training techniques to produce correct responses.

C.  Language is more than a set of rules to be memorized.



D.  Learning was seen to be achieved through meaningful tasks involving real
communication.

E.  Children get a lot of listening practice before they begin to speak. A child
is flooded with language from the moment of his birth but doesn’t begin speaking
until he/she is about 12 months old.

13. provides input for the learner.

A.  Listening

B Speaking

C Vocabulary

D.  Writing

E. Grammar

14. For beginners, extensive opportunities reduce the pressure to

produce language immediately.

A.  speaking

B.  writing

C. reading

D.  pronunciation

E. listening

15. Is the process of understanding speech in a first or second
language.

a) Listening comprehension
b) Speaking abilities

¢) Writing activities

d) Reading exercises

e) Vocabulary tasks

16. Understanding the sounds that make up words and phrases is called
a) top-down listening

b) bottom-up listening

c) dialogic listening

d) evaluative listening

e) critical listening

17. Who created Total Physical Response Method?
a) James Asher

b) Caleb Gattegno

c¢) Charles Curran

d) Stephen Krashen

e) Tracy Terrell



18. Choose one of the principles forming the basis of Total Physical Response
Method:

a) Learning was seen to be achieved through meaningful tasks involving real
communication.

b) Learners are seen as organisms that can be directed by skilled training
techniques to produce correct responses.

c) Learners are responsible for their own learning and must develop
independence, autonomy and responsibility.

d) Language is more than a set of rules to be memorized.

¢) Children understand because parents and others only refer to events and
objects that are physically present in the “here and now”.

19. In listening, listeners use their background knowledge to make
sense of what they are hearing.

a) dialogic

b) bottom-up

c) top-down

d) evaluative

e) critical

20. What type of listening needs knowledge of language and content used in a
particular situation, for example, the language you need to see the doctor?

a) top-down listening

b) bottom-up listening

c) dialogic listening

d) evaluative listening

e) critical listening

21. What language teaching method is based on listening skills and physical
actions of young learners?

a) Audiolingualism

b) The Grammar-Translation method

c) The silent way method

d) Total Physical Response Method

e) Synthetic approach

22. Choose a speaking task for beginning learners:

a) Learner listens to and reads two-line dialogue and practices with a
partner.

b) Match the words in the box to the definitions.

c) Put the topics in the order that you hear them.

d) Describe one of the people in the photo.

e) Talk about a teacher that you really liked.



23. Choose a writing activity for beginning-level writers:

a) writing the sentences they hear

b) copying sentences

c¢) making negative forms of the sentences

d) translating sentences into the native language of a student
e) creating questions to the sentences

24. Choose the example of cognitive learning strategies:
a) classifying

b) cooperating

c) role-playing

d) practicing

e) self-evaluating

25. The tools, techniques, and procedures for finding out what learners can do
refer to
evaluation
assessment
learning strategies
learning styles
classroom management

moow

Monayas 4. Pazsutue UKT rpamMmoTHOCTH e1aroros

26. Netiquette is

A. The customary code of polite behaviour in society or among members of a
particular profession or group.

B. A code of polite behavior in society, netiquette is a code of good behavior on
the Internet.

C. Conventional requirements as to social behavior; proprieties of conduct as
established in any class or community or for any occasion.

D. All answers right

27. Basic email culture features

A. Include a clear, direct subject line.

B. Use professional greetings and use an introduction.
C. Reply within 24 hours

D. All answers right

Monayab 5. BapuatuBHBIN
28. The International English Language Test (IELTS) is graded on a scale of ...
A.1-6



29. IELTS and TOEFL exams’ validity is
A. 2 years
B. 3 years
C. 4 years
D. 5 years

30. There are .... core modules of the TKT.
A. 2 modules

B. 3 modules

C. 4 modules

D. 1 module

10. Cnincok OCHOBHOM U JONOJHUTEJIbHOM JIUTEPATYPbI

. 3akoH «O0 o6pazoBanum» ot 27 wuwoaga 2007 rToma Ne  319-lll;
http://adilet.zan.kz/rus/docs/Z070000319

. 3akoH Pecnyonuku Kazaxcran «O craryce negarora» ot 27 nekadbps 2019 roga Ne
293-VI 3PK http://adilet.zan.kz/rus/docs/Z1900000293

. Koxaesa, E. H. (2014). ®opmaruBHoe (dhopmupyromiee) OICHUBaHUE:
metonuyeckoe nmocodue. Acrana: AOO «HazapOaeB MHTemeKTyanbHbIE IIKOJIbI
I{eHTp memarornyeckoro MacTepcTna, 66.

. 06 Ymeeporcoenuu Ilpasun Ilpuceoenus (Iloomeepaicoenus) Keanugpuxkayuonmvix
Kamezopuii Ileoazoeam. adilet.zan.kz/rus/docs/\VV2000020618

. Oxywwvinapea Kone Cmyoenmmepee Apnanzan Bilimland.kz  biniv  Bepy
ITnamgpopmacet, bilimland.com/ru

. [loctanosnenue [IpaBurensctBa Pecniyonuku Kazaxcran ot 27 nekadps 2019 rona
Ne 988 «O6 yrBepxknenuu ['ocynapcTBEHHON MPOrpaMMBbl pa3BUTHs 00pa30BaHUS
u Hayku  Pecnybmmku  Kazaxctan wa 2020 - 2025  roabi»;
http://adilet.zan.kz/rus/docs/P1900000988

. Ilpuka3 Munuctpa o6pazoBanusi u Hayku PecryOnmku Kazaxcran ot 27 sHBaps
2016 roga No 83. 3apeructpupoBan B MunucTepcTBe tocTulu PecnyOnuku
Kazaxcran 29 despamns 2016 roga Ne 13317. «O0 yrBepxaenuu [IpaBun u ycioBuit
IPOBECHUS aTTECTAIlMU T€IaroroB, 3aHUMAIOUIUX JOJKHOCTU B OpraHU3aIUsiX
o0pa3oBaHus, peanu3yllux o0Ieo0pa3oBaTeIbHble Y4YeOHBIE MPOrpaMMBbL
JOIIKOJIBHOTO BOCIHUTAHUS W OOYYEHHMS, HAYaJIbHOI'O, OCHOBHOI'O CpPEIHEro M
o011ero cpeaHero oopa3oBaHus, 00pa3zoBaTEIbHbIC MPOrPaMMbl TEXHHUUYECKOTO U

PO eCCHOHATILHOT0,  TOCIIECPEIHET0,  JOMOJHUTEIBPHOTO  O00pa3OBaHUSY;
http://adilet.zan.kz/rus/docs/\VV2000020618




8. Ilpukaz3 Munuctpa oOpazoBaHuss U Hayku oT 31 okra0ps 2018 roma «OO6
YTBEPXKIIEHUH TOCYJApPCTBEHHBIX O00IE00sS3aTeIbHBIX CTAHIAPTOB 00pPa30BaHUS
BCEX ypoBHeH oOpa3oBanwus; http://adilet.zan.kz/rus/docs/\VV1800017669
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