OOpa3oBaTesbHasi IPOrpaMMa KypCOB MOBbIICHUS KBAJTH(PUKALUA
neaaroros «CoppeMeHHasi METOAUKA NMPENOAABAHUSA AHIJIMHCKOIO SI3bIKA B
COOTBETCTBHUH € IrOCYIAPCTBEHHbIM 0011€00513aTeJIbHBIM CTAHAAPTOM
o0pa3zoBanus PecnyOuku Kazaxcran» 1is yquresiedl aHIJIMACKOT0 S3bIKA
OpPraHu3anuii cpegHero o0pa3oBaHus ¢ Ka3aXCKMM M PYCCKHMM SI3bIKAMM
00y4eHus.

1. O01mue moJ1oKeHus

1. OGpa3oBaTenbHas NporpaMma KypcoB MOBBIILICHHS KBaTU(UKaUU
neaarornyeckux kajapon «CoBpeMeHHasi METO/IMKa MPEeroAaBaHus aHTJIMICKOTO
S3bIKa B COOTBETCTBUU C TOCYIaPCTBEHHBIM 0011€0053aTeNbHBIM CTAaHAAPTOM
obpazoBanus Pecniyonmku Kazaxcran» (manee — [Iporpamma) paspaborana
OO61uiecTBeHHBIM 00bEIMHEHUEM YUHUTENel aHTIIMICKOro si3bika CeBepo-
Kazaxcranckoii oonactu u r.IlerponaBnoBcka «ATENK» ¢ yuerom TpeboBanmii
rOCy/IapCTBEHHOT'0 00111€00513aTeTbHOr0 cTanAapTa oopazoanus PK nis yuureneit
aHTJIMICKOTO SI3bIKa OPraHU3alui CPEeHEr0 00pa30BaHUA C Ka3aXCKUM U PYCCKUM
SI3bIKAMH 00 yUCHUS.

2. IIporpaMMa HampaBjIcHa Ha pa3BUTHE Y yUUTeIeH MpodecCHOHaIbHBIX
KOMITETEHITUH 110 COBPEMEHHON METOJIMKE TPETOAaBaHUs aHTJIMICKOTO S3bIKa B
COOTBETCTBHH C TPEOOBAHHUSIMU TOCYIAPCTBEHHOT'O 00111€00513aTeILHOTO CTaHapTa
obpazoBanusa Pecniyonuku Kazaxcran (nanee — [OCO).

2. I'noccapuii

Action plan - something an observer and teacher might agree on at the end of
an observation.

Activity - an activity is a general term to describe what learners are required
to do, using the target language, at any one stage in the course of a lesson, and can
include anything from exercises and drills (where the focus is primarily on the
manipulation of the forms of the language) to tasks and project work (where the
emphasis is on creating meaningful interaction or meaningful texts).

Acquisition - the way people learn their mother tongue.
Approach — method.

Appropriacy, appropriateness - if you use language appropriately, you use it
in a way that is suitable for the context, including the cultural context.

Assessment - assessment refers to the different ways of collecting information
about a learner’s progress and achievement. One of these ways is by testing the
learner but testing and assessment are not necessarily the same thing. Assessment



may include informal procedures such as those carried out by the teacher in the
course of a lesson.

Authentic - something produced for native speakers rather than language
learners.

Authentic text Text (written or spoken) that is produced for native speakers,
not learners.

Bilingual - able to speak two languages fluently.

Bodily/kinesthetic intelligence - this is one of Dr. Howard Gardner’s
Multiple Intelligences, and refers to the ability to understand, move and use one’s
body well. Dr. Gardner published his theory in 1983. He believes that everyone is
born with several intelligences. Some people are stronger in some areas than others,
but everyone has the potential to develop every intelligence. Dr. Gardner believes
that each intelligence should be developed, as each will improve overall intelligence.

Buzz group - this is a method of livening up a discussion or a lecture. Every
so often during a discussion/lecture, pair or group pupils and have them summarise
the previous part and decide if they agree or disagree, then move on to the next part
and do the same.

Cognitive skills - thinking skills.

Cohesive devices - the glue that holds a text together, such as conjunctions,
(and, but, however, consequently), substitution and referencing.

Communicative approach - is an umbrella term used to describe a major
shift in emphasis in language teaching that occurred in Europe in the 1970s.
Essentially, the shift was away from teaching language systems (such as vocabulary
and grammar) in isolation to teaching people how these systems are used in real
communication. Put another way, there was a shift from viewing linguistic
competence along as being the goal of language learning.

Concept question - a concept question is a question designed to check or to
guide learners’ understanding of the meaning of a new word or grammar item.

Constructive - helpful.

Constructivism - constructivism is a theory of learning that claims that
individuals actively construct knowledge, rather than passively receiving it. They do
this by filtering and organizing their experience so as to match their existing
knowledge (or mental representations) of the world. If there is a mismatch between
their experience and their existing mental representations, they restructure the latter
to accommodate the new information.



Content and language integrated learning - teaching a subject, such as
geography, natural science, or history, through English, to learners whose first
language is not English. Is known as content and language integrated learning (CLIL).
It is also known as content-based teaching. CLIL belongs firmly in the tradition of the
strong form of the communicative approach, in that there is no predetermined
language syllabus. Instead, instruction is organized slowly around the content.

Controlled activities - activities that have language and an output largely
controlled by the teacher, rather than the learners.

Criteria-based assessment - evaluation of student learning achievements
against predefined criteria. It differs from “norm referenced” assessment approach,
in which work/people are assessed in terms of how well other people do.

Deductive learning, deduction - deductive learning occurs when a rule or
generalization is first presented to the learners, and then they go on to apply it in
practice activities. This contrasts with an inductive approach, where the learners
themselves generalize the rule from examples, before practicing it.

Developmental feedback - feedback that promotes positive change and gives
examples of how to bring about the change.

Drills (where the focus is primarily on the manipulation of the forms of the
language) to tasks and project work (where the emphasis is on creating meaningful
interaction or meaningful texts).

Extensive listening skills - when we listen to a long text over an extended
period of time.

Facilitation - to facilitate a process, such as language learning, is to help make
it happen. Facilitation is a way of thinking about teaching that recognizes the fact that
teachers do not directly cause learning, but that they can provide the conditions in
which learning happens.

Feedback - feedback is the information, either immediate or delayed, that
learners get on their performance.

First draft - the first piece of writing produced by the writer, which will
probably need rewriting after editing.

Freer activities - activities that have language and an output produced largely
by the learners, rather than the teacher.

Genre - a type of writing, which usually has an identifiable style or format,
e.g. a formal letter, a postcard, a news article, a book review, etc.



Genre approach - a method of studying content by analysing different text
types in terms of vocabulary, grammar, format, etc.

Grammar-translation method - grammar-translation is a language teaching
method that developed out of the way that classical languages (such as Latin and
Greek) were traditionally taught. It wasn’t fully formalized until the mid-nineteenth
century, when it became institutionalized in schools in Germany. First known as the
Prussion Method, it was only later called grammar-translation. The grammar part
comes from the fact that grammar is taught deductively (— deductive learning) and
that grammatical accuracy is highly prioritized.

Inductive learning, induction - induction is the process of working out rules
on the basis of examples. It is also called discovery learning. It contrasts with
deductive learning, in which learners are presented with rules which may then go on

to apply.

Information gap - this is a speaking activity where each participant needs
information from the other. Typically, each has half the information, and they need
to ask for the rest of the information. It can also be between more than two people.

Input - input is the spoken or written language that learners are exposed to.
You cannot learn a language without input. Less clear is whether input alone is
enough.

Intensive listening skills - when we listen in order to examine a piece of
language; for example, to study the grammar or pronunciation of it.

Interactional listening - when the main purpose is to establish a relationship
with the speaker(s).

Interlanguage - the learner’s version of the target language, before s/he has
learnt to use it correctly.

Language learning - the process of learning a second/third language, usually
at school.

Lead-in - a short activity that introduces a topic.

Learner-centered instruction, learner-centeredness - learner-centered
instruction aims to give learners more say in areas that are traditionally considered
the domain of the teacher of the institution.

Learning style - your learning style is your preferred way of learning.

Lesson plan - a lesson plan is a document that maps out the teacher’s intentions
for the lesson. It reflects the teacher’s planning decisions as well as the teacher's
understanding of the principles of lesson design.



Lexical chunks - phrases or groups of words that can be learned as one
lexical item, e.g. ‘looking forward to it’, ‘see you later’, ‘give me a break’, etc.

Method - a method is a system for the teaching of a language that is based
either on a particular theory of language or on a particular theory of learning, or
(usually) on both. The well-known methods are grammar-translation, the direct
method, and the communicative approach.

Multiple intelligence - intelligence is usually thought of as being a single,
inborn capacity. But the theory of multiple intelligences (MI), as first proposed by
Howard Gardner, views intelligence as being multidimensional. These are:

° verbal/linguistic

° logical/mathematical

° visual/spatial

° bodily/kinesthetic

° musical/rhythmic

° interpersonal, je, the ability to understand other people's feelings
and wishes

° intrapersonal, je, the ability to understand oneself

The last two share characteristics of what has also been called emotional
intelligence.

Open-ended questions - questions that do not require a yes or no answer.
Outcome - end result.

PPP - PPP stands for presentation-practice-production. It describes a three-
stage model of lesson design that has prevailed in ELT methodology for the past half-
century. Italso underpins the sequencing of most published ELT materials.

Passive - not actively participating in something.

Peer check - this is a method of checking answers. Before eliciting feedback
from the whole class, the teacher will often tell pupils to check their answers
together in pairs or groups. This builds confidence and will mean the teacher gets
more response to elicitations.

Post-reading task - a task that encourages learners to use information they
gained from reading a text.

Pre-reading task - a task that helps learners tune into a text before reading it,
which aids their understanding.

Pre-teach — a stage to help students prepare for a more challenging activity to
follow.

Procedure - the detail of what is happening at each stage of the lesson.



Process-oriented activities - writing activities that guide learners through
some or all of the stages of the natural process of writing, i.e. thinking about the
readers’ needs, gathering ideas, planning the writing, writing a first draft, editing,
writing a final draft, etc.

Product-oriented activities - writing activities that give learners practice in
producing the final writing product, usually by interacting with it in some way, e.g. a
gap-fill.

Reflection, reflective teaching - when you reflect on your teaching, you think
back on it, in order to understand it better, and to take steps to improve it. Reflection
IS seen as a key stage in an experiential learning cycle that also includes planning,
action and learning.

Remote monitoring -this is a method of monitoring classes, where the
teacher remains in the background and monitors unobtrusively. The teacher will then
give feedback after the task is finished.

Role play -this is a speaking activity that requires the participants to adopt
roles. It very often has role cards and requires preparation for the role. Examples
could include a shopkeeper and customer; a debate between businesspeople and
environmentalists; a call centre staff member and a member of the public.

Scaffolding - scaffolding is the temporary support that surrounds a building
under construction. The term is used metaphorically to describe the temporary
interactional support that is given to learners while their language system is ‘under
construction’.

Schemata - the mental picture a person has about a topic, based on past
experiences.

Self-conscious - very aware of what other people think of you.
Settler - an activity to calm students down.

Schemata - the mental picture a person has about a topic, based on past
experiences.

Spatial reasoning test - a test requiring you to think about objects in relation
to space.

Speech genre - this is a variety of speech found in a particular place, for a
particular purpose or result, between particular people, using a particular channel
(i.e. face-to-face; mobile). Examples could include chatting with a friend, giving
instructions, making a presentation or telling a joke.

Stirrer - an activity that quickly gets students engaged, interested and excited.



Synthesise - to combine different parts to make a new and more complex
product.

Teachers’ association - most countries and regions have professional, non-
governmental, associations for teachers of English. Membership normally entails an
annual fee, in return for which members may attend national and/or regional
conferences and workshops, as well as receive a newsletter or magazine. These
associations may also function as lobby groups, representing the interests of English
teachers and students to the relevant government authorities.

Teacher talk - teacher talk is the term used to describe the variety of language
used by teachers when addressing learners.

Transactional listening - when the main purpose is to transfer knowledge
from the speaker(s).

Verbal/linguistic intelligence - this is one of Dr. Howard Gardner’s Multiple
Intelligences and refers to one’s ability to understand and use language well to
communicate. Dr. Gardner published his theory in 1983. He believes that everyone
Is born with several intelligences. Some people are stronger in some areas than
others, but everyone has the potential to develop every intelligence. Dr. Gardner
believes that each intelligence should be developed, as each will improve overall
intelligence.

Visual or graphic organiser - a tool for displaying content visually.

Webquest - webquest is the term that has been coined to refer to an educational
task that is carried out by means of the internet.

Warmer — a short activity normally at the beginning of the lesson.

While-reading task - a task that motivates learners to read a text.
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2.3
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2.4

[TpuHIMIIBI OLIEHUBAHUS: MOJIEIb
KPUTEPHUATIBHOTO OIICHUBAHUS

2.5

AKTHUBHBIE METO/bl OOy4YEHHs Ha
YPOKaX aHTJIUMCKOTO SI3bIKA

2.6

OOyyeHue HaBBIKOB H  TOJI-
HaBbIKOB 4YTEHHS Ha YypOKax
AHIJIMMCKOrO SI3bIKa

2.7

OOyueHre HaBBHIKOB U  TOA-
HaBBIKOB TOBOPEHHUS Ha YpOKax
AHTIMHACKOTO S3bIKa

2.8

OOyyeHue HaBBIKOB U  TOJ-
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2.9
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AHIJIMHCKOTO sI3bIKa

2.10

OOyueHue JIEKCUKO-
rpaMMaTUYE€KOMY KOMIIOHEHTY Ha
YPOKaX aHTJIUMCKOTO SI3bIKa
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[LimanupoBanue ypoKa o
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2.12
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2.13
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JAUCTAHIIMOHHOTO O0yUEHHSs

2.14

[TpeaMeTHO-SI3BIKOBOE
HMHTErPUPOBAHHOE o0y4deHue
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3 |Moayas 3. PasButue MHKT 4 4
rPaAaMOTHOCTH MeAaroroB
3.1 | Ucnionp3oBanue o0pa3oBaTeIbHbIX 2 2
OHJIAWH PECypcoOB Ha YpOKax
anraumiickoro s3eika  (Bilimland,
British Council, American English
U T]T)

3.2 | Beb-kynbTypa, HETUKET 2 2
(netiquette, kynbTypa OOIICHHUS T10
DJICKTPOHHOM 1OYTE)

4 | Moayanb 4. BapuaTuBHBbIii 2 2 4
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(3a1KMTa MpoeKTa)

Bcero: 38 2 40

[Ipumeuanue: 1 akagemuueckuit yac — 45 MUHYT.

4. Ilenb, 3a7a4u u oxugaeMble pe3yabTaTsl [Iporpammbl

Lensto [Iporpammel siBisieTcst HOBbILIEHUE TIPO(HECCHOHATBHOM
KOMIIETEHIIUY NIEIaroroB B 00J1aCTH METOAUKHU MPENOIaBaHUs aHTJIMHCKOrO S3bIKa B
paMKax OOHOBJIEHHOI'O COJIepKaHUsI 00pa30BaHUsI.

4. 3apaum Ilporpammbi:

- pa3BuTh HaBbIK mocTaHoBKU SMART 1ieneii ypoka ¢ yuerom TakcoHOMUU
b.biiyma

- pa3BUTh YMEHHE UCIOJIb30BATh CTPATETUU KPUTUUECKOTO MBIIIIJICHUS Ha
YpOKax aHTJIMMCKOTO SI3bIKa

- YIUIyOUTb 3HAHUE U MIOHUMAaHUE MIPUHIIUIIOB OIICHUBAaHUS B paMkax Mojenu
KPUTEPUAIIBHOT'O OLICHUBAHUS

- paCUIMPUTDH MIOHUMAHKE CYTH MPOLECCOB (POPMATUBHOTO U CYMMATHUBHOTO
OLICHUBAHKE HAa YPOKAX aHTITUHUCKOTO SI3bIKa

- 03HAaKOMHTH C HHHOBAIIMOHHBIMU METO/IaMU aKTUBHOTO OOY4YEeHHS Ha
ypOKax aHTJIMMCKOTO s3bIKa



- Pa3BUTh HABBIKU U 1OJ] — HABBIKY MPEMOJaBaHUs B HAIPABJICHUSX
ayJIUpOBaHUE, YTEHHE, MUChbMO U TOBOPEHHUE HA YPOKAX aHIJIMICKOIO sI3bIKa

- pacIIUpUTh NMPEJCTABICHHUE O JIEKCUKO — I'PAaMMaTHYECKOM KOMITOHEHTE Ha
YPOKax aHIJIUMCKOrO SI3bIKa

- copmMupoBaTh YMEHUE pa3paObOTKHU U MPEIOCTABICHUS
nu(depeHurpoBaHHBIX 3a1aHU U cKaQOJIIMHTa HA YPOKaX aHIJIIMICKOTO s3bIKa

- Pa3BUTh HaBBIK TUIAHUPOBAHUS d(PPEKTUBHOTO YpOKa MO MPEAMETY
«AHIIMUCKUM S3BIK» B KOHTEKCTE OOHOBJIEHHOT O coJiep kanus oopa3zoBanus PK

- YIIIyOuTh 3HAHWE ¥ TTIOHUMaHNE OCOOCHHOCTEH TIIAaHUPOBAHMS YPOKa B
YCIIOBUSIX JUCTAHIIMOHHOT'O 00y4YeHUs

- copMHUPOBATH HABBIKU UCIIOJIB30BaHUs MeToja «IlepeBepHyThIM KiIacc»
(“Flipped classroom”) B ycioBUAX TUCTAHIIHOHHOT'O O0yUCHHSI

- paclIupUTh MOHUMaHUE OCOOCHHOCTEHN MPEIMETHO — SI3bIKOBOTO
uHTerpupoBanHoro ooydenus (CLIL) Ha ypokax aHTITUHCKOTO SI3bIKA

- pa3Buth HaBbIK puMeHeHuss UKT Ha ypokax aHIIIUMCKOTO SI3bIKA

- paclIUPUTh MPEJCTABICHUE O BO3MOKHOCTSIX UCIIOJIb30BAHMS
o0pa3oBaTEIbHBIX OHJIAMH PECYPCOB HA YPOKAX aHTIUHCKOTO S3bIKA
(Bilimland,British Council, American English, etc.)

- O3HAKOMHUTH CO CTPYKTYPOU U COJIEPAKAHUEM MEXKIYHAPOIHBIX SK3aMEHOB
IELTS, TOEFL, TKT CLIL mis npucBoeHust KBaIM(PUKAITMOHHON KaTeropuu
nejaroraM aHrJIuUCKOTO S3bIKa

Ilo 3aBepuIeHUM Kypca cayliaTeu:

- BIa/IetoT HaBbIKOM nocTaHoBKH SMART 1eneit ypoka ¢ yaeTrom
Takconomuu b.biryma

- IEMOHCTPHUPYIOT YMEHUE UCIIOIb30BATh CTPATETUH KPUTHUECKOTO
MBIIJICHUS HA YPOKaX aHTJIMUCKOTO SI3bIKa

- 3HAIOT ¥ TOHUMAIOT NPUHITUIIBI OLICHUBAaHUS B paMkax Mojenu
KPUTEPUATILHOTO OLIEHUBAHUS

- JIEMOHCTPHUPYIOT IOHUMAaHHE CYTH IPoIreccoB (hOPMAaTUBHOTO 1
CYMMATHBHOTO OIICHMBAaHUE HA YPOKaX aHTJIMHCKOTO SI3bIKa

- 3HAKOMbI C UHHOBAIIMOHHBIMU METOJIJaMU aKTUBHOTO 00YUYEHHUS Ha YpOKax
AHTJIMMCKOTO S3bIKa

- BJIAJICIOT HABBIKAMU U T10]] — HaBbIKAMU IPEIO/IaBaHKs B HAIIPABJICHUSX
ayJIUpOBaHUE, YTCHHUE, MUChMO U TOBOPEHUE HA YPOKAX aHTJUNUCKOTO S3bIKa

- UMEIOT IPEJICTaBICHUE O JIGKCUKO — I'PaMMaTHYECKOM KOMIIOHEHTE Ha
YPOKax aHTJIUMCKOro si3bIKa

- IEMOHCTPUPYIOT YMEHHE pa3paObOTKU U MPEAOCTaBICHUS
nrddepeHIMpoBaHHBIX 3a/1aHUi U cKa(dOIIMHTa Ha YPOKaX aHTJIMHCKOTO SI3bIKa

- BJIQJICIOT HABBIKOM IUTaHUPOBaHUS 3PHEKTUBHOTO YPOKA O MPEAMETY
«AHTTMUCKUN S3BIK» B KOHTEKCTE OOHOBJIEHHOTO cojiep kaHus oopa3zoBanus PK



- 3HAIOT ¥ TOHUMAIOT OCOOEHHOCTH IJIAHUPOBAHUS YPOKA B YCIOBUSIX
JUCTAHITMOHHOTO 00yUYeHUs

- BJIQJICIOT HABBIKOM HCIOJIb30BaHUs MeToja «IlepeBepHyTOro Kitacca
(“Flipped classroom™) B yCIOBHSAX AUCTAHITMOHHOTO O0ydYEHUS

- IEMOHCTPUPYIOT TOHUMaHUE OCOOEHHOCTEM MPEAMETHO — S3BIKOBOTO
uHTerpupoBanHoro ooydenus (CLIL) Ha ypokax aHTIIUHCKOTO SI3bIKA

- BaaetoT HaBbikamu npuMeHeHuss UKT Ha ypokax aHTIMHCKOTO sI3bIKa

- UMEIOT paclIMpEeHHOE MPEACTABICHUE O BO3MOXKHOCTSIX UCTIOIb30BAHMUS
o0pa30BaTEIBHBIX OHJIAMH PECYPCOB HA YPOKAX aHTIUHCKOTO S3bIKA
(Bilimland,British Council, American English, etc.)

- 3HAKOMBI CO CTPYKTYPOU U COJIepKaHUEM MEXTYHAPOAHBIX SK3aMEHOB
IELTS, TOEFL, TKT CLIL mis npucBoeHus KBaIM(PUKAITMOHHON KaTeropuu
rejaroraM aHrJIUUCKOTO S3bIKa

5. Ctpykrypa u cogep:xanue Ilporpammbl
IIporpamma cocTouT U3 S MoayJieu:

Mogayasb 1. 3akoHOAATENbHBIE U HOPMATUBHO-TIPABOBBIE AKTHI,
periaMeHTupyomre npodhecCuoHaNbHYIO AeITeIbHOCTh YUUTENEH aHTJIMHCKOTrO
S3bIKa

Monynb coaepKUT onucaHue 3aKOHOAATENIbHBIX U HOPMATUBHO -
MIPaBOBBIX aKTOB B 00JIACTU MPEMOaBaHUs aHTJIMHCKOrOo si3bika. HanpasieHn Ha
O3HaKOMJIeHHE ¢ podeccruoHanbHbIMU cTanaapTamu neaarora (FOCHO, I'TTIPOH
2020-2025), 3akoHOM 0 cTaTyce Ieaarora, IporeaypaMu aTTeCTalluy yIuTeIeH.

Mopayas 2. [Icuxomnoro-negarornyeckoe ooecrnedeHrne 0opa3oBaTeIbHON
NesITeTbHOCTH MEJaroros

Conepxanne Moayns IpeacTaBICHO ONUCAHUEM CTPATErUid pa3BUTHUA
MPAKTUIECKUX HABBIKOB TMEaroros mo (hOpMHUPOBAHUIO METAKOTHUTHBHBIX HABHIKOB
oOyuaromuxcsa (OOydueHue Tomy, Kak yuutbesi). 3HakoMuT ¢ Teopuei
MHOXECTBEHHOT 0 nHTemekra I'.I'apnaepa. @opmMupyer npeacraBieHue O CTUISIX
o0y4eHHUs.

Moayas 3. CoBpeMeHHast METOAMKA MPENOIaBaHUS AHTJTUHUCKOTO SI3bIKA B
KOHTEKCTE OOHOBJIEHHOTO CO/IepKaHusl 00pa30BaHUS

Moysib pacKpbhIBa€T OCHOBHYIO TEMY Kypca, €€ MPaKTUYECKYIO
3HAYMMOCTh U HOBU3HY B paMKax HalpaBJICHUH: IUIaHUPOBAHUE, MIPEMIOJaBaHUE,
oOy4eHHe U OIlECHUBAHUE.

Conepxanue MOAYJsl OTpakKeHO 0030pOM YUEOHBIX TPOTPaMM U YUEOHBIX
TUTAHOB T10 TIPEIMETY «AHTITUNUCKHI S3bIKY, OMMCAHUEM O0COOCHHOCTEH
TUTAHUPOBAHUS, BKJIIOYAs TUIAHUPOBAHUE B YCIOBUSIX JUCTAHIIMOHHOT'O O0yUYEHUS,
Ha OCHOBE MPUHIIUIOB OLIEHUBAHUS B paMKax Mojenu KpuTepruaibHOrO
OLICHUBAHUS, OTIMCAHUEM OCOOCHHOCTEN MPEAMETHO — SI3BIKOBOTO
uHTerpupoBanHoro ooydenne (CLIL) Ha ypokax aHTTTUHCKOTO S3bIKA.



Moayas 4. Pazsutue UKT rpamoTHOCTH nIegaroros
ConepxaHue MOIYJIs IIPEACTABICHO ONMCAHUEM BO3MOXKHOCTEM
UCIOJIb30BaHUsl 00pa30BaTEIbHBIX OHJIAMH PECYPCOB HA YPOKaX aHTJIMHCKOIO SI3bIKa
(Bilimland,British Council, American English, etc.) B pamkax pa3sutus UKT
IPAMOTHOCTH I1€/1arOroB..
Moayas S. BapyatuBHbii
Monyiib 3HAKOMUT CO CTPYKTYPOH U COJIEPKAHUEM MEKTYHAPOIHBIX
sk3ameHoB |IELTS, TOEFL, TKT CLIL nns npucBoeHus: kBaaudUKaliMmOHHON
KAaTEeropuu nejaroraM aHrJMHUCKOro si3bIKa COrJIaCHO NMprKa3zy MUHUCTpa
oOpasoBanus 1 Hayku PecryOiuku Kazaxcran ot 11 mas 2020 roma Ne 192, "O6
yrBepkaeHuu [IpaBun npucBoenust (MOATBEPKACHNSA) KBATHU(PUKALIMOHHBIX
KaTeropui negaroram'.
Huddepenmuanus conepxanus YueOHou [Iporpammer o0ycioBiieHa
00pa3oBaTeIbHBIMUA MOTPEOHOCTSIMU TMEJArOrOB.
Monynb COAEpKUT ONKUCAHUE TTPOLIETYPhl CYMMaTUBHOT'O OLICHUBAHUS
pe3yJbTaTOB 00YUYEHUS Ha Kypce

6. Opranuzanusi y4eOHOro npoiecca
Kypchl noBbleHys KBanu(pUKauyu OpraHu3yloTCs B pexUMe:

1. OYHOr0 00Y4YEeHHS B COOTBETCTBUU C YUEOHO-TEMATUYECKUM TUIAaHOM
Kypca B pexxume ouHoro ooydenus (panee — YTII). [IponomKuTeTbHOCTh OYHBIX
KypcoB cocTasiisgeT 80 yacoB. [Ipu oprann3anuy O4HbBIX OJHOHENEIBHBIX KypCOB
konruecTBo yacoB B Y TII cokparaercst B 1Ba pa3a, TeMbl U (popma mpoBeeHus
3aHITHUH OCTAIOTCS 0€3 M3MCHCHUM,

2.  JIMCTaHIIMOHHOTO OOYYEHHUS B COOTBETCTBUU C y4EOHO-TEMATHUYCCKUM
TUTAHOM Kypca K Hacrostieit [IporpamMMe u BKITIOYAIOT JABa dTana 00y4eHuUs:
nvcTaHironHoe (onnaiH) — 30 yacoB, camocTtosTenbHoe (oddaiin) — 50 yacos.

[Ipu opranuzanum 00pa3oBaTENbLHOIO MPOIIECCA B OYHOM U JTUCTAHIIMOHHOM
peKUMax B LIENAX KOHTPOJIS U OILIEHKH 3HAHUM CllylaTeneil mpOoBOISITCS:
camocTosiTeIbHas paboTa, MpoeKTHas paboTa, Mpe3eHTalsd MUHU-YpOoKa (MUHH-
MEPONPHUSTHS ), UTOTOBOE TECTUPOBAHUE, A TAKXKE MPOMEKYTOUHOE TECTUPOBAHUE
JUTSL Kypca B peKUMe JUCTAHIIMOHHOTO 00y4YeHUs. 3a1aHus sl CAMOCTOSTEIHHOM
paboThl, TECTOBBIE 3aJJaHUs], TEMbI IPOEKTHBIX PAOOT U MUHU-YPOKOB (MUHU-
MEPOTPUSATHN) BKIIFOUCHBI B yUeOHO-MEeTOauYeCcKnid KoMiuieke (nanee — Y MK)

Kypca.

1. OO0pa3zoBaTeNbHBIN MPOLIECC BKIIOYAET HHTEPAKTUBHBIE POPMBI U
METObl O0OYUEeHUS: JIEKIIUs, CEMUHAp, MPaKTU4YeCcKast paboTa, BbIE3/THOE
npaktudeckoe 3anarue (nanee — BII3), Tpenunr, mactep-kiacce, KoHpepeHus,
KPYTJIBIH CTOJI, MPE3EHTAllUsI MUHU-YPOKa, POJIEBbIC UTPHI, METO/] KEICOB,



o0cyXeHre BU1eoPpiIbMOB, COBMECTHOE PEIIICHUE BOTIPOCOB, a TaK)Ke BEOUHAP,
OHJIaH-(pOpYyM, OHJIAMH-KOHCYJIbTALUS M CAMOCTOATEIHHOE 00YUEHUE CITyIIaTENs
JUTSL Kypca B peKUMe JUCTAaHIIMOHHOT0 00y4yeHus Ha miatgopme ZOOM.

2. I1pu opranuzanuu 0o0pa3oBaTeIbLHOIO NPOLIECCa B LEIAX KOHTPOJIS U
OLICHKH 3HAaHWUU CylaTeneil NpOBOASTCS BXOJHOE U BBIXOAHOE TECTUPOBAHUE,
3alllMTa MUHU-YPOKA/TIPOEKTHON padOThl U UTOTOBOE TECTUPOBAHUE.

7. YueOHO-MeTOoANUYecKoe oOecnieuenune IIporpaMmmbl

Y4eOHo-MeTonueckoe 00ecreueHrne — 3TO0 COBOKYIMHOCTh BCEX yueOHO-
METOANYECKUX TOKYMEHTOB U MaTE€pUaJIOB IO MOAYJSIM TeMaTuku [Iporpamwmel,
HEOOXOUMBIX JJIsl OPraHU3AIMU U OCYILECTBICHUS C UX MTOMOIIbIO 00yUYEeHHS
YUHUTENEH aHTJIMACKOTO sI3bIKa OpraHU3aIfi cpeiHero 00pa3oBaHMs C Ka3aXCKUM U
PYCCKUM SI3bIKaMU O0Y4YEHHUSI.

VYyeOHOo-MeToInuecKkoe o0ecreueHrne — 3To IUIaHUPOBAaHKE, pa3padoTKa U

Moayas 1: <«3akoHomaTe/JbHble W HOPMATHBHO-NIPABOBOW  aKThI,
perjiaMeHTUpYIouue npo(ecCHOHATBHYI0 AEATEJbHOCTH yuuresien
AHIVIMHCKOI0 SA3bIKA»

Ctpykrypa Moay.s

[IponomxuTenbHOCTH — 2 Yaca

3aHATHSA B OUHOM pexuMe (JIeKIus - 2 Jyaca)

1) Lenu u 3anaun MOIYIs

enb. 3yueHnre oCHOBHBIX aCIIEKTOB HOPMATHBHO-TIPABOBBIX aKTOB B 00J1aCTU
o0pa3oBaHus, PErIaMEHTUPYIOIIMMHU 00pa30BaTEIbHYIO IEATEIHHOCTh YUUTEICH
aHrmickoro s3bika (Tpedoanus [[OCO, I'TIPOH 2020-2025)

3agayu:

- [lo3HaKOMUTH € TepEeYHEM 3aKOHOB, PErIAMEHTUPYIOIINX 00pa30BaTEIbHYIO
JeATEeNIbHOCTh YUUTEeIeH aHIJIMHCKOro si3bIKa B 00pa30BaTEIbHON OpraHu3alliy;

- H3yunth nerambHO COJEp)KaHHWE OTICNbHBIX TPeOOBaHWN B JTaHHBIX
HOPMaTUBHO-TIPABOBBIX JOKYMEHTAX;

- [loBBICUTH ypOBEHb 3HAHUU OTHOCUTEIHLHO COAEPKAHUSI PACCAMTPUBAEMBIX
HOPMaTHUBHO-TIPABOBBIX M 3aKOHOIATEIBHBIX aKTOB B 00J1aCTH 00pa30BaHUAI.



Tema 3akoH «O6 obpazoBanun» ot 27 utonst 2007 roxa;
['ocynapcTBeHHbIN o011eo0pa3oBaTeIbHBIHN CTaHAapT
oOpazoBanus PK;

['ocynapcTBeHHast mporpaMma pa3BUTHs 00pa30BaHUS U HAYKU
PK 2020-2025.
3akoH «O craryce negarora» ot 19 gexadps 2019 rona.
Dopma IIpakTueckoe 3aHATHE
MpOBeAeHUs:
Yacer: 2

Iue.JIb

O3HaKOMUTH ClyIIaTeNned Kypca ¢ OCHOBHBIMM MOJIOKEHUSIMHU
I'OCO, IT'TIPOH 2020-2025, orHOcsmecs K AEITECILHOCTH
YUYUTEIEN aHTJIMHUCKOTO S3bIKa.

JlesITEJIbHOCTDH

BBenenue: «CoBpEMEHHBIN 3Tall Pa3BUTUS CHUCTEMBI
oOpa3oBanus PecnyOnuku Kazaxcran cBsizaH ¢ iepeMeHaMH,
HAIlpaBJICHHBIMM HA  COBEPILICHCTBOBAHHE  IMOAJCPKKHU
MEIaroroB,  HMCHOJB3YIOIIUX  AHIVIMUCKUUA  SI3BIK B
npodecCUOHATbHON  AESITENIbHOCTH B  IIKOJAX CTpPAaHBI.
OOGecrieueHUEe COOTBETCTBYIOIIETO MHUPOBBIM CTaHJapTaM
KauecTBa OOpa30BaHUSI BBIXOJUT Ha TEPBBIA MiaH. B 3Toit
CBSI3W ObUIM pa3paboTaHbl M YTBEPXKJIEHbI MUHUCTPOM
oOpa3oBanus 1 Hayku PK psn 3aKk0HOB, periiaMeHTHpyHOIIUX
paboty MEearoroB IKOJI, HaIIPaBJICHHYIO Ha
COBEPIICHCTBOBAHUE KayecTBa OOY4YEHUS] WHOCTPAHHOMY
sa3pIKy. [Ipum 3TOM ciemyeT OTMETUTh, YTO OOJBITUHCTBO
Ka3aXCTaHCKUX IIKOJ, B LEJISIX peau3anuy  3a7ady
roCyJapCTBEHHOrO CTaHJapTa 00pa3oBaHMs MO MPEAMETY
«HOCTpaHHBIH S3BIKY», BEAYT 00YUECHUE aHTTTUICKOMY S3BIKY
M0 YCTAHOBJICHHOM IOCYJIapCTBEHHON y4eOHOU mporpamme,
TaKk KaKk MO CTaryCy AaHIJIMACKUW  S3bIK  SIBJISIETCS
MEXKTYHAPOIHBIM SI3bIKOM OOIIICHUSI.

B mensx anamuTHdeckoro o030pa 3aKOHOMATEIbHBIX
aKTOB B 00JaCTH TMpenofaBaHUs AHTJIIMICKOTO S3bIKa BaM
CIEAYET PaCCMOTPETh U HU3YUYUTh HEKOTOPBIE MOJIOKECHUS B
CIEAYIOIINX IOKYMEHTAX:

e 3akoH «O06 obpazoBanum» ot 27 utons 2007 roxa;

e JlencTByrOmHi l'ocynapcrBenHbIn
o011eo0pa3oBaTeNbHbll  cTaHmapT  oOpa3oBaHUA
Pecniy6uku Kazaxcran ot 31 okts6ps 2018 rona;

e [lpukaz MOH PK «O06 yrBepxaenuun IIpaBun
NPUCBOCHMS (TIONTBEPKACHUS) KBATH(PUKAIIMOHHBIX
KaTeropuu reaaroram. ITpukas Mwunuctpa




oOpaszoBanusa u Hayku PecnyOnuku Kaszaxcran ot 11
Mas 2020 roga Ne 192;
e [ocymapcTBeHHas IMporpamMma pa3BUTHS O0Opa30BaHUS
u Hayku PecnyOnmuku Kazaxcran Ha 2020-2025 roms
ot 27 nexabps 2019 ropa.
Pa6ora B rpymmax (10-12).

* U3yuuth cleayromye TMOJOXKEHUS JIeHCTBYIOIIETO
3akona «OO0 oOpa3oBaHuUM» IO TE3MCaM OCHOBHBIX
pazzienoB 3aKOHA periaMeHTHPYIOKe MPOPECCHOHATBHYIO
JESITEIIbHOCTD yauTeneu AHTJIMHACKOTO SI3bIKA.
(Mcnoab3oBaTh npueM Jigsaw)

- cTaThsl 9 «SI3bIK OOYyUEHUS U BOCIIUTAHUS Y,
- ctaths 11 «3amaun cucTeMbl 00pa30BaAHUSY.

* Wsyuuts Ilpukaz Mwunnctpa 00pa3oBaHUS W HAYKH
Pecny6nuku Kazaxcran ot 31 oktsa6ps 2018 rona Ne 604 «O6
YTBEPKIACHUM TOCYAAPCTBEHHBIX 0011e00s3aTe/IbHbIX
CTAHJAPTOB 00pa30BaHUA BCeX YPOBHEeH 00pa30BaHMID) 110
CIEIYIONIMM  Te3WcCaM  OCHOBHBIX  pa3lieJloB  3aKOHa
perJaMeHTUPYIOIIHE  NPO(PECCHOHATBHYIO  JIEATEIbHOCTh
YUYUTEIEU aHTJIMMCKOTO SA3bIKA:

- 1imaBa 1 «O0uye MonoKeHus» MyHKTe 3-3;

- tmaBa 2 «TpeOoBaHHMS K COIEpPXKAHUIO OOpa30BaHUS C
OpPUEHTHPOM Ha pe3yabTaThl oOydeHusi», Ilaparpad 1
«TpeboBanusi Kk OOHOBICHHOMY COJEp)KAHUIO HAYaIbHOI'O
o0pa30oBaHUS C OPHEHTHPOM Ha pPE3yJbTaThl OOYUECHHS»
nyHkT 9-1, 9-2;

- r1iaBa 2. TpeboBaHus K COEP)KAHUIO 00OpA30BaAHMUS C
OpPUEHTUPOM Ha pe3ynbTaThl 00ydeHus, [laparpad 1.
TpeboBaHusl K OOHOBIEHHOMY COJIEPKaHUIO0 OCHOBHOI'O
cpenHero oopa3oBaHuUsi C OPUEHTUPOM Ha PE3YNIbTATh
oOy4eHust MyHKT 23-3;

- mpunoxenue 3 rnasa 4. TpeboBaHUs K yPOBHIO
noarotoBku ooydaromuxcs [laparpad 1. TpeboBanus k
YPOBHIO OJATOTOBKH O0YYaIOIIHUXCA 110 OOHOBJIEHHOMY
COJIEp>KaHUI0 OCHOBHOT'O CpeAHEro oOpa3oBaHus MyHKT 70;

- npwioxenue 4 ['nasa 2. TpeGoBaHuUs K COAEPKAHUIO
0o0pa30BaHUs C OPUEHTHPOM Ha PE3yIbTaThl 00yUEHUS
[Taparpad 1. TpeGoBanus kK OOHOBIEHHOMY COJIEPKaHUIO
o011ero cpeHero 00pa3oBaHuUs C OPUEHTUPOM Ha
pe3ynbTaThl 00YYEeHHs MYHKT 23.

(Kaxpas rpynma cocraBiieT OT 5 110 8 BOIPOCOB MO




CJIEYIOUIUM pa3zienaM ToKkyMeHTa. O0CyKIalT B TUCKYCCUU
«Bompoc-oTBeT»)

3) N3yuuth IHocTaHoB/ICHUE IIpaBureabcTBa
Pecnyosmmkn Kazaxcran ot 27 gexadopst 2019 roga Ne 988
«00 yrBepxkaenuu ['ocygapcTBeHHOW  NpPOrpaMMbl
pa3Butus oOpa3zoBanusi U Hayku PecnyOsauku Ka3zaxcran
Ha 2020 - 2025 roab» 10 CICAYIONINM TE3HUCAM:

- npodeccHOHaNbHOE  pPa3BUTHE U  IOBBHIIICHUE
KBaJu(UKAILIUK T1€1arOroB.;

- KJIIOYEeBas Ujed 00y4eHHUs Ha TPEX A3bIKax;

- O0COOCHHOCTH YpPOBHEBOTO OOY4YEHHS AHIJIHHUCKOMY
SI3BIKY;

- IPEIMETHBIE ACCOLUALINM U METOJIMYECKNE NHHOBALIUU B
00pa3oBaHUMU.

(Kaxnas rpynna  pa3palaTrbIBaeT IPE3EHTALUIO
OTHOCHUTEIIBHO COAEpKaHUs Pa3/esioB, PErIAMEHTUPYIOLIUX
JESTENbHOCTh YUYUTENEH aHIJIMICKOTO A3bIKa B OpTraHU3aIUIX
o0pa3oBaHus)

4) Boripocsl oT TpeHepa 1uis pedlieKCMBHOM 0eceabl:

1. Kakumy 1OKyMEHTaMM perjiaMeHTUPOBaHa
npodeccuoHambHas JeSTENbHOCTD Mearora B 4aCTHOCTU
YUMTENS aHTJIMMCKOTO SI3bIKa B 00111€00pa30BaTeIbHON
mkone?

2. HazoBuTe OCHOBHBIE HANIPABJICHUS IEATEITLHOCTH YUUTEIS
AHTJIMICKOrO SI3bIKA JIJI peaau3aliu 3a/1a4
roCyJapCTBEHHOI'O CTaH1apTa 00pa30BaHUs MO MPEIMETY
JUTSl IOATOTOBKH 00YYaIoLIErocs B COOTBETCTBUU C
TpeOOBaHUSIMU CTaHIAPTA K YPOBHIO TIOJTOTOBKH YJaIlerocs
IIKOJIBI ?

3. Ha3oBuTe OCHOBHOI XapakTep (HanpaBJICHHUE)
coJiep>KaHusl HOPMATHUBHO-IPABOBBIX aKTOB B 00JIACTH
00y4eHHsI HHOCTPAHHBIM SI3bIKaM?

4. C yyeTroMm u3y4eHHON WH(MOpMAIUU, TPEICTABICHHON B
JAHHBIX 3aKOHOJATENIbHBIX JOKYMEHTAX, OXapaKTEPU3yITe
COJIeP KAaTEeIIbHOCTh U CTAOMIBHOCTH WH(MOPMAITIHU B HUX?

5. Ha3zoBuTE OCHOBHBIE IPUYUHBI BBICOKOW JUHAMHUKHA
M3MEHEHUH 1 MOMPaBOK B OCHOBHBIX 3aKOHOJATEIbHBIX
aKTax B 00JacTu 00pa3oBaHUs?

6. Kak BbI cunraere, kakum oopazom ['ocynapcTBo AOIHKHO
OTCJIEKHUBATh KA4€CTBO MPEIOCTABIAEMBIX
00pa30BaTEIbHBIX YCIYT MO MPEAMETY «AHTIUUCKHUH SI3BIK)




B OpraHu3aiusx o0pa3oBaHusi CTPaHbI?

7. Ilouemy B nokyMente «lloctanoBienue IIpaBurenscTBa
Pecny6nuku Kazaxcran ot 27 nexadbps 2019 roma No 988
«O0 yrBepxkaennu ['ocynapcTBeHHON TPOrpaMMBbl pa3BUTHS
oOpasoBanus u Hayku Pecry6nuku Kazaxcran Ha 2020 -
2025 rogpl» yaensercss BHUMAaHUE MPEIMETHBIM
acconuauusm yunreneit? [lonymaiiTe 1 HA30BUTE OCHOBHBIE
HaIpaBJICHUS AEATEIIbHOCTH MPEIMETHBIX aCCOUMAAN
YUUTENEN CTpaHbl?

3akmouenne: I[lo wrToram o0OCyXAEHUS COAEpHKAHUSA
HOPMAaTHUBHO-TIPABOBBIX M 3aKOHOJATEIbHBIX aKTOB B 00J1aCTH
MPENOJaBaHMs AHTJIMICKOTO S3bIKA MBI OIpPEAENUIN, YTO
KJIFOUEBOM MJI€EW COAEPKAHMSI JaHHBIX JIOKYMEHTOB SIBJISIETCS
KayecTBO OOpa30BaHUS U TOJOKUTEIbHBIE PE3YJIbTAThI
OOy4eHMs] ydYaluxcs IIKOJ, TJ€ HaJ CTaHAapTU3aluen
YPOBHS MOATOTOBKH o0y4Jaronmxcs paboTtarT
HEMOCPEICTBEHHO TN€Aaroru OpraHusanuid o0pa3oBaHMS,
KOTOpbIE JOJDKHBI 00Ja/1aTh COOTBETCTBYIOIIMM YPOBHEM
KBaIM(PUKALIMK [Ji peaju3alliyd 3a7ad ToCyAapCTBEHHOI'O
cTaHaapra oopa3oBanus B wkonax Pecnyonuku. bonee toro,
CIelyeT OTMETUTh HEOOXOJUMOCTh B CBOEBPEMEHHOM
MOBBIIICHUH  KBaNM(HUKAUMKU  BBUAY  OTHOCHUTEIBHO
MPOUCXONAIICH NUHAMUKYA M3MEHEHHUU B 0Opa3oBaTEIbHOMU
chepe U BHECEHMs IMONPABOK B 3aKOHOAATENbHBIE aAKThl B
o0acTu 00pa3oBaHUSI.

[Pecypcel

1. 3akon «O6 obpazoBanum» ot 27 utons 2007 roga Ne 319-
I11; http://adilet.zan.kz/rus/docs/Z070000319

2. [TocranoBnenne IlpaButennctBa PecnyOnmku Kazaxcran
or 27 nexabps 2019 roma Ne 988 «O06 yTBepkIeHUU
I'ocynmapcTBeHHOM TporpamMMbl pa3BUTHS 0O0pa3OBaHUS M
Hayku PecnyOnuku Kazaxcran na 2020 - 2025 roabi»;
http://adilet.zan.kz/rus/docs/P1900000988

3. [Ipukaz Munuctpa oOpa3oBaHus M Hayku PecmyOnuku
Kazaxctan or 27 sguBaps 2016 roma Ne 8&3.
3apeructpupoBaH B MUHHCTEpPCTBE IOCTHIIMN PecryOmuku
Kazaxcran 29 depans 2016 roma Ne 13317. «OG06
yTBepxkaeHuu [IpaBumn u ycioBuil mpoBeeHus aTTeCTallUuu
MeJaroroB, 3aHUMAIOUIUX JIOJDKHOCTH B OpraHU3aIusax
o0pa3oBaHHus, pealu3ylIUX  o0eo0pa3oBaTeIbHbIC
y4eOHbIE€ TPOrpaMMbl JIOIIKOJBHOI'O BOCIUTAHUS U




o0y4eHHsl, HA4YaJIbHOTO, OCHOBHOT'O CPEIHEr0 U OOIIero
cpenHero oOpa3oBaHusi, 00pa3oBaTelIbHBIE MPOTrPAMMBI
TEXHUYECKOTO U NPO(PECCHOHATBHOTO, MOCIECPETHETO,
JIOTIOJTHUTEIILHOTO o0pa3oBaHUs;
http://adilet.zan.kz/rus/docs/\VV2000020618

4. Tlpukaz Munuctpa obpazoBanusi u Haykud OT 31 OKTAOps
2018 roma «OO0  yTBEPXKIOEHUU TOCYIAPCTBEHHBIX
o0mIeo0s3aTeNbHBIX ~ CTAaHJAAPTOB  00pa3oBaHUS  BCEX
YpOBHEMN o0pa3oBaHus;
http://adilet.zan.kz/rus/docs/\V1800017669

Moayas 1: «3akoHomaresbHble W HOPMATHBHO-TIPABOBOM  AKThI,
perJiaMeHTHPYIOLIue npodeccuoHATbHY IO eATeJIHLHOCTh yuureJien
AHTJIHNCKOT0 A3LIKA»

Crpykrypa Moay.s

[IpopomxuTEenbHOCTD — 2 yaca

3aHATHUS B OYHOM pEKUMeE (ITPAKTUYECKOE 3aHATHE - 2 Yaca)

1) Lenu u 3anaun MOTyIs

Lens. M3ydyeHre OCHOBHBIX aClIEKTOB HOPMAaTUBHO-TIPABOBBIX aKTOB B
obactu 00pa3oBaHMsl, pErIaMEeHTUPYIOIUMU 00pa30BaTEebHYIO AEITEIbHOCTD
yuuTenen anriuickoro si3bika (3akon Pecnyonuku Kazaxcran «O craryce
nenarora» ot 27 aexadps 2019 roma Ne 293-VI 3PK,

[Ipukaz Munuctpa obOpa3oBanus W Hayku PecnyOmmku Kaszaxcran ot 27
auBapsa 2016 roga Ne 83. «OO0 yrBepxkaeHuun IlpaBun u ycnoBuidl npoBeAeHUS
aTTeCTalluy TEeAaroroB, 3aHUMAIOLIUX JODKHOCTH B OpraHH3alusx oOpa3oBaHMS,
peaM3yloIMuX  0011eo0pa3oBaTelibHble  y4eOHbIE MPOrpaMMbl  JIOIIKOJIBHOIO
BOCIUTAHUSA U OOY4YEHHsI, HaYaJIIbHOTO, OCHOBHOTO CPEIHETO0 M OOIIET0 CPEIHEro
o0Opa3oBaHus, 00pa3oBaTEIbHbIE MPOrPAMMBI TEXHUYECKOTO U MPO(EeCCUOHATBHOTO,
MOCJIECPEAHEr0, JIONOJHUTEIBHOTO O0pa3oBaHUs U  CHEIHUAIbHbIE Yy4eOHBIE
MPOrPaMMbl, U MHBIX TPAXKIAHCKUX CIy)KallUX B 001acTu oOpazoBaHus», [Ipukas
Munuctpa obpazoBanusa u Hayku oT 11 mas 2020 roma Ne 192 «O6 yTBepxaeHUU
[IpaBun  mpucBoeHuss  (MOATBEPKIACHUS)  KBAIM(UKAIMOHHBIX  KAaTeropuil
re1aroram»)

3anauu:

- [I03HaKOMUTB € IepevyHEM 3aKOHOB, PErJIaMEHTHPYIOIIUX TPO(eCcCHOHATBHO-
MEJAarornyecKoe pa3BUTHE MEAATOrOB;

- M3yunth nerambHO COAEp>KaHHE OTIENbHBIX TpeOOBaHU B JAHHBIX
HOPMAaTUBHO-TIPABOBBIX JOKYMEHTAX;

- IloBBICUTH ypOBEHb 3HAHUN OTHOCHUTEIBHO COJEPIKAHMS PacCMAaTPUBAEMBIX
HOPMaTUBHO-TIPABOBBIX U 3aKOHOAATEIbHBIX aKTOB B 00JIaCTH 00pa30BaHMUS.



Tema

3akoH «O cratyce negarora» ot 19 nexadps 2019 rona;
[Ipukaz Munuctpa oOpa3oBaHus M Hayku PecnyOiuku
Kazaxcran ot 27 suBaps 2016 romga Ne 83. «O06 yTBepx)aeHUU
[IpaBun u ycioOBUI TPOBEACHUS aTTECTAIMM I1€1aroros,
3aHUMAIOIINX JIOJDKHOCTH B OpraHu3alusx oO0pa3oBaHUs,
pean3yroIMXx 0011e00pa3oBaTelibHble YU€OHbIE MPOTPAMMBbI
JIOIIKOJIBHOTO ~ BOCHHUTaHUS MW OOYYEeHMs, HaudalbHOIO,
OCHOBHOTO CpEIHEr0 MU OOIIero cpeaHero oOpa3oBaHMS,
o0Opa3oBaTeIbHbIE IpOrpaMMBbl TEXHUYECKOTO u
npo(heCCHOHATBPHOTO,  TOCJIECPEAHEr0,  JIOMOTHUTEIBHOTO
o0pa3oBaHus U CIielMalIbHbIe y4eOHBIE POrPaMMbl, U UHBIX
IPaKIAHCKUX CIIYXalIUX B 00J1aCTH 00pa30BaHUS;

[Tpuka3 Munuctpa oOpazoBanus 1 Hayku ot 11 mas 2020 rona
Ne 192 «O6  yrBepxkaenun IlpaBun  mpucBOeHUS
(moATBEPKICHMUS) KBaJU(DUKAIIMOHHBIX KaTeropuun
negaroram»

Dopma
MPOBeACHUSA

HpaKTI/I‘-IGCKOC 3aHATHC

|‘Iacm: 2

|I_Ie.JIL

O3HaKOMUTH ClyHIaTeae Kypca ¢ OCHOBHBIMHU MOJIOKEHUSIMU
paccMaTpuBaeMbIX 3aKOHOJATEIbHBIX aKTOB,
PETIIAMEHTUPYIOIIUX  CTUMYJIMPOBAHWE K PAa3BUTHIO B
npodeccruu yunuTelIer aHTTHHCKOro S3bIKa.

JlesITEJIbHOCTDH

BBenenmne: «IIemarornueckast JeSITeIbHOCTD
HEOJTHO3HAYHBIN NEATENbHBIN rpoliecc, KOTOPBIU
ONnpenensercss NpsMbIM M Pa3HOCTOPOHHUM  BIIUSHUEM
o0lIecTBa B 3aBUCUMOCTH OT YPOBHS €ro pa3BUTHUS. Y POBEHb
pa3BUTHs OOIIECTBEHHOTO CO3HAHUS JUKTYET TpeOOBaHUS K
o0pa3oBaHHIO W TPeOOBaHUIO K IieJaroraM, B YacTHOCTH.
PernamentupoBanue mneAaroruyeckux MnpodeccuoHaIbHBIX
CTaHJApPTOB CO CTOPOHBI TocyAapcTBa 00eCleuynBaeTCs
MPaBOBOM MOJJICPXKKOM TMOCPEACTBOM  3aKOHOJATEIIbHBIX
aKTOB, YCTaHABJIMBAIOIIUX IEPEUYCHb TPEOOBAHWUU K JTaHHOU
npodeccun, a TakKe METOJbl CTUMYJIMPOBAHUS Pa3BUTHUS B
npodeccur MW 3alMTBl Mpod)eccHH B OOIIECTBE Yepes
IpeloCTaBICHUE MEPEYHS COLMATbHBIX TapaHTUN B OOIIIECTBE.

B mensix aHanmutuueckoro 0030pa 3aKOHOJATEIbHBIX
aKTOB B OOJACTH TPENOAAaBAaHUS AHTJIMICKOTO S3bIKa BaM
CIENYET PACCMOTPETh M W3YyUYHUTh HEKOTOPBIE IMOJOXKEHUS B

CacaAyronmx 10KyMCHTAax:




1. 3axon «O cratyce negarora» ot 19 nekadps 2019 rona;

2. Tlpuka3z Munuctpa oOpazoBaHus U Hayku PecryOinku
Kazaxcran or 27 suBaps 2016 roma Ne 83. «O06
yTBep)KaeHun [lpaBun W ycliOBUM  TIIPOBEIECHUS
aTTecTalliy TEAaroroB, 3aHWMAIONINX JOJDKHOCTH B
OpTaHU3aIMSIX o0pa3oBaHus, peanu3yoImx
o0mreo0pa3zoBaTeIbHbIC yueOHbIe IPOrpaMMBbl
JOUIKOJILHOTO BOCTIUTaHUS W OOy4YeHUs, HA4aJlbHOTO,
OCHOBHOT'O CPEIHETr0 U O0ILEro CpeIHEro o0pa3oBaHus,
o0pa3oBaTenbHbIE  MPOTPAMMBI  TEXHUYECKOTO |
npo¢hecCHOHATIBHOTO, NIOCJIECPEIHETO,
JIOTIOJTHUTENIBHOTO ~ 00pa3oBaHMsI M CICLUAIbHBIC
y4eOHBIC TPOTrPAMMBI, M HHBIX TPAXIAHCKUX CITY>KaITUX
B 001acT 00pa30oBaHUSY;

3. Ilpukaz Munuctpa obpazoBanust U Hayku oT 11 mas
2020 roma Ne 192 «O6 yrBepxnaenun IlpaBun
npUCBOCHMS (TIOITBEPKACHUS) KBATHU(PUKAIIMOHHBIX
KaTEropuil megaroram»

e l3yuuth creayrouue TOJOXKEHUS JICHUCTBYIOIIETO
3akona «O craryce megarora» 1O Te3UCaM OCHOBHBIX
pa3nenoB  3akoHa PErIAMEHTUPYIOUIME TOAAEPKKY U
CTUMYJIUPOBaHUE npodecCUOHANIbHO-TIeIarOrMYeCKOM
JEATEIIbHOCTH yauTenen AHTJIMHACKOT O SA3BIKA.
(Ucnmoab3oBath mpuem Mind-map — pa3pa6oTka B rpymie-
npe3eHTAUA-00paTHAs CBSI3b)

- Cratbs 4. CraTtyc nenarora;

- Cratesa 5. Ilemarornueckas 3THKa,

- Ctaths 6. O0ecnieueHne npohecCuoOHANBHON JeATeThHOCTH
neJarora;

- Crates 7. [IpaBa negarora npu ocyuiecTBICHUU
npodeccuoHaIbHOMN NeATeNbHOCTH;

- Ctatsps 8. [IpaBo nenarora Ha MaTepUaIbHOE 00ECTIEUECHHUE;
- Ctatbs 9. [IpaBo negarora Ha MOOUIPEHUE;

- Cratpa 10. Ilemarornyeckasi nepenoaroToBKa;

- Ctatbs 12. CounanbHble TapaHTHH;

- Ctatbs 14. IIpucBoenue (MOATBEPKICHUE) MTE1arory
KBaJIU(UKAIIMOHHON KaTEropuu;

- Cratbes 15. O0s3aHHOCTH IIearora;

- Cratbs 17. IIpodeccuonanbHasi OAroTOBKA MEAArora;

- Cratpa 18. IloBplllieHHEe KBaTU(PUKAIIUK TIEarora;




e lI3yunth criemyromue TMOJOXKEHHUS JIEHCTBYIOLIETO
IIpuxkaza «00 yrBepxkaenunu IIpaBua wu  yciaoBui
NpOBEAEeHUs  ATTECTAllMM  MeAaroroB, 3aHMMAKIIKUX
JAOJIZKHOCTH B OPraHM3auMsAX 00pa30BaHus, Pean3y0mX
o01meoOpa3oBarTe/ibHbIE y4ueOHbIe NporpaMMmel
JOIIKOJbHOIO0 BOCIHMTAHUA M O0y4YeHHUSsl, HAYAJIbHOIO,
OCHOBHOI'0 CpeJHEero M o0Iero cpeaHero 0o0pa3oBaHMus,
o0pa3oBaTesibHble  NMPOrPAMMbl  TEXHHYECKOI0 W
npogecCHOHAIBLHOI0, MOCJIeCpPeaHero, J0NOJHUTEIbHOTO
o0pa3oBaHMs» [0 TE3MCaM OCHOBHBIX pa3JeloB 3akoHa
periaMeHTUPYIONIME  TOJJEPKKY M CTUMYJIUPOBAHHE
po¢eCCUOHATILHO-TIEIArOTMYECKON JeATeTbHOCTH YUuTene
aHruickoro s3pika. (Mcmoab3oBaTh npueM Jigsaw).

- I'maBa 2. Tlopsimox W ycCloOBUSI TPOBENEHUS aTTECTAlUU
MEAaroroB, 3aHUMAIOMIMX JIOJDKHOCTH B OpraHu3alusx
o0Opa3oBaHu4, peanu3yoImnx o0mreo0pa3oBaTeIbHbIC
y4eOHbIE MPOrpaMMBbI JIOIIKOJIBHOTO BOCIIUTAHUS U 00YUEHHUS,
HAYaJbHOTO, OCHOBHOTO CpEIHEro M OOLIero CpexHEero
o0Opa3oBaHus, 00pa3oBaTelIbHbIEC IPOrPAMMBbl TEXHHUECKOTO U
PO ECCUOHATBHOIO, MOCIECPEIHErO, JTOMOJHUTENBHOIO,
CHEIUATN3UPOBAHHOTO U CIIELIUATBLHOTO 00pa30BaHus, U UHBIX
IPKIAHCKUX CIYXaluX B 00JacTH oOpa3oBaHUA M HAYKH,
myHKTHI 3-11, 45-49;

- [Ipunoxenus k Hacrosamemy IIpuxazy Ne 1-3, 6-7, 16.

3) Uzyuuts [Ipukaz MOH PK ot 11 masa 2020 roga Ne 192,
«00 yrBepxaenuu IIpaBus npucsoenusi (OATBEPKIACHUS)
KBAJIN(PUKAIMOHHBIX KaTeropuim neaaroram 1o
CIEAYIOIIMM  TE3UCaM  OCHOBHBIX  pa3lenoB  3aKoHa
periiaMeHTUpyIolue  NpoQPecCUOHAIbHYI0  JEATEIbHOCTD
YUYUTEIIEN aHTJIMMCKOTO S3bIKA:

- mnaparpad 2 «llopsimok AOCPOYHOTO MPUCBOEHUS
KBATH(PUKAIIMOHHBIX KATETOPH Ie1aroram;

- maparpa¢ 3 «Ilopsgok NpUCBOCHUS KBATHU(PUKALIMOHHON
KaTeropuu rmneparoraMm 0e3 MPOXOXKAEHUS MPOLEIYpPhI
MIPUCBOCHUS KBAIM(PUKAIIMOHHOM KaTErOPUI.

(Kaxxnas rpynmna paspabaTbhiBaeT BOMPOCHI JJIsl OTPaKeHUS
COJIEpKaHUSI OCHOBHBIX Pa3/IeNIOB JOKYMEHTA).

4) Bonipocskl oT TpeHepa iist pedieKCUBHOM Oecebl:
1. Kakumu qOKyMEHTaMH pErJIaMEHTHPOBAHO
npodeccruonanbHas qesTeIbHOCTh U CTUMYJIUPOBAHHE




po(ecCUOHATBHOM AESATEIbHOCTH YUUTENS aHTJIUHACKOTrO
s3bIKa B 00111€00pa3oBaTenbHOM mKose?

2. Ha3oBuTe OCHOBHOM XapakTtep (HanmpaBJIeHUE) COAECpKaHUS
HOPMAaTHUBHO-TIPABOBBIX aKTOB B 00J1aCTH CTUMYJIUPOBAHUS U
pa3BUTHS B NIeAAroruuecko npodeccuun?

4. C yueToM U3y4eHHOI nH(pOpMaLIUK, PECTABICHHON B
JAHHBIX 3aKOHOJATENbHBIX JOKYMEHTAX, OXapaKTepHU3ynuTe
COJIEPKATEIBbHOCTh U CTAOMIIBHOCTh MH(OPMALIUK B HUX ?

5. HazoBuTe OCHOBHBIE TPUYUHBI BEICOKON JUHAMHUKHU
W3MEHEHUM U MOMPABOK B OCHOBHBIX 3aKOHO/IATENIbHBIX aKTaX
B o0siacTu oOpazoBaHus?

6. Kax BbI cunraere, kakum oopazom ['ocynapctBo
o0ecreynBaeT MpaBoOBOE COMPOBOKICHUE
npodeccHoHanbHOM NeITeTbHOCTH TIEAaroros?

7. IlpuBenute npumepsl NpohecCUOHATLHON aKTUBHOCTH
nenaroros? Kakue npeumylIiecTBa npu npoxoxKIeHUH
roCyJapCTBEHHOM aTTECTAallMy UMEIOT MeJaroru,
SIBJISIFOIIUECS] aKTUBHBIMU YYaCTHUKAMU MPEIMETHBIX
accolMaluy B peruose?

7. Cunrtaere a1 Bl IPOQPECCUIO Mearora NpuBJieKaTeIbHONU?
[Touemy? Ecnu HET, TO HA30BUTE OCHOBHBIEC XapaKTEPUCTUKU
MPUBJIEKATEIHHOCTU MPO(ECCUU U YET0 HEOOXOAUMO
IIOCTHUYD JIJI OTOr0?

3akiIouuTeIbHOE CJI0BO TpeHepa: [1o utoram ooCyx1eHUS
COJIep)KaHUsl HOPMATHBHO-TIPABOBBIX M 3aKOHOJATEIbHBIX
akTOB B  00JacTW TOMJEPKKM H  CTUMYJIHPOBAHUS
MeJarorMueCKOu JeATeNhHOCTH YUUTEIEH aHTITUHCKOTO S3bIKa
MBI MOXEM HaOIIOJaTh CUCTEMHBIA MOIXOJ] TOCYJapCcTBa B
CTPEMJICHUH TIOBBICUTH COLMAJIBHBIA  CTAaTyC, YCHWIHUTH
TOCYIapCTBEHHYIO  TIOIJEPKKY W COBEPIICHCTBOBATH
MEXaHU3Mbl ~ CTUMYJIHMpPOBAaHUA  Tpyda MeAaroruyeckux
PaObOTHUKOB, TOBBIIIIEHUE KBATU(PUKAIIMN U TTEPEIOATOTOBKA
negaroroB. ['ocyapcTBo onpenenusio nepeueHb COMaTbHbIX
rapaHTuid MeJaroru4eckuM pabOTHUKAM, 4YTO O€3yCIOBHO
nemaer mpodeccuro  medarora  NPUBIICKATEIBHOW IS
Monoaexu. Henb3st ocTaBuTh 6€3 BHUMaHUS CTUMYJIUPOBAaHUE
U TIOJICPXKKY IIE€IaroroB, BIIAJCIOMINX AHTJIMHUCKAM SI3BIKOM,
JUIST  KOTOPBIX  MPEAYCMOTPEH  YCKOPEHHBIA  MPOIIECC
NOJyYEeHHs] KBAIM(DUKAIMOHHOW KAaTEropud B JOCPOYHOM
nopsigke aubo 0Oe3 mpoienypsl arrectanuu. Pabora B
MPEAMETHBIX OOBEAMHEHUSX M ACCOLMAIMIX MOOMIPSETCS U




MpEeIyCMaTpUBaET MPOXOXKIEHUE MeAaroraMu Mpoueaypy
aTTeCTallu B IOCPOYHOM MOPSIJIKE.

[Pecypcel

1. 3axon Pecnyb6nuku Kazaxcrtan «O craryce nenarora» ot
27  nmexkabps 2019 roma Ne  293-VI 3PK
http://adilet.zan.kz/rus/docs/Z21900000293

2. Ilpukaz Munuctpa obpazoBanusi U Hayku PecmyOnuku
Kazaxctan or 27 sasuBapa 2016 roma Ne 8&3.
3apeructpyipoBai B~ MUHHUCTEPCTBE  IOCTHUIIMH
Pecnyonuku Kazaxcran 29 deBpans 2016 roma Ne 13317.
«O06 yrBepxkaeHuu IlpaBun u ycnoBuil mpoBeneHUs
aTTeCTallMM MEJaroroB, 3aHUMAOLIUX JOJKHOCTH B
OpraHu3anusax o0Opa3oBaHus, peanu3yIomux
o0ureo0pa3zoBaTeabHbIE yueOHbIe IpOrpaMMBbl
JOIIKOJILHOTO BOCIUTAHUS M OOYYEHHs, HAdajJbHOTO,
OCHOBHOI'O CPEIHEr0 M 00ILEro cpeHero oopa3oBaHus,
oOpa3oBaTelbHbIE  MPOrpaMMbl  TEXHUYECKOIO U
npodeccuoHanbHOrO, MOCIIECPETHETO,
JOTIOJIHUTEIBHOTO o0pa3oBaHuUs;
http://adilet.zan.kz/rus/docs/\VV2000020618

3. IIpuka3 Munuctpa oopa3zoBanus u Hayku oT 11 mas 2020
roga Ne 192. «O0 yrBepxaenuu [IpaBun npucBoeHus
(moATBEpXKIEeHUA)  KBATU(UKAIMOHHBIX  KATETOpHid
nemaroramy; http://adilet.zan.kz/rus/docs/\V2000020618 .

MoayJb 2. Ilcuxosioro-negarorunyeckoe odoecrneyeHue 00pa3oBarebHOM
NAeATeJIbHOCTH NeJaroros

2) Kpatkoe coaep:xaHue MOayst
Tema: OOyuenne Tomy, Kak yauTbcsi. OCBOSCHHUE VS. M3yUCHHUS S3bIKA

Title: How Learners Learn Language
Type of Training
session:
Hours: 2
Objective: By the end of the workshop, participants will be able to:
» describe the main differences between language acquisition




and language learning

« identify practical ways to increase their learners’ exposure
to English

« understand the value of errors and how best to deal with
them

« apply some typical characteristics of teenage learners to
lesson planning

* understand the benefits of using background music

* incorporate some of the explored theories into their lessons.

Activities

1 Personal experiences

This section aims to introduce and personalise the workshop,
by encouraging participants to think about their own language
learning experiences. They will participate in a speaking
activity that they could use with their own learners.

2 Language acquisition vs. language learning

This task builds on the previous one and aims to explore the
differences between language acquisition and language
learning, and whether any features of the former should be
applied to the latter.

3 Increasing learners’ exposure to English

This section focuses on how participants can increase their
learners’ exposure to English.

4 Learners’ errors

This section guides participants to explore their beliefs about
making and dealing with learners’ errors, with the aim of
aligning those beliefs to the theory that learners’ errors aren’t
all bad and don’t all need to be corrected by the teacher.

5 Characteristics of teenage learners

This section examines the typical learning characteristics of
teenagers and encourages participants to reflect on the
suitability of some classroom practices. If appropriate, they
will participate in a running dictation, which is an activity that
they could use with their own learners.

6 Background music

This section aims to explore the benefits of using background
music to aid learning in language classrooms.

Participants will participate in a pair dictation, which is an
activity that they could use with their own learners.

7 Theory into practice

In this section, participants will begin to put theory into
practice. They will think about their own learners and
complete a simple lesson plan for them, incorporating
relevant theories from this workshop. They will also consider




how to deal with their learners’ predicted errors.

Resources

Teaching English Certificate in Secondary English Language
Teaching (CIiISELT) Module 1: How Learners Learn
Language Trainer book

Tema: T@OpI/ISI MHOXCECTBCHHOI'O HHTCJIJICKTA:. CTHIIN O6yUICHI/I$I

Title: Multiple Intelligences: different learning styles

Type of Training

session:

Hours: 2

Objective: To familiarise trainees with different learning styles and Ml
To practise identifying suitable activities for particular
learning styles and M|

Activities Lead-in “What are you good at?”

Problem A

My 1st is in bug but not in rug.

My 2nd is in please but not in peas.
My 3rd is in shut but not in shot.
My 4th is in one but not in two.
When you find me, | will be sad.

Problem B

Your two best friends are very
unhappy. They both like you very
much but they don’t like each other.
How can you help them?

Problem C

13715317

Tell another participant which problem you chose and why
you chose it.

Who do you know who is intelligent? Why do you think they
are intelligent? Write down the names of the famous people
that your trainer gives you.

Put these people in order with the most intelligent person first.
Dr Howard Gardner developed the theory of ‘Multiple
Intelligences’. He says that there are eight kinds of
intelligence, not just one. People are intelligent in different
ways and therefore they learn things in different ways. We
should see all the different types of intelligence as important




and valuable. Education should help people to learn in
different ways. Brainstorm the eight different intelligences
identified by Dr Howard Gardner. One of them is done for

you:

Divide the class into groups of four. Hand out a set of
learning styles cards to each group. Have each group match
each learning style to its definition.

Match the activities with the intelligences. There are four for
each intelligence. Look at Worksheet to check your answers.

Activity

Intelligence

asking questions about how

being individual

copying actions

doing experiments in nature

doing jigsaw puzzles

doing maths in my head

doing sports

drawing

having lots of friends

helping my friends

humming tunes

leading meetings and games

learning about nature

learning from films and
pictures

learning from my mistakes

learning vocabulary

listening to other people’s
problems

making things from paper or
wood

playing a musical instrument

playing chess

playing number games

telling jokes and stories

reading maps

recognising different types
of things
tapping rhythmically

remembering people’s




names

saying tongue twisters

studying alone in the library

sewing

singing
sorting things into groups

spending time on my own

Have trainees identify their own learning styles by placing
their finger(s) on the card(s) which they most identify with.
Ask a couple of volunteers to explain their choices, e.g. ’'m a
visual learner as | need to see words and phrases written down
before | can memorise and use them, but I also learn well in
groups. | lose motivation if I have to study too much on my
own! Finally, elicit which learning style this activity most
appeals to.

Resources

What are you good at? worksheet- © BBC | British Council
2005

The TKT Course training activities, Joanne Welling

Tema: DMOIMOHATBHBIN HHTEIJIEKT U MPO(ecCHOHATEHOE BHITOPAHHE

[eIaroros

Title: | Emotional intelligence and professional burnout of teachers

of
sessio
n:

Type | Training

Hour |2
5

Objec
tives: | 1

. The important role emotions play throughout your work
interactions and performance.

. Specific ways to leverage your emotional intelligence skills
to improve leadership effectiveness.

. Strategies and tools you can use right away to regulate your
emotional response to triggers.

. The importance of practicing empathy by imagining
yourself in someone else’s shoes.

Activi | Lead-in. “Sharing our stories...”




ties

Please think of a positive emotional experience in your teaching/ learning
of a second language

Write in the ‘chat box’/Share with your partner:

» what your emotion was

* a few words about where it came from

Emotions and Objects (Ahmed, 2004). ‘a cultural politics approach to
emotions, informed by feminism and cultural studies, Ahmed (2004) is
interested in what emotions do, that is: to which ideas and objects they
adhere, giving those ideas and objects intensity and charge. [...] There is
a reciprocal relationship between emotions and objects: “Emotions [...]
shape, and are also shaped by, contact with objects” (Ahmed, 2004: 7).
The Positive Psychology movement and Exploratory Practice  Positive
Psychology (Seligman & Csikszentmihaly, 2000) is about helping
‘people lead better lives’ (MacIntyre & Mercer 2014: 154)

* Whatever we do, we need to focus on ‘making life more enjoyable’
(Allwright & Hanks, 2009: 241).

* How do we flourish?

» What is the role of positive emotions?

* Not just for individuals, but also for groups and institutions
Exploratory Practice: Quality of Life and Wellbeing “Quality of life
(QoL) does not mean that all things are good and/or easy; rather, it may
include working very hard, but on something that is interesting,
rewarding, and relevant to those working on it.” (Hanks, 2017: 101)
Personal: Teacher self-care

» Amal (Diary): I feel that this is luxury for me to pass [a particular shop]
and get a cup of coffee | mean that | feel this is a luxury so it makes me

really happy.
Interpersonal relations: relationships with students

Wafa (diary): After finishing the Mid Module Exam

| brought pizza and surprised my students. They
were so excited and grateful for me. | told them
that you study and worked hard, so you need now
to take a break and reward yourself. Of course, |
Jjoined them and we talked about our life and some
of their interests, | felt so great because | was able
to know more about my students and what they are
interested in.

Pedagogic aspects

 Karen (Diary): This was the only student who combined info. together
in her homework task. | felt positive as | realised she had not only
understood the source she'd read but that she had taken responsibility for,
and had advanced her own learning.




Student achievement: pride and trust

We played kahoot spelling game and | told them the rule I before e
except c. They all looked amazed. One student told me he had always
struggle spelling was quite happy to find out about the rule. His eyes
were showing. I couldn’t believe how such small detail could make a
change in the learning process. When students start to learn, they start to
trust the teacher. Trust makes learning easier!

Institutional aspects:

* Choice and autonomy

* Creating materials

» Student-centred teaching

Environment: Social context

* Amal (Diary): As I was getting out of my car this morning, I noticed
some teachers and students parking their cars and walking towards the
University gates. It was such a happy moment because there was a point
where | thought this would never happen and women would not be able
to drive.

Enhancing the positive in your teaching. Celebrate your success!
Write in the chat box. How can you record and remember the positives?
Enhancing the positive in workplaces

What ‘secret door’ could you ask your institution provide? What is your
institution doing in CVV19 times?

What can teachers do?

What can institutions do?

* Care for staff

* Trust

* Autonomy

* Resources

» Showing value and appreciation




What can teacher education do?

A final positive note ...

“Teaching is a radical act of hope. It is an assertion of faith in a better
future in an increasingly uncertain and fraught present. Itis a
commitment to that future even if we can’t clearly discern its shape....
We teach because we believe it matters.” Kevin Gannon (2020:5)

Resou
rces

1. Understanding emotional and social intelligence among English
language teachers Christina Gkonou and Sarah Mercer. ELT Research
Papers 17.03. British Council 2017.
https://www.teachingenglish.org.uk/sites/teacheng/files/pub_G211 ELT
RA_Gkonou%20and%20Mercer%20paper_FINAL_web.pdf

2. Sticky Objects and positive emotions: researching teacher wellbeing
and resilience British Council ELTRA webinar. Judith Hanks University
of Leeds, UK Sian Etherington University of Salford, UK Eman Alshehri
University of Jeddah, Saudi Arabia.
https://www.teachingenglish.org.uk/sites/teacheng/files/v2sticky%200bje
cts%20British%20council%20Dec20.pdf

3. Agnes Enyedi: How to avoid teacher burnout.
https://www.teachingenglish.org.uk/article/agnes-enyedi-how-avoid-
teacher-burnout

4. Vicky Saumell - Avoiding teacher burnout
https://www.teachingenglish.org.uk/blogs/vicky-saumell/vicky-saumell-
avoiding-teacher-burnout

5. Rachael Roberts - staying motivated and avoiding burnout as a teacher
https://www.teachingenglish.org.uk/blogs/rachael-roberts/rachael-roberts-
staying-motivated-avoiding-burnout-a-teacher

6. Mutual supervision - Mario Rinvolucri
https://www.teachingenglish.org.uk/article/mutual-supervision-mario-
rinvolucri

Tema: Bregenue B o0yueHue




Title: Introduction into the course

Type of | Training

session:

Hours: 1

Objective

S: ° Review and clarify their beliefs about teaching and
learning;
° Establish their teaching profiles with reference to
beliefs, approach and style and explain how these have
changed with experience;
° Self-evaluate skills, experience and areas for
development.

Activities | 1 Name picture dictionary

Tell participants they are going to create a new dictionary of names in
English.

Distribute sheets of paper or post-it notes. Ask participants to:

Look at the example of the dictionary extract for Tami (reproduced
below).

Think of words beginning with the letters of their name - don’t write
these down.

Draw a simple sketch, stick figures or diagram to illustrate the words.
Mingle, asking each other questions to guess what the sketches or
diagrams refer to.

Note, if participants are unable to produce a sketch they can write
down a word or a phrase instead — though without giving away too
much information.

If it is too difficult to find words beginning with the letters of their
name, allow them to use other letters in their names, for example:
Tami - reflecTive, tAsk-based, swiMming and knltting.

Follow-up (optional):

Discuss with participants how they can adapt the activity for their
learners. For example:

* Vocabulary revision: teacher gives groups different letters of the
alphabet to produce

a ‘dictionary’ or; alternatively, learners can select their own words to
make a dictionary

* Topics, e.g. dictionaries for food, hobbies, clothes

* Build a class or individual learner dictionary and use it periodically
to review

» Make classroom posters

The activity can be used with all levels of learners and all age-groups.
For discussion of icebreakers and other activities for developing




emotional awareness,
visit:www.teachingenglish.org.uk/think/articles/emotional -
intelligence-elt

2 My profile

This activities in this section provide an opportunity for participants
to reflect on their beliefs about teaching and learning and their own
approaches and styles. There are five stages. The first three stages are
preparatory activities leading to the creation of a teaching profile. The
final stage involves a brief discussion to highlight how teaching
changes with experience.

2.1 My beliefs

Explain to participants that they are going to create brief profiles of
themselves as teachers. Divide them into groups. Ask them to:

Read the teachers’ opinions.

Discuss them, explaining why they agree or disagree with the
opinons.

Elicit opinions. Briefly explain that British Council courses are
underpinned by communicative language teaching. This does not
exclude the teaching of grammar, reading and writing practice, but
these are carried out in ways which involve learners proactively in the
learning process as opposed to merely completing exercises which
practice a particular structure and have no communicative value.

2.2 My approach

Elicit from participants what is meant by ‘approach’. For example -
the way they teach, or their teaching style. Ask them to discuss the
questions and add any other approaches they know to the list.
Consider your teaching approach. Do you use a mix of approaches, or
do you tend to follow one approach?

Some examples of approaches are listed below. Discuss them with
your group.

What do they mean?

Add any other approaches you know to the list.

Suggested answers:

- Teacher-centred is where teachers lead and control activities, do
most of the talking and learners are receptive rather than active.

- Learner-centred approach encourages learners to be proactive, work




collaboratively and take on responsibility for their own learning.

- Communicative approach focuses on developing skills to engage in
meaningful communication.

- Inclusive approach involves recognising and valuing diversity.
Adjustments are made to ensure that all learners’ needs are met and
no-one is discriminated against.

- Task-based approach involves learners working through a series of
stages to complete a specific task.

It is learner-centred and communicative; learners select and plan the
language they will use, and the teacher facilitates but does not control.
- Traditional approach is similar to a teacher centred approach and
focuses more on reading and writing than speaking and listening;
learners are not usually encouraged to engage in pair work and group
discussions.

- Most teachers will tend not to follow one approach, but are likely to
mix approaches according to the needs of learners and the teaching
context.

2.3 Teaching styles

Here are some adjectives which describe teaching styles.

Work in groups.

Discuss whether these adjectives apply to your teaching style.

Can you think of any other adjectives for describing teaching styles?
Add them to the box.

Democratic Controlling
Formal Inclusive
Approachable Supervisory
Authoritarian Creative
Motivational Inspirational

2.4 My teaching profile
Create your teaching profile. Use ideas from the discussions you had
in the previous activity. Make notes in the spaces provided.
My profile
My beliefs about teaching and learning

My approach




My style

2.5 Discussion

Has your profile changed since you began teaching? If so, in what
ways? What were the reasons for the changes? If you haven’t
changed, why do you think this is?

3 Round-up: One-minute reflections

You trainer will give you a game sheet, dice and counters. Play the
game in your groups.

Here are the instructions.

* Choose a timekeeper

* Put all counters on square marked ‘start’.

» Throw the dice, the player with the highest number goes first

» Move from one player to another in an anti-clockwise direction

* First player throws dice and moves to the corresponding number on
the worksheet

* Follow the instruction on the square

* Talk for one minute (timekeeper will interrupt if you run over)

* When timekeeper speaks the other players keep time

* The player who finishes first is the winner

* Continue playing till all players reach finish

Resource | TeachingEnglish Trainer Development Course Introductory
S Workshop Trainer Notes https://www.teachingenglish.org.uk
https://www.teachingenglish.org.uk/article/emotional-intelligence-elt

Moayas 3. CoBpeMeHHAsi METOAMKA MPENOJABAHUNA AHTJIMHCKOI0 A3bIKA
KOHTEKCTe 00HOBJIEHHOI0 CO/IePKAHUs 00Pa30BaHUA

Tema: O030p yueOHOI porpaMMBbl ¥ Y4€OHBIX IJIAHOB IO MPEIMETY
«AHTTIMUCKUN SI3BIK)
Title: Review of the subject programme and course plans of the




English language

Type of
session:

Training

Hours:

2

Objective:

Revise the key terminology and documentation of the updated
curriculum (subject programme and course plans)
* revise the content and coverage of the updated curriculum

Activities

Warm-up Brainstorming

Introduce the session objectives. Make the participants
brainstorm about what are the main key features of the
updated curriculum they know.

Presentation of the key features of the curriculum:
communicative approach, active learning, HOTS and LOTS,
differentiation, scaffolding etc.

Pair or Small Group Work

Analysis of the Subject Programme with SWOT analysis:
strengths, weakness, opportunities and threats.

Whole group discussion

Wrap-Up
K-W-L chart

Resources

Herizri opra Ourim Oepy JneHrewiHiH 5-9-chIHBIITApHIHA
apHaJFaH «AFBUIIBIH  TUTi» TIOHIHEH  JKaHAPTHUIFaH
Ma3MVHJIaFbl VATLIIK OKY OaraapiamMachl

Tema: [TocranoBka SMART neneli ypoka ¢ yuerom Takconomuu b.biayma

Title: Setting SMART objectives of the lesson in accordance with
the Blooms taxonomy.

Type of Training

session:

Hours: 4

Objective: - Identify the uses of A.B.C.D. model for writing
learning objectives/outcomes;
- Demonstrate learning by producing aligned learning
objectives for own teaching course.

Activities Warm-up Brainstorming

Make the participants brainstorm something about learning
objectives/outcomes.

. What do you already know about learning objectives
or outcomes?




. In small groups, write a definition of learning
objectives/outcomes.

After they brainstorm in pairs or small groups, have a large
group discussion to share their ideas.

Presentation about ABCD model

This learning workshop focuses on writing learning objectives
or learning outcomes. | will be using both terms since
different people use different terms. In this workshop we will
focus on using A.B.C.D. method and ensuring that learning
objectives are smart. What are learning objectives? Learning
objectives are statements that describe what the learner will
be able to do after completing instruction (course, unit,
seminar, class, etc.). Learning objectives specify what
learners will be able to do or perform, or to be considered
competent. When we refer to L.O. we are talking about
specific learning objectives. Not goals, not aims, not general
objectives, but specific objectives that tell exactly what the
learner should be able to do at the end of the lesson. These are
written in very specific terms.

Components of ABCD:

Audience — who will be doing the behavior?

Behavior — what should the learner able to do?

Condition — under what conditions do you want the learner to
be able to do?

Degree — How well it must be done?

For instance: Given a sentence written in the past or present
tense, students will rewrite the sentence in future tense with
no errors or tense contradictions.

Pair or Small Group Work

. Divide participants into small groups. Cut pictures from
a magazine as number of members of the group. Each person
takes one piece from a hat. Complete the whole picture.

. Give each group 8 examples of learning objectives in
A.B.C.D. format and ask them to read each context and
learning objective. Then, put a check in the box that best
describes each learning objective: Good, Bad or Ugly.
Remember to consider Audience, Behavior, Condition, and
Degree. Next, fix the objective, as necessary. Make sure that
behaviors are measurable and observable. Behaviors must
contain strong, active verbs.

. Ask each group to design their own example of
learning objectives with A.B.C.D. format. Then have each
group present their creation to the class.




. Ask each group to design a lesson that uses A.B.C.D.
learning objectives. Then have each group explain their ideas
to the class. Ask the audience to give feedback and discuss
each presentation.

Discussion

Divide the audience into pairs or small groups and gives them
discussion prompts (5 minutes to discuss each prompt). Then
reunite as a large group to share ideas (10 minutes per
prompt). This is also a good time for the group to reflect on
what they just learned in the workshop.

Prompts:

. How can you adapt ABCD model to different levels of

students?

. What topics can you use with the ABCD model?

. What are the advantages and disadvantages of using the
ABCD model in an English class?

. How can you adapt the ABCD model for use with your
own students?

Plenary

Allow time for audience questions and comments. You might
give your audience a handout with resources where they can
get more information (recommended websites, articles, books,
etc).

Resources

H. Douglas Brown. Language Assessment: Principles and
Classroom Practices (2nd Edition), Pearson Education ESL,; 2
edition (March 20, 2010)
http://hermes.webster.edu/elnassio/abcd-model.html
https://cole2.uconline.edu/courses/46295/pages/objectives-
the-a-dot-b-c-dot-d-method

Tema: Mcnonp30Banue cTpaTeruii KPUTHYECKOTO MBILIJIEHUS HA YPOKax

AHTJIMHACKOTO SA3bIKa

Title: Using Critical Thinking Strategies in English Lessons
Type of training
session:

Hours:




Objective:

to know how to describe a range of cognitive skills
to be able to match cognitive skills with activities and with question

types




Activities

What are cognitive skills?

Cognitive skills or thinking skills are the processes our brains use
when we think and learn. Cognitive skills develop from a very
young age. Learners progress from information processing or
concrete thinking skills, such as identifying and organizing
information (the what, when, where, which, who and how many
questions), to abstract thinking, such as reasoning and
hypothesising (the why and what if questions). Other examples of
thinking skills are:

- creative thinking and synthesis, for example when we use our
knowledge to imagine, to solve problems and to think of new ideas;
- enquiry skills, for example when we ask questions and plan how
to do research

- evaluation skills, for example when we use criteria to comment on
how good our work is.

Learners need to develop a range of cognitive skills as well as
language for thinking.

As we saw in Unit 1, they need to develop cognitive academic
language proficiency (CALP) so they can study curriculum subjects
In a non-native language.

Key concepts

What cognitive skills can you think of? Think about the activities
your learners do and which cognitive skills they use. Look at the
examples of cognitive skills in the table below. Read the classroom
activities used to develop the cognitive skills and the example
activities from different

subjects. It is important that learners have opportunities to develop
these skills.

What are LOTS and HOTS?

Cognitive skills can be divided into lower order thinking skills
(LOTS) and higher order thinking skills (HOTS). The table on the
next page gives examples of why we use lower order and higher
order thinking skills. We can link these reasons to the cognitive
skills in the table above. For example, remembering and dividing
are examples of LOTS, while reasoning and evaluating are
examples of HOTS.

LOTS HOTS
to remember to develop reasoning skills
information




to order information to develop enquiry and discussion

to define objects to develop creative thinking

to check understanding | to evaluate the work of oneself and
others

to review learning to hypothesise about what could happen

Key concepts in the English language classroom

- Learners need progressively challenging tasks so they can develop
thinking skills. e.g. (maths) Measure the radius of the circle. How
can you calculate the diameter? (music) How many beats are in the
bar? Why does the composer change the rhythm?

- Learners benefit from a language-rich classroom which helps
them to think and learn well, e.g. posters related to the subject on
the wall labelled with key content vocabulary and with two or three
questions beside them.

- Learners need wait time. They need opportunities to stop, think
and process new curricular concepts and language before they
respond to questions, particularly in the first years of learning. This
helps them give longer answers, become more involved, add to
what other learners say and offer alternative ideas.

- We need to look at tasks and be aware of the cognitive demands
required of the learners. Are the concepts too easy? Are the
concepts too difficult?




Plenary

Recap on session and training objectives. Lead discussion on any
questions or points which require clarification from the session or
the whole day. Outline what will happen the next session/day.
Teachers complete a daily self-evaluation form and write down any
questions they have from the day for the trainer.

Resources

1. Bently Kay.The TKT Course CLIL Module. Cambridge
University Press, 2010 — 124 p.

2. TKT: Content and Language Integrated Learning (CLIL)
Glossary. U3narensctBo Cambridge University Press for ESOL
Examinations, UCLES, september 2009, 15 p.

3. Churches, Andrew. (2009) Bloom's taxonomy: introduction,
Educational orgami. Retrieved

4, 4 November 2009, from
http://edorigami.wikispaces.com/Bloom%27s+-+Introduction
Forehand, M. (2005). Bloom's taxonomy: Original and revised. In
M. Orey (Ed.), Emerging perspectives on learning, teaching, and
technology. Retrieved 3 November 2009, from
http://projects.coe.uga.edu/epltt/

Krathwohl, D. R. (2002). A revision of bloom's taxonomy: An
overview. Theory into Practice, 41 (4), 212-218.

5. Wilson, Leslie Owen. (2006) Beyond Bloom-A new version
of the cognitive taxonomy. Retrieved 3 November 2009, from
http://www.uwsp.edu/education/lwilson/curric/newtaxon

Tema: I1 HWHIUIIBI OONCHUBAHWA: MOJCJIb KPDUTCPHUAJILHOI'O OLICHUBAH N

Title: Assessment principles: criteria-based assessment

Type of Training

session:

Hours: 2

Objective: understand the CBA model;
distinguish between different types of assessment;
know how to help teachers understand what makes a good
assessment.

Activities Lead-in.

Think about what you know about assessment in the classroom.
Using the Blob tree, where it shows how you feel about your
knowledge of assessment?




How we assess our learners.

Work in groups. Match each of the strips to an assessment type.
Write your answers under each type.

Read the table. Tick the assessment that you use for each type of

task.

Linguistic
factors

Formal

Informal

Selfassessment

Peer
assessment

Written
homework

Written
grammar
activities

Speaking
activities

Integrated
skills
activities,
e.g.
projects

Listening
tasks

Reading
tasks

Writing
tasks




Vocabulary
activities

Work with a partner. Interview four other participants about the
types of assessment they use.

Presentation of the criteria-based model:
Explain the CBA model. What types includes the CBA according
to the Updated Curriculum.

Resources British Council: Understanding assessment for learning for
primary. Assessing learning. Participant book.

Tema: @opmaTUBHOE ¥ CYMMaTHUBHOE OLICHUBAHUE HA YPOKAX aHTIIMMCKOIO
A3bIKa

Title: Formative and summative assessment in teaching English
Type of Training

session:

Hours: 2

Objective: « distinguish between different types of assessment

* explain the purpose of assessment for learning

* use informal assessment in the classroom

* collect evidence of learners’ progress

» relate knowledge of assessment for learning to your teaching
contexts.

Activities Lead-in

Participants use the Venn Diagram and compare formative and
summative assessment. What are the differences? What are the
similarities?

Group presentation and whole class discussion on the
presentations.

Participants are exposed to the FA tasks and design own FA
tasks based on the model.

Participants are exposed to the SA tasks and design own SA
tasks based on the model.




Resources

dopmaTtuBHOE (PopMUPYIOIIIEE) OIEHUBAHNE: METOIUICCKOE
nocobue / E.H. Koxaesa. — Actana: AOO «Ha3zapbaes
NHTemnexTyansHbIe MKOIB» L[eHTp memarormaeckoro
MacrtepcTBa, 2014. — 66 c.

Tema: AKTUBHBIE METOJIbI OOYUEHHUSI HA YPOKaX aHTJIMMCKOTO SI3bIKA

Title: \ Active learning in teaching English
Type of Training
session:
Hours: 4
Objective: « understand what active learning is
» explain the purpose of active learning
» justify the reasons to use active learning
Activities What is Active Learning?

You have 2 minutes on your table to agree a definition of ‘active
learning’ of up to two sentences.

Write it on a large sheet of paper.

What is Active Learning?

“Active learning is a process that has student learning at its
centre. Active learning focuses on ‘how’ students learn not just
on ‘what’ they learn.”

What is Active Learning?

“Active Learning is not about a particular activity, but about
getting students to think and think hard!”

It can promote success in examinations.

On your desks... (20-25 minutes)

» ...are descriptions of different teaching and learning activities.
* You need to...

— Decide which you will discard

— For the rest, split them into three groups — good, better, best
— For the top 9, create a diamond shape, showing which is best,
which are in the middle and which is at the bottom.

— “a diamond nine”
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Envoy top and bottom (10 minutes)

* Once you all have your diamond shapes

— I will say ‘go’

— Send two envoys to another group and listen to them justify
the placement of the top piece of the diamond and the bottom
piece of the diamond.

— Your envoys should justify your own top and bottom pieces to
that group.

— The envoys should return, explain what you have heard to
your own group, and change your diamond if you think it is
appropriate.

Another challenge!

* You have up to five minutes to agree and write on separate
post-its, six skills that are developed through Active Learning.
» This involves you reflecting on your experience so far this
morning.

* As a group stand up when you have completed this task.
Back to original groups- revise and amend!

Following your learning from these activities:

* review your original definition of ‘active learning’

» make any amendments from your learning in this session or
rewrite your definition

* Be prepared to share your definition and the thinking behind
it!

What are the implications for learning from this quotation?
“Give the pupils something to do, not something to [rote] learn;
and if the doing is of such a nature as to demand thinking,
learning naturally results.” John Dewey

What are the implications for learning from this quotation?

“If I ran a school, I’d give all the average grades to the ones who
gave me all the right answers, for being good parrots. I’d give
the top grades to those who made lots of mistakes and told me




about them and then told me what they had learned from them.”
Buckminster Fuller, Inventor

Resources Active learning. Cambridge Schools Conference. Helen
Morgan, Lin Whyte, South Africa, April 2016.

Tema: O6yquHe HABBIKOB U IIOA-HABBIKOB YTCHUS HA YPOKaAX AHTJINHCKOTO
SA3bIKa

Title: | Teaching reading skills and sub-skills
Type of Training

session:

Hours: 4

Objective: By the end of this workshop participants will be able to:

* describe their beliefs about the skill of reading

« identify text types that are suitable for their learners to read

* describe six reading strategies that we use to understand
written text

« identify several motivating activities that develop learners’
reading strategies

* write some comprehension questions

* plan a reading lesson with three stages

» use their own reading strategies for interpreting English texts.

Activities Lead-in

T asks Ss to recommend a very good place/café/restaurant to eat
out in Petropavlovsk tonight. T elicits some ideas and reasons
(maybe good service, low prices, delicious food, etc.)

SS work in pairs and discuss the following questions: “1. How
often do you eat out?

2. What's your favourite restaurant/cafe? What's special about
it?

Open-class feedback

Pre-reading activity

T distributes Handout 1.1 and asks SS to discuss in pairs what
the text is going to be about.

T elicits some ideas.

T elicits/presents what SS see on these pictures.

What kind of industry is it? Is it food service industry? Is it
restaurant service? — catering industry.

Pre-teaching vocabulary

T says, “Just before you read the text and check your predictions
let's look at some new words.

Handout 1. T shows two pictures and explains the two words




and Ss repeat them:

1. blindfolded (with eye covered with a cloth)

2. blind man's bluff (a game when one player is blindfolded
and he/she tries to catch other players)

T asks, “Does anyone know the word for serving food, drinks at
a party? What is another word for that?

T asks, “the second one of two, what 1s 1t?”
Ss try to answer, if not T says “latter”

T writes on the board the following words and explains their
meanings.

intently — showing concentration, great attention

book solid — very crowded

crave — to have very strong desire

First reading - reading for gist

Handout 2. T says, “I'm going to ask you to read the article
quickly on your own and I'll give you 3 min to do that.”
Before Ss read, to check understanding, T asks, “Are you going
to read every word or are you going to get the general idea of
the text? - Ss answer (general idea)

After reading Ss work in pairs and compare their answers with
partners for 3 min.

Open-class feedback.

Second reading - reading for detail

T says, “I'm going to ask you to read the text again. The first
time you read it, Did you read in detail or just for general idea? -
Ss answer (general idea)

While-reading activity

T: This time I'll give you more time to read the text again, in
detail, 6 min. I'll ask you to answer questions in Handout 3
while you are reading the text.

When finish, Ss work in pairs and check answers with a partner.
(The peer check promotes discussion)

Then T asks different Ss to share their ideas.

Post-reading activity

T says, “Did you find the text interesting?-Ss answer..

T: I'm going to ask you to complete the sentences in

Handout 4. You do it alone, just write your own ideas.

Then Ss work in groups of four. They stand up with their




sentences and discuss them within their groups and see if
anybody completed the same sentences, listen to other people's
ideas about the text. They have 5 min. Then T asks a student
from each group to report.

Handout 5. Ss look at the advertisement of a restaurant. Ss read
only the first paragraph and use it as an example.

Then Ss describe a restaurant they know using info in Handout 5
(why the restaurant they've chosen is the best to visit, they
should persuade others). Ss might consider it as a unique
restaurant. But why?

Each group presents its idea.

Practice activity

Handout 6. Ss work in groups and decide which exercise is pre-
reading, while-reading and post-reading. T elicits answers from
groups.

[Answer: a, b, ¢ — pre-reading tasks

d- while-reading task(gist reading task w/o details)

e- more detailed questions for while-reading task)

f & g- focus attention at specific vocabulary, post-reading
activity.

h- post-reading task which requires Ss to respond to the text
through writing

Handout 7. Ss work in groups of 4-5. They design one pre-
reading, while-reading and post-reading tasks.

Groups share ideas as an open-class feedback.

Deducing meaning from context

Handout 8. Read the text first, then look at the words which are
italicized and try to guess their meaning from the context. Ss
work in groups of 4-5.

[To summarise]
T: Understanding a written text means extracting the required
information from it as efficiently as possible.
I'm going to ask you three questions:

1. What do we read? - Ss answer....
(novels, short stories, tales; plays poems, letters, postcards,
telegrams, notes, newspapers and magazines (headlines, articles,
editorials, letters to the editor, stop press, classified ads, weather
forecast, TV programmes)articles, reports, reviews, essays,
business letters, textbooks, guidebooks Recipes advertisements,
travel brochures, rules for games instructions (e.g. warnings),




directions.

2. Why do we read? - Ss answer....
(There are two main reasons for reading: Reading for pleasure.
Reading for information (in order to find out something or in
order to do something with the information you get).

3. How do we read? What techniques did we use today? - Ss

answer.

[skimming, reading for detail, deducing meaning from context]
T asks if they know any other strategies.
[jigsaw reading(re-ordering mixed up parts of a text]
Handout 9. Ss work in groups. Ss complete the table by identify
the reasons for reading and the ways of reading for these
different text types (more than one way of reading may be
possible, as reader alternates between different modes,
according to his or her purpose)

Handout 10. Ss work in groups and put the stages of a reading
lesson in a logical order.

[Answer: c, h, f, d, a, b, g, €]

Stages of a reading lesson

Handout 11. Ss are divided into 6 groups and each group gets a
question to answer. (6 questions, 6 groups)

Open-class feedback
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Tema: OOydeHrEe HAaBBIKOB U TIO/I-HABBIKOB TOBOPEHUS HA YPOKaxX
AHTJIMHACKOTO A3bIKa

Title: \ Teaching speaking skills and sub-skills

Type of Training

session:

Hours: 4

Objective: By the end of this workshop participants will be able to:
* use a variety of techniques and tools to teach speaking
» read about communicative activities
* participate in a number of speaking activity types
» discuss the benefits and problems of using pair and group
work
» reflect on their own attitudes to teaching speaking
» prepare and deliver speaking activities.

Activities Lead-in.

As a fun lead-in and as demonstration of an information gap
activity, play ‘hot seat’ (also known as Backs to the Board).
Divide the participants into groups of 4 or 5. Each group is a
team. One person in each team should sit with his/her back to
the board and have a pen and paper ready. You then write
words or phrases on the board — you could use words from
earlier sessions ( error correction, classroom management,
feedback, lesson stages) — and the other members of the team
have to explain them — without using any of the words on the
board — to the person in the ‘hot seat’. When the person in the
‘hot seat’ has understood what the word or phrase is, they
should write it on their paper and hold the paper in the air for
you, the trainer, to see. The first team to write down the word(s)
correctly wins a point. Team members should change places so
that everyone has a turn in the ‘hot seat’. Don’t let the activity
go on too long.

Types of activities

Activity 1 Survey and presentation

Divide a group in 5 groups (A, B, C, D, E) of 4 people.

Tell you trainees: In groups of 4, prepare a survey on topic:
Teaching speaking.

Prepare 4 questions that you will ask the other students in the
class.

For example: What activities do you use to develop speaking




skills?

How often do you have speaking activities? A) Every lesson B)
sometimes etc

ICQ: Are you going to interview a person from your group?

Form new groups, so that each student in the new group comes
from the groups A, B, C, D, E. Ask the other students your
questions and write down their answers.

Once students finish, tell them: Return to your groups and share
the results of your survey. Prepare the presentation of your
findings. Use expressions like 5 out of 10 trainees always have
speaking activities at the lesson.

Once trainees finish interviewing ask them: Come back to your
groups please and present the answers to your groupmates.

Some questions for surveys: Do you correct errors when
students speak? If yes, how?

What difficulties do you face with when you teach speaking?
Activity 2. Handout 1. Role play.

Divide trainees into pairs. Distribute handout 2 for each pair and
ask trainees to role play.

Choose one trainee and model an example. When trainees finish
the task, you can ask one pair to role play in front of the class.

Activity 3. Handout 2. Information gap

Show a handout and tell trainees: This is your diary for next
week. Fill in five of the spaces with arrangements you have
made.

For example: meeting with parents, going to the cinema with a
friend.

Give 2-3 minutes to complete the diary.

When they finish, tell: You need to arrange a meeting with two
colleagues. Work in groups of three. Us your diaries to find a
time when you can all meet.

Choose one trainee and model the task.

Teacher asks:” What activities have we done to get you
speaking?” (Answer: survey and presentation, role play,
information gap.) Set a time limit of 2-3 minutes. If the group
finds this difficult, give them one or two examples. Conduct the




feedback and list the ideas on the board. Elicit other types of
activities for speaking (discussion, debates, storytelling,
guessing game)

Handout 3

Divide the class into 5 groups of 4 people. Give a card with one
speaking task type for a group and say: Please, identify
advantages and disadvantages of the speaking task that you and
think how you can adapt/apply the task for your learners.
Monitor and help.

Each group presents with the ideas they have come up with.
Task performance

Lead-in

Go to page 8 English Intermediate SB and ask sts to look at the
pictures and answer questions in ex la.

Hook: ask students to do ex 1c and compare the answers with a
partner. Do ex 1le and d.

Then ask sts:1:” What modal verb do we use to say what we
think is a right thing or a good thing? (Should, useful language

p8)

2.“What phrases do we use to express agreement or
disagreement? (I fully agree, I don’t think so, I don’t agree)?
Write the phrases on the board,

Divide the class into groups of 3-4 and ask to do ex le, p8.
Monitor and write down the common mistakes.

When sts finish take one statements and discuss as an open
class.

Tell students that they have done good job and mention some
good reasons.

Write down some sentences with common mistakes and ask
learners to correct them in groups and then correct as an open
class.

Challenges

Handout 4

Divide the class into groups of 4-5. Give trainees time to discuss
the comments by learners and then complete the table.

Marco Learners can feel very intimated if the
teacher demands that they speak. ldeally the
classroom should be a safe and relaxing




place in which learners can experiment and
practice with language. Teachers need to try
to create a relaxed environment. At lower
levels, leaners may need quite a lot of
preparation before they are ready to
undertake a speaking task.

Lee Joo Teachers need to consider cultural diffrences
that exist between themselves and learners.
Topics that the teacher may feel comfortable
discussing may not be considered appropriate
by everybody.

Vera While not all learners may not want to speak,
it is very important that the teacher ensures
that those who do not want to speak get
opportunities to do so. Sometimes the teacher
can help by forming groups based on the
level- so that all the stronger leaners together
and weaker learners are together- this will
reduce the risk of weaker learners being
dominated by stronger peers

Ali Different learners have different tasted-and
so teachers need to include a variety of
activity types to appeal as many people as
possible

Reflection. Handout 5

Put trainees into groups of and ask trainees to discuss the
following questions in handout #5:

1)What should be taken into consideration while
planning/choosing speaking tasks? Why?

2) what is the teaching role while speaking tasks?
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Tema: OOydeHre HaBBIKOB U MOJ-HABBIKOB ay/IUPOBAHUS HA YPOKAX aHTJIMHCKOTO
S3bIKa

Title: \ Teaching listening skills and sub-skills
Type of Training

session:

Hours: 4

Objective: By the end of this workshop participants will be able to:

« identify reasons for listening and the factors which make
listening tasks easier or more difficult when selecting audio and
setting tasks

» adapt tasks to teach listening skills

« identify which subskills are being exploited and reflect on how
they will highlight these to their learners

» discuss monitoring techniques and identify remedial tasks.

Activities Lead-in.

As a fun lead-in and as demonstration of an information gap
activity, play ‘hot seat’ (also known as Backs to the Board).
Divide the participants into groups of 4 or 5. Each group is a
team. One person in each team should sit with his/her back to
the board and have a pen and paper ready. You then write
words or phrases on the board — you could use words from
earlier sessions (error correction, classroom management,
feedback, lesson stages) — and the other members of the team
have to explain them — without using any of the words on the
board — to the person in the ‘hot seat’. When the person in the
‘hot seat’ has understood what the word or phrase is, they
should write it on their paper and hold the paper in the air for
you, the trainer, to see. The first team to write down the word(s)
correctly wins a point. Team members should change places so
that everyone has a turn in the ‘hot seat’. Don’t let the activity
go on too long.

Types of activities

Activity 1 Survey and presentation

Divide a group in 5 groups (A, B, C, D, E) of 4 people.




Tell you trainees: In groups of 4, prepare a survey on topic:
Teaching speaking.

Prepare 4 questions that you will ask the other students in the
class.

For example: What activities do you use to develop speaking
skills?

How often do you have speaking activities? A) Every lesson B)
sometimes etc

ICQ: Are you going to interview a person from your group?
Form new groups, so that each student in the new group comes
from the groups A, B, C, D, E. Ask the other students your
questions and write down their answers.

Once students finish tell them: Return to your groups and share
the results of your survey. Prepare the presentation of your
findings. Use expressions like 5 out of 10 trainees always have
speaking activities at the lesson.

Once trainees finish interviewing ask them: Come back to your
groups please and present the answers to your groupmates.
Some questions for surveys: Do you correct errors when
students speak? If yes, how?

What difficulties do you face with when you teach speaking?
Activity 2. Handout 1. Role play.

Divide trainees into pairs. Distribute handout 2 for each pair and
ask trainees to role play.

Choose one trainee and model an example. When trainees finish
the task, you can ask one pair to role play in front of the class.
Activity 3. Handout 2. Information gap

Show a handout and tell trainees: This is your diary for next
week. Fill in five of the spaces with arrangements you have
made.

For example: meeting with parents, going to the cinema with a
friend.

Give 2-3 minutes to complete the diary.

When they finish tell: You need to arrange a meeting with two
colleagues. Work in groups of three. Us your diaries to find a
time when you can all meet.

Choose one trainee and model the task.

Teacher asks:” What activities have we done to get you
speaking?” (Answer: survey and presentation, role play,
information gap.) Set a time limit of 2-3 minutes. If the group
finds this difficult, give them one or two examples. Conduct the




feedback and list the ideas on the board. Elicit other types of
activities for speaking (discussion, debates, storytelling,
guessing game)

Handout 3

Divide the class into 5 groups of 4 people. Give a card with one
speaking task type for a group and say: Please, identify
advantages and disadvantages of the speaking task that you and
think how you can adapt/apply the task for your learners.
Monitor and help.

Each group presents with the ideas they have come up with.
Task performance

Lead-in

Go to page 8 English Intermediate SB and ask sts to look at the
pictures and answer questions in ex la.

Hook: ask students to do ex 1c¢ and compare the answers with a
partner. Do ex 1e and d.

Then ask sts:1:” What modal verb do we use to say what we
think is a right thing or a good thing? (Should ,useful language
p8)

2.“What phrases do we use to express agreement or
disagreement? (I fully agree, I don’t think so, I don’t agree)?
Write the phrases on the board,

Divide the class into groups of 3-4 and ask to do ex le, p8.
Monitor and write down the common mistakes.

When sts finish take one statements and discuss as an open
class.

Tell students that they have done good job and mention some
good reasons.

Write down some sentences with common mistakes and ask
learners to correct them in groups and then correct as an open-
class.

Challenges

Handout 4

Divide the class into groups of 4-5. Give trainees time to discuss
the comments by learners and then complete the table.

Marco Learners can feel very intimated if the
teacher demands that they speak. Ideally the
classroom should be a safe and relaxing
place in which learners can experiment and




practice with language. Teachers need to try
to create a relaxed environment. At lower
levels, leaners may need quite a lot of
preparation before they are ready to
undertake a speaking task.

Lee Joo Teachers need to consider cultural diffrences
that exist between themselves and learners.
Topics that the teacher may feel comfortable
discussing may not be considered appropriate
by everybody.

Vera While not all learners may not want to speak,
it is very important that the teacher ensures
that those who do not want to speak get
opportunities to do so. Sometimes the teacher
can help by forming groups based on the
level- so that all the stronger leaners together
and weaker learners are together- this will
reduce the risk of weaker learners being
dominated by stronger peers

Ali Different learners have different tasted-and
so teachers need to include a variety of
activity types in order to appeal as many
people as possible

Reflection. Handout 5

Put trainees into groups of and ask trainees to discuss the
following questions in handout #5:

1)What should be taken into consideration while
planning/choosing speaking tasks? Why?

2) what is the teaching role while speaking tasks?
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Tema: O6yUI€HI/I€ HABLIKOB M ITIOJI-HABLIKOB ITMCbMd Ha YPOKax AHTJINHCKOTO SI3bIKa

Title: \ Teaching writing skills and sub-skills \
Type of Training

session:

Hours: 4

Objective: By the end of this workshop participants will be able to:

* explain why it is important to teach the skill of writing

» understand the value of the writing process

* categorise the given writing activities into controlled and freer
and product-oriented and process-oriented groups

« respond to and correct their learners’ writing appropriately

» evaluate and adapt writing activities in their course material.
Activities Lead-in.

Tell trainees: “I have a friend, who is also an English teacher.
She wants to teach abroad and is looking for a job. | came
across with this advertisement.” Show an ad on PPT or
distribute the handout #1.

T asks SS “What actions does she need to take to apply for this
position?” T elicits SS’ ideas (send a CV, have an interview,
write a cover letter, etc.) and places more emphasison CV. T
also elicits ideas how a good CV should be designed (this
practice will help SS to get better in further tasks)

Task performance

Handout 2

Say: I have my friend’s CV, but it’s cut. Work in pairs and
match the headings of CV with the content. For example:
Personal details are ... (elicit from the group).

You have 4 minutes.

Display the answers on PPT, when trainees finish
Monitor and explain if there are some questions. Highlight the
main points of CV and the content.

T asks SS “Do you think my friend’s qualifications and




experience suit that position? / Why? /Why not?” Make students
discuss their opinion in pairs. Then discuss as an open class.

T asks SS’ opinions about the job advert whether they like it or
not/would or wouldn’t like to apply for this position.

Then SS work in pairs and prepare/write an ideal CV for that
job on the poster

Model lesson discussion

When Sts finish ask them to display their Cvs on the wall and
say: Go around and read all CVs and choose the one that suits
best to the job advertisement and put “like” under it.

(there should be sticker). When sts finish discuss with the class
which is the best and why.

Ask trainees to think about the lesson framework you
demonstrated and put the stages in handout #3 in correct order.
Give feedback as an open —class and tell that this method is
called product approach to writing. Ask students to discuss in
groups of 3-4 when it’s better to use this approach and what
strengths and weaknesses of this approach are. Then discuss as
open- class.

Answer key:

Formal letters, for example, or postcards, in which the features
are very fixed, would be perhaps more suited to a product-
driven approach, in which focus on the layout, style,
organisation and grammar could greatly help students in dealing
with this type of writing task.

Strengths

It is easy to use with large classes.

It is really useful when teaching beginners.

It is easier to grade because this approach mainly focuses on
form.

Difficulties and errors are usually minimized since this is based
on imitation.

Students know how the end results looks like.

Weaknesses

This approach doesn’t teach students to write independently.

It discourages creativity since this approach relies heavily on the
imitation of model text.

It devalues the learner’s linguistic and personal potential.

Marking written work




Handout 4

Distribute handout with an application letter containing mistakes
and say: | have an application letter but it has some mistakes.
Work in pairs, correct and mark the mistakes. T also should ask
SS how they have understood the task (CCQs).You have 4 min.
Check together which mistakes they have corrected.

Probably trainees will mark them in different ways. T elicits
some ideas for common ways to mark some types of mistakes.
Then T presents them an error (handout 5) code and then ask
them to mark an application letter again using error code
Reflection

PPT

Writing is sometimes called “Cinderella skill” because it is the
easiest to ignore. Do you feel this case with your own teaching?
How do you try and provide a balanced writing programme?
Trainees discuss the questions in groups of 3

Resources

1. Spratt M., Pulverness A., Williams M. The TKT Course.
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2011. — 256 p. — ISBN 978-0-521-12565-9.
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521-14442-1.
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Tema: OOGydeHue JIEKCUKO-TPAMMATUYECKOMY KOMIIOHEHTY Ha YpPOKax
AHTJIMACKOTO SA3bIKa

| Title:

| Use of English in teaching English




Type of Training

session:

Hours: 4

Objective: By the end of this workshop participants will be able to:
» evaluate teaching methods that help learners memorise,
organise and store vocabulary
» evaluate the advantages and disadvantages of context when
presenting and practising (new) vocabulary
» list criteria to help when presenting vocabulary to appeal to
different learning styles
» reflect on their own ways of presenting and practising
vocabulary in the classroom
» evaluate a variety or reviewing and revising activities to have
better insight into what will appeal to different learners and
learning styles.

Activities Lead-in

[T demonstrates a grammar lesson that follows the text-based
approach. Lesson plan (describing regular events in the past, the
lesson focuses on Past Simple of regular verbs)]

T writes on the board: Right place, wrong time

Have you experienced anything while travelling when
something went wrong?

Ss share their ideas, discuss and give examples.

T asks if anybody visited Thailand. Ss answer.

Then T plays the video “The Impossible official international
trailer” [A couple with three children went to Thailand for
Xmas. They had a party, next day went to the pool. It was an
ideal holiday unless the tsunami struck. Finally they all went
back home.]

T asks Ss if they know or can predict how many people suffered
from the natural disaster.

Open-class discussion.

T provides Ss with facts:

(The tsunami hit the southwest coast of southern Thailand which
was about 500 km (310.69 miles) from the epicenter
(Indonesia). The region is heavily visited by foreigners during
the Christmas season. Since the tsunami hit during high tide, its
damage was severe. Approximately 5,400 people were killed
and 3,100 people were reported missing.) killing an estimated
227,898 people in 14 countries along the coasts of the Indian
ocean.




T says, “One of the disaster survivors is Simon Jenkins, who
was in Thailand when the tsunami struck. You are going to read
his interview.”

Pre-teaching vocabulary

Handout 1.

T says, “But before you read the text, look at the picture and tell
me what you can see.”

Ss guess the word (shoreline). Then they are given definitions of
new words:

shoreline — a coast or shore

propel —to push or drive (someone or something) forward or in
a particular direction

depict = portray — to describe (someone or something) using
words, a story

mind-blowing — very exciting, shocking

aftermath — the period of time after destructive event (In the
aftermath of the fire, many people were in need of shelter.)
override — to have more influence than (something)

(Don't let anger override common sense.)

Handout 3. Have Ss read the text again (scanning) and answer
the questions.

T asks Ss about their reaction to the story. Ss share thoughts.

T asks Ss,“How many lives did the Thais save?

Then writes down the Ss' answer on the board:

Thai people saved thousands of lives.

T asks Ss questions:

1. Did it happen in the present, past or future? - Ss answer......
2. Does this sentence refer to the Present, Past or Future? - Ss
answer...

3. Is it finished action? - Ss answer...

4. Do we know when it happened? - Ss answer...

T draws Ss' attention by saying:

- Past action

- Finished action

- Specific date

T summarises the meaning of the grammar item, “When we talk
about Past action, which is finished and it happened at a specific
time in the past, we use Past Simple.




T asks a student, “When do we use the Past Simple tense?

- Student answers.

T can ask more Ss.

T asks the following questions related to the same sentence
(Thai people saved thousands of lives.)

a) What is the subject of the sentence? - Ss answer...

b) Who saved thousands of lives? - Ss answer....

c) How many lives did they save? - Ss answer...

T asks Ss, “Do we add any ending to the verb? -Ss answer...
What ending is it? - Ss answer...

Handout 4 Ss work in groups. Compare the following grammar
practice activities and answer the questions.

What is the sequence of grammar exercises?

[Answer key: 1. Don'ts (Give a lecture; Always use the same
presentation technique)
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2. N3narenbcTBo Cambridge University Press for ESOL
Examinations, UCLES, 2011, 49 p.
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Press, 2010. — 128 p. — (Cambridge Copy Collection). —
ISBN 978-0521172240.

6. Thaine Craig. ESOL Teaching Skills Taskbook. Ako
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SA3bIKa

Tema: Jluddepennnanus 3ananuii u cka@PoaauHT Ha ypOKaxX aHTJIMICKOTO

Title

Differentiation and scaffolding in English lessons




Type | Training
of
sessio
n:
Hours | 2
Objec | By the end of this training the participants will be able to:
tive: * recognise the various ways their learners can differ
« state how teaching resources can help with differentiation
in the classroom
» consider how the differentiation of tasks can lead to the achievement of
learning outcomes in different ways for different learners
« identify and evaluate differentiated support in their context
* prepare a differentiated activity to suit their learners.
Activi | Let’s look at some ways in which we can differentiate without having to
ties spend hours on preparation.

1 Differentiation by outcome

The first thing to remember is that many of the tasks we are already
doing will enable us to differentiate quite well. Any task which is open
(has more than one acceptable answer or can be approached in different
ways) will allow students to work at their own level. Similarly, any tasks
which provide choices, or which are personalised or require interaction
with others are likely to be naturally quite differentiation-friendly, and
will allow for different outcomes. Some people use differentiated
outcomes on their lesson plans.

For example: By the end of the lesson all students will be able to.. most
will be able to..some will be able to.. This can be a useful reminder that
what we teach is not necessarily what is learnt, but, personally I am not
hugely keen on this approach, as it starts the lesson by assuming that
some students cannot achieve. The point is to provide options, not to
limit them.

2 Differentiation by task.

We can provide students with these options by ‘tweaking’ tasks so that
we provide either extra support, or extra challenge.

3. Differentiation by teaching method

As mentioned in the table above, an activity which involves active
learning and group or pair work is likely to differentiate more effectively
because — Students can work at their own level. — Students can support
each other and learn from each other. Most of us have experimented with
putting stronger students with weaker ones and, it has to be said, the
results can vary quite a bit. Sometimes it works really well. The stronger
student consolidates their knowledge by explaining to the weaker student
and the weaker student feels supported. Sometimes, however, the




stronger student dominates or resents the role and/or the weaker student
feels embarrassed or says nothing. Mixing things up so that the same
pairings aren’t used all the time certainly helps, but there are also some
techniques you can use, such as Scribe, which I first saw in Jill
Hadfield’s excellent book, Classroom Dynamics. When carrying out a
small group discussion, appoint a scribe, or note taker for the group.
They should only listen and take notes. After the discussion, they will
feed back to the whole class. If the strongest student is the scribe, this
will prevent them from dominating, but still give them an important role
and a chance to shine at the end. If a weaker student takes this role, the
pre ssure is taken off them to produce language spontaneously, but they
can prepare something to say at the end, which will provide a sense of
achievement. Questioning techniques can also be modified to provide
better differentiation. Give students enough time and space to answer and
nominate, by asking the question before you name the student, so it
doesn’t always fall back to stronger students. Consider how easy the
question 1s and don’t choose students who can’t answer. Use monitoring
while students are working in pairs or groups to identify who can answer
which question. Ask different types of questions. A useful model is
Bloom’s mastery and developmental tasks (Bloom’s taxonomy) Mastery
tasks can be mastered by all learners, they are straightforward-you might
ask a learner to describe something or define something. A
developmental task is more stretching and requires a deep understanding.
These kinds of questions might ask the students to judge or critically
appraise for example. But perhaps the easiest and most effective thing
you can do when asking questions is to wait longer for an answer, and
discourage the stronger students from jumping in. Just waiting a couple
of seconds longer has a huge impact in terms of both the number of
students who are willing to answer and, in the length, and complexity of
their answers. Obviously, none of these ideas is going to provide every
student in the class with a 1-2-1 tailor-made course. However, | do think
they can go some way towards helping to address the different ne eds,
interests and abilities of the learners.

Resou
Irces

https://www.teachingenglish.org.uk/sites/teacheng/files/BC%?20Planning
%20for%20Differentiation%20handout-%20RRoberts.pdf
https://esol.britishcouncil.org/content/teachers/staff-room/teaching-
articles/differentiation-esol-classroom

Tema: [InanupoBanue ypoka no npeamery «AHMITUUCKHAM S3bIK» B KOHTEKCTE
O0OHOBJIEHHOTO cojiep>kanusi oopazoBanusi PK

Title:

[InaHnupoBaHue ypoKa 1o npeaMeTy «AHTIIMIUCKUN SI3bIK» B
KOHTEKCTE OOHOBJIEHHOTO coziepxkanusi oopazoBanusi PK




Type of Training

session:

Hours: 4

Objective: By the end of this training participants will be able to:
* discuss everything they know about lesson planning
* explain why teachers write lesson plans
* establish the content of lesson plans
« write effective lesson plan aims
* put a lesson plan together
» establish tips for writing lesson plans.

Activities Lead-in “Board race”

In this activity participants brainstorm vocabulary connected
to lesson planning. Participants also experience an activity
that can be used as a motivating warmer — a board race.
Materials

* The board or one flipchart per group

* Coursebook Activity 1 — Board race

Instructions

Divide the class into two teams. Write ‘lesson planning’
vertically (one each for a team). Tell the teams they have to
take it in turn to write a word connected to ‘lesson planning’
on the board. If this is a new activity for the class,
demonstrate it using the word ‘films’ before setting up the
team competition with ‘lesson planning’. Elicit words
connected to ‘films’ that use the letters in ‘films’ (see below
for example).

2 Why write lesson plans?

In this activity participants brainstorm the reasons for lesson
planning in order to underline the importance of lesson
planning.

Instructions

* Write a spidergram heading on the whiteboard: ‘Why plan
lessons?’ Group participants. Tell participants to look at
Activity 2 — Why write lesson plans? in their coursebook.
Give out one Photocopiable worksheet Activity 2 —
Spidergram per group and tell them to work together to
complete it with relevant ideas. They can add or change the
circles and add or change the verbs. Give them a time limit of
eight minutes.

* Tell participants that they will now share ideas. Give a board
pen to one member of each group. Tell one group at a time to
come up and record an idea on the spidergram. Tell
participants to record the collective information from the




spidergram in their coursebooks.

* Make sure the ideas in the answer sheet are included in the
spidergram; input them into different groups and clarify
where necessary.

3 Lesson plan content

In this activity participants brainstorm the headings in a
lesson plan, and then match them against headings from the
cover page and the procedural detail in a lesson plan template.
They also match the heading and its definition in order to
check understanding and to provide a record.

4 Lesson aims

In this activity participants examine what constitutes an
effective aim, match aims and language points, produce aims
for tasks from their own school textbooks and receive
feedback on their aims.

5 Lesson plan

In this activity participants are given the opportunity to
organise a lesson plan that has been cut up.

6 Tips for lesson planning

In this activity participants are given the opportunity to listen
to secondary school teachers in the United Kingdom giving
their tips for lesson planning on a number of different
subjects, and then explore one in more detail.

7 Reflection on learning

Participants will reflect on the session, share their evaluation
of it with their peers and talk about ideas they

would like to try out.

Resources

Teaching English Certificate in Secondary English Language
Teaching (CiISELT) Module 1: Lesson Planning Trainer book

Tema: Mukponpenonaanue

Title: Microteaching

Type of Training

session:

Hours: 4

Objective: By the end of this training participants will be able to:

* establish criteria for observation, apply the criteria and give
feedback on microteaching

* recognise a variety of observation documentation and select
appropriate ones for their institutional setting

* explore damaging and useful feedback behaviour

» use effective methods in giving feedback




» reflect on their own learning.

Activities

1 Introduction — activate prior knowledge

In this activity participants play ‘slap the board” with 15 terms
associated with observation and feedback.

It establishes and reviews what participants know about the
topic.

2 Criteria for teacher observation and feedback

In this activity participants explore best practice criteria and
standards for lessons in order to determine the basis for
observation and feedback.

Instructions

» Tell participants that, before we can observe teachers
effectively, we must agree on what best practice is.

* Reveal four examples of best practice (overhead
projector/flipchart) that have been scrambled.

* Group participants. Tell participants to unscramble them.
Elicit the unscrambled ones from the groups.

* In groups, participants brainstorm other criteria for best
practice.

3 Best practice criteria and teacher behaviour

In this activity participants will match best practice criteria to
teacher behaviour in class.

Instructions

* Tell participants that criteria must be evidenced in the
teacher or learner behaviour in the classroom. For example, if
the criterion is ‘Teacher checked understanding of target
language’, then the behaviour would be ‘the use of effective
concept-checking questions or timelines at appropriate times
in the lesson’.

* Group participants. Give out evidence cards and criteria
cards, and tell participants to match them. Monitor, helping
and correcting where necessary.

» Tell participants to check the answer sheet at the back of the
coursebook. Clarify where necessary.

4 Using criteria to observe a lesson

In this activity participants observe a 20-minute lesson and
complete a lesson observation form based on the criteria for
best practice.

Instructions

* Pair participants. Give out observation form. Tell
participants that the observation form was based on the best
practice criteria in the last activity. Tell them to notice
differences between the list and form (i.e. the ones that




refer to the plan are not there).

» Tell participants that they are going to observe a teacher
teaching. Tell them the class profile and lesson fit (based on a
selection of videos provided as separate resources). As they
observe they make notes using the observation form.

* Put participants into small groups and tell them to compare
their notes. Tell them that their notes and what they feed back
to the teacher might be very different. Tell them to identify
what they would feed back to the teacher. Tell them to pick
out two positives and one negative that they feel are the most
important to feed back to the teacher.

5 Observation documents

In this activity participants discuss a variety of different
observation documents (i.e. Self-reflection, peer observation,
spy missions, noticing tasks, etc.) and decide when each
document could be used and why. They also evaluate them.

6 Effective vs. ineffective feedback

In this activity participants watch a role play between a
teacher and an observer. The observer gives very ineffective
feedback. Participants identify why the feedback is ineffective
and come up with a list of ways of giving effective feedback.
This activity is extended into participants considering and
categorising potentially damaging and useful behaviour.

7 Golden rules for effective feedback

In this activity participants are given ‘golden rules’ for giving
feedback, with some examples of the language used for each
rule. They need to come up with other examples of language
for each of the rules.

8 Putting theory into practice

In this activity participants are given the opportunity to role
play a feedback situation as both the teacher and the observer.
They should try and include as many of the techniques that
have been discussed in the session.

An observer watches the role plays and gives feedback on the
feedback techniques used and how effective/ ineffective the
feedback was.

9 Reflection on learning

In this activity participants reflect on the session and to relate
it to their own teaching situation.

Instructions

* Pair participants. Tell them to refer to the outcomes and to
state one or two ideas connected to each outcome.

* Tell them to tell each other one surprising thing they learnt,




one thing that was completely new to them and one thing they
agree strongly with.

* Tell participants to discuss their own institutional
observation and feedback scenario and if they would change
anything about it based on the session.

Resources

Teaching English Certificate in Secondary English Language
Teaching (CISELT) Module 4: Observation and feedback
Trainer book

Tema: OcoOEHHOCTH IJITAHUPOBAHUS YPOKA B YCIOBHIX JUCTAHIMOHHOTO

o0y4YeHHUs
Title: Features of lesson planning in the remote learning
Type of Training
session:
Hours: 2
Objective: discuss the need for collaboration tools;
explore and evaluate a few collaborative tools;
consider some of the aspects of using collaboration tools
Activities Introduction

While there are many similarities between face-to-face
lessons and online lessons, there are a lot of differences too.
These things are the same: the basic structure of beginning,
middle and end, the principles of good teaching, the
importance of learning objectives and the need for
explanations. However, the delivery is different, the
interactions between learners are different and, more
importantly, online learning is much more intense for
everyone.

Getting started

Converting face-to-face lessons to online ones is extremely
difficult, so it’s best to start your online lesson planning from
scratch. Here’s a checklist to get you started. Have you
decided what you want the learners to achieve by the end of
the lesson/course of lessons? Do you know how you will
present the new material? What tools will you use
(PowerPoint/audio/video/ images/Word doc/coursebook)?
Have you decided who your learners will interact with during
the lesson, when and how? Do you know how you will check
your learners’ answers to the different activities? Do you
know which different resources you will use? (Keep these to a
minimum.) Have you worked out how long each section will




take? Do you have a plan B in case the technology fails?
Conducting an online lesson for the first time can feel like the
first time you ever taught, so remember to keep it simple. Use
fewer rather than more resources.
e Have you decided what you want the learners to
achieve by the end of the lesson/course of lessons?
e Do you know how you will present the new material?
e \What tools will you use (PowerPoint/audio/video/
images/Word doc/coursebook)?
e Have you decided who your learners will interact with
during the lesson, when and how?
e Do you know how you will check your learners’
answers to the different activities?
e Do you know which different resources you will use?
(Keep these to a minimum.)
e Have you worked out how long each section will take?
e Do you have a plan B in case the technology fails?
Conducting an online lesson for the first time can feel like the
first time you ever taught, so remember to keep it simple. Use
fewer rather than more resources.
Lesson ideas
The beginning of the lesson
* Have a holding slide at the beginning, welcoming learners to
the class. Include instructions of what they need for the
lesson. Include a note to tell learners to test their microphone
and video before beginning. Add the topic of the lesson.
* Do a short warmer activity — see Online lessons: a menu of
ideas: https://bit.ly/RTTOnlineMenu
* Display the lesson objectives on the screen.
* Do a short lead-in to the topic: — learners brainstorm on
paper what they already know, then hold it up to the camera
or shout out their ideas — poll/quiz on the topic — jumbled
word/unclear picture — guess what it is — give a letter —
learners write down as many words related to the topic
beginning with that letter — learners say what they can see
around them connected to the topic.
The middle of the lesson
Use a PowerPoint slide/picture/video/realia/coursebook
activity to introduce the topic. One huge advantage of online
lessons is being able to plan your board work in advance. Use
font size and colour to show different parts of speech and
pronunciation, objects that move to show how sentences
become questions, and images — all add to a good online




lesson. Here are some ideas.

» Grammar: Provide a situation that involves the use of the
grammar point. Elicit example sentences and show these in
context. Annotate on screen or use bold/italics to show the
grammar. Elicit the rules. Learners practise in context either
in breakout rooms or nominated in pairs/threes.

* Reading: Put a text on the screen. Set a timer. Learners mark
where they got up to. Learners mark unknown words on
screen. Learners use their own dictionary (online or paper) to
look up new words. Discuss in chat/ breakout rooms or
nominated groups. Set comprehension questions.

* Listening: Play video with audio off. Learners predict
dialogue. Listen with audio and ask what was the same or
different. Do a quiz/poll to answer comprehension questions.
* Speaking: Learners use fingers or puppets to act out a
dialogue with microphones off, then nominate pairs or small
groups to have the conversation in front of the others.

* Writing: Show a model. Use annotate to mark points of
interest in the model. Give lots of examples. Learners do their
own draft. Encourage them to ask each other for help. See
Online lessons: a menu of ideas:
https://bit.ly/RTTOnlineMenu for tips on how to check
answers and give feedback. Remember to consider learners
with different needs.

See Inclusion in remote teaching contexts:
https://bit.ly/RTTInclusiveteaching

The end of the lesson

* Use the shared whiteboard for a collaborative ending.

* Use the chat for favourite words or new sentences.

* Get learners to summarise the lesson.

Resources

Teaching English Remote teaching tips
www.teachingenglish.org.uk

Tema: Vcnons3oBanue nepesepryToro kiacca (Flipped classroom) B
CIIOBHSIX TUCTAHIIMOHHOTO O0YYEHUSI

Title: Flipped classroom use in remote learning
Type of Training

session:

Hours: 2

Objective: After the session, participants will be able to:

2. identify what makes a class a “flipped” class
3. explain the advantages and challenges of teaching a




flipped class

4. identify which course-related concepts could be taught
more effectively in a flipped class

5. design a flipped class experience and identify relevant
technologies, in-class learning activities, and
assessments

Activities

Why flip?

2. In a lecture, the attention of most students starts to
decrease after ten or fifteen minutes, so flipping the
class can help keep students focused and learning for
the whole period.

3. Flipping the classroom means that students have time
to process and reflect on concepts and increase their
knowledge base before coming to class to apply their
learning.

4. Instructors can get a sense of where students are having
difficulty with the course material or have questions or
misconceptions about concepts (possibly through an
online assessment or discussion forum) before they
come to class. Instructors can then adjust what will be
done in class depending on this feedback. This is often
called “just-in-time teaching” (JITT).

A planning model for flipped classes

Often when instructors are planning to flip a class they focus
all their attention on planning the activities that the students
will do in class and on what the students will do online to
prepare for that active learning in class.

Introduce the task

The goal of this stage of the flipped class is to maximize
student participation/readiness for the activities they will be
doing online and in-class.

Out-of-class task

Carefully consider the choice of media for the online
activities and materials. Instructors can create their own
materials such as narrated PowerPoints, screencasts and
podcasts, or reuse online content such as websites, readings
and videos.

Assess the learning

Before the in-class session both the instructor and the students
can benefit from knowing if the students are adequately
prepared for the in-class activity.

Resources

https://uwaterloo.ca/centre-for-teaching-excellence/workshop-
resources/introduction-flipped-classroom




Tema: [IpenqmeTHo-s3b1K0BOE HHTETpUpOBaHHOE 00ydeHue (CLIL) Ha ypokax

AQHTJIMMCKOrO S3bIKa

Title:

Content and language integrated learning in English
classroom

Type of
session:

Training

Hours:

4

Objective:

By the end of this training participants will be able to:

* construct a working definition of CLIL and its main aims
and principles

« differentiate between language, communication, cognitive
and learning skills

« identify and use the three outcomes and two common
approaches to CLIL

» analyse a CLIL lesson and lesson plan

« identify and deal with language demands of subject content
* identify and define the purpose of common visual organisers
» reflect on their own learning.

Activities

1. CLIL: principles and knowledge

In this activity, the 4 Cs, which drive the CLIL model, are
introduced. Participants then match the 4 Cs with example
classroom activities.

2 Four skills of CLIL lessons

In this activity, participants examine the four skills that are
being developed in a CLIL classroom (language,
communication, thinking and learning) and identify activities
that are examples of these four skills.

3 Outcomes and approaches

In this activity participants identify examples of the three
outcomes of CLIL lessons. They match the definitions of the
two approaches to the terms, and then order day plans of the
same content/language being covered by the two approaches.
The day plans and one set of outcomes all come from the
same lesson.

4 A CLIL lesson in practice

In this activity participants watch a CLIL lesson (or just read
the lesson plan) and answer comprehension questions about
what decisions the teacher has made to deal with the content,
the language and to consolidate the learning in the previous




activity.

5 Dealing with language and content

In this activity participants discuss and make notes on the key
vocabulary, structures and functions necessary to cover when
teaching areas of content.

6 Visual or graphic organisers

In this activity participants discuss the main kinds of visual
and graphic organisers and how they help to organise content
by highlighting the relationships between concepts and make
decisions on appropriate organisers for different content.

7 Reflection on learning

In this activity participants reflect on the session and relate it
to their own teaching situation. .

Resources

Teaching English Certificate in Secondary English Language
Teaching (CISELT) Module 6: Content and Language
Integrated Learning Trainer book

Tema: YnpapieHue ydeOHbIM TPOIIECCOM

Title: Classroom management

Type of Training

session:

Hours: 2

Objectives: | By the end of this workshop participants will be able to:
» reflect on how they manage their classes and highlight areas
they need to work on/develop
* list/look at a set of issues that affect management of learners
and classrooms, and to focus on those they ‘can change’ and
think about improving
« evaluate a variety of management techniques and routines to
discuss the pros and cons of using such techniques within their
classrooms
* look at a variety of classroom situations, discuss reasons for
learners’ behaviour, suggest how they could manage each
situation and role play suggestions
» evaluate what they do and their behaviour in the classroom.

Activities A. Warm-up

Read the following statements. Do you agree or disagree?
Compare your answers with a partner.

Agree | Dissagree




a Avoid using too many gestures - they
are very distracting for learners.

b Don't point at learners - it can seem
Very aggressive.

¢ Classrooms are places of study — so
they should be largely quiet.

d If learners want to make a contribution,
they should put up their hand and wait to
be asked.

e Demonstrating activities is sometimes
better than explaining activities.

B. Classroom organisation
1 Look at these diagrams and say which arrangement (1-4)

would be most suitable for the classes below. Give some reasons
for your choices.
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» a large class

+ a small, business English class

* a grammar presentation

* pairwork

* groupwork

* written exam

A foreign language lesson

A teacher will give you a short lesson in a foreign language.
C. After your lesson

Work in pairs or groups of three. Try to remember as much as
you can of the lesson.

1 Write down the order in which things happened in the lesson.
2 Divide what happened into stages (‘chunks' of the lesson).

3 Describe how you felt during each stage of the lesson.

4 Say how the teacher:

* set up activities

* involved the learners

» made meanings clear




* presented new words or expressions

* dealt with errors

D. Comparing languages

Work in pairs. Tell your partner about any differences you
noticed between the language you learned and English. Think
about:

» word order

 unfamiliar sounds

* the way sounds combined

* pieces of grammar or vocabulary (such as how plurals are
signalled).

Reflection.

Think about the questions. When you are ready, compare your
ideas with a partner's.

1. Do you think you will be able to remember what you learned
in seven days' time?

2 What have you learned from this experience about learning a
new language?

3. What have you learned from this experience about teaching a
new language?

2 Think back to the foreign language lesson and answer these
questions.

- What activities did you do in pairs or groups? What was the
purpose of these stages?

- What are the benefits of pair work and groupwork in a language
classroom?

- What are the potential drawbacks to using pair work and group
work?

3 Work in pairs. Say what the pictures below suggest about the
best use of the whiteboard.
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C. Grading language




One of the most important things that teachers have to learn is
how to adjust their language to make it appropriate for different
groups of learners, particularly lower-level learners.

Read sentences a-g. Tick five sentences that offer good advice.
Cross out the other two sentences. Then compare your answers
with a partner.

a Pronounce each word slowly and deliberately.

b Use gestures, pictures and other things that will support what
you are saying to make it easier to understand.

¢ Speak with natural rhythm and intonation.

d Miss out small words (articles, prepositions, auxiliary verbs
and so on) so that learners can focus on the ‘content' words and
understand the message.

e Speak at a natural speed, but pause slightly longer after each
‘chunk’, if necessary.

f Try to avoid' difficult' vocabulary (for example, very idiomatic
language).

g Try to avoid complex grammar patterns.

D. Giving instructions

Read the descriptions. Which teacher is easier to understand?
Both teachers are giving instructions for the same activity to an
intermediate class.

Teacher 1:

OK, so if you wouldn't mind, open your books and look at the
pictures about what the man does now and what he used to do —
OK vyeah, they're on page 87 - yeah you can find them in just a
sec, doesn't really matter now - OK- they're just some ideas for
you to think about. OK, and then what | want you to do is, you're
going to write some sentences, about four, maybe a few more -
don't worry if you find it difficult, just have a go anyway. So,
write some sentences about things you used to do, but you don't
do now. OK? And when you've done that | want you to compare
them with your partner - or you can work in threes ,f you'd rather
- 1 don't think it matters too much - OK, so do you understand all
that? - and then | want you to mingle around and then find
someone that you have something in common with. Have you
got that? All right, so let's start - | would like you to write some
sentences.

Teacher 2:

So look at these pictures. [Teacher holds up the book and points
to the pictures.] You can use these for ideas, if you want. And
then write some sentences about things you used to do, but you
don't do now. Write four sentences, please.




[Learners write some sentences.]

OK, let me stop you there - don't worry if you've only written
three. Now compare your sentences with a partner.

[Teacher indicates who should work with who and then learners
compare.]

OK- good - now, | want you to stand up - talk to as many people
as you can and find people that used to do the same things as
you. OK? So, for this do you speak or write? [Learner answers
'speak’] OK, and do you speak to one person or lots of people?
[Learner answers: 'speak’ OK, so, stand up, please.

[Learners stand up and mingle.]

Explain how Teacher 2 makes the instructions easier for the
learners to understand.

Trainees' queries
As part of the training process, trainees are asked to write an
evaluation of their own lessons.

Read the trainees' reflective comments and discuss possible
solutions to the problems that they express.

Trainees' comments
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Now match the trainees' comments (1-6) with the trainer's advice
(a-f).

Trainer's advice

A. You did OK here. You were there to help if they needed it,
but don't interrupt if everything is going well. Just listen to what
they say.

B. OK - you did well to sort the problem out, but quite a lot of
time was wasted, particularly for the last pair you got to. If
there's a fairly general problem, don't be afraid to stop the
activity and give the instructions again.




C. Well, that learner is quiet. But if you get closer to learners
they often get even quieter because they talk to you - not the
class. Try getting further away and just saying something like ‘a
bit louder, so everyone can hear'.

D. I thought you made a pretty good decision here. You have to
get the right balance. Reassure learners that they don't always
have to finish - or alternatively, have something ready for the
quick finishers to do.

E. If you do this it becomes very hard for you to know what the
other learners are doing, or to respond if they need help or
guidance. You need to think about how you will deal with
awkward numbers before the lesson - usually a group of three is
fine.

F. I think part of the problem was that they didn't quite
understand what you wanted them to do at, times. It was good
that you said something but you probably needed to be a little
more assertive about it - at least repeat it. You could try to move
learners around a bit so that they are not always sitting next to
people who speak the same language.

Ask your trainer any other questions you have about classroom
management.

F. Classroom application

Think about your next teaching practice lesson.

* What will be the best seating arrangements? Will they be the
same throughout the lesson?

* Plan the instructions that you will need to give.

* Will you use the board in the lesson? What will you need to
write? When would it be appropriate to erase what you write?
At what points in the lesson will you monitor the learners?
What will you be looking and listening for?

Reflection.

Work in pairs or groups of three. Write some advice about
classroom management using these terms:

* seating

* language grading

* boardwork

* pairwork

* giving instructions

* early finishers

* monitor

Resources

Thornbury, S., & Watkins, P. (2007). The CELTA course:
Trainee book. Ernst Klett Sprachen.




Tema: O630p u pediekcus Kypca

Title: Course review and reflection

Type of | Training

session:

Hours: 1

Objectiv

€s: * apply at least one aspect of learned from this course to
professionals in your institution, country, or region;
* exchange action plans with colleagues and discuss how to
make an impact;
* explore online and social media tools for connecting with
other English teaching professionals and sourcing new ideas
for improving teaching practice.

Activitie | Reflection on the course

S We have learned a lot together! Now think about how your approach

to teaching young learners changed. Write at least two things you will
start, stop, and continue doing based on what you learned in this
course.

As a result of this course, I will start... when teaching
young learners English.

As a result of this course, I will stop...when teaching young
learners English.

As a result of this course, I will continue... when teaching
young learners English.

CPD Action Plan

Now, write your Action Plan for your CPD. For writing the objectives,
use the SMART model for writing objectives, which you learned
during the course.

Writing SMART Objectives for the Project




In writing meaningful objectives, many education coordinators have
found a set of criteria, summarized by the acronym SMART, to be
helpful. A SMART objective is:

Specific: Describes an action, behavior, outcome, or achievement that
is observable. (e.g., follow Department of Ecology’s protocol in
determining the ordinary high-water mark; volunteer in community
shoreline cleanups; incorporate educational materials on aquatic
Invasive species).

Action words also serve to group the objectives into specific learning
domains.

Examples of Action Words Used to Help Set Objectives for Different Levels of Learning

Know Comprehend Apply Analyze Synthesize Evaluate
define discuss demonstrate distinguish design appraise
record explain employ debate construct ASSESS
list difterentiate illusirate calculate Creste judge
name dentiy franskate diagram PrOpise predict

Measurable: Details quantifiable indicator(s) of progress towards
meeting the goal (e.g., all local shoreline planners responsible for
implementing Washington State Shoreline Management Act, 70% of
participants, identify five or more aquatic invasive species).
Audience: Identifies the audience (e.g., local shoreline planners
responsible for implementing Washington State Shoreline
Management Act, workshop participants, community members) and
describes outcomes from the perspective of the audience (i.e., what the
audience will be able to do).

Relevant: Is meaningful, realistic, and ambitious; the audience can
(given the appropriate tools, knowledge, skills, authority, resources)
accomplish the task or make the specified impact.

Time-bound: Delineates a specific time frame (e.g., six months after
participating in the Ordinary High Water Mark class, at the conclusion
of the workshop, three months after receiving outreach materials).
Action Plan template:

Genera | SMAR | Wh | Timescal | Resource | Actio | Impac
| Area|T 0 e S n to|t

of Target take

interest

1.

2.

3.

Trainer monitors and gives feedback to the trainees.
After you share your action plan, you will provide peer feedback to at




least one of your classmates’ action plans. Choose one action plan on
the discussion board and use the P-Q-P format for your feedback. P-
Q-P stands for Praise — Question — Polish. This is a great way to give
critical feedback to a peer in a positive way.

P — Praise

First, tell your classmate at least one thing you liked about his or her
action plan.

Q — Question

Then, ask your classmate a question about something you didn't
understand in the action plan.

P — Polish

Last, give your classmate one suggestion for "polishing" or making the
action plan even better.

Resourc | Day-Miller, E. A., & Easton, J. O. (2009). Designing education

es projects: A comprehensive approach to needs assessment, project
planning and implementation, and evaluation. National Oceanic and
Atmospheric Administration.

Monayas 4. Pazsutne UKT rpaMmoTHOCTH Nearoron
Tema: Ncnons3oBanne 00pa3oBaTeIbHBIX OHJIANH PECYPCOB HAa YPOKax
anriuiickoro si3eika (Bilimland, British Council, American English u T1)

Title: Using educational online resources in English lessons
(Bilimland, British Council, American English, etc.)

Type of Training

session:

Hours: 2

Objectives: * ldentify what is online resource

* Navigate the Bilimland, BC, AE website and main
areas of content

* Recognize specific online resources that can be applied
to Kazakhstan’s English education program and how to
adapt them to different topics

» Utilize a web quest activity and explore the BC and
AE website and its online resources through a
practical demo

Activities Bonpocsl 1151 06cy:Ka1eHns

- UYto takoe LIOP?

- KaxkoBBI OCHOBHBIE nmegarortdycCKue nejiu
HUCITIOJIB30BaHUA HI/I(IJPOBBIX 06p330BaTCJIBHBIX
pecypcoB?

- Kaxkue Buns! g poBsix 00pa3zoBaTeIbHBIX PECYPCOB
HCITOJIB3YIOT B IMPOLCCCC NPLCIIogaBaHNA YPOKOB




AHIJIMICKOrO SI3bIKA?.
Kypc aHrimickoro si3pika
DTOT CynepCOBPEMEHHBIN KypC aHIJIMHUCKOTO S13bIKa
BKJIFOYAET B c€0s MIUPOKUM aCCOPTUMEHT UHTEPAKTUBHBIX
YPOKOB, pa3pab0TaHHBIX Ha OCHOBE MEXTYHAPOIHOM
IPOrpaMMBbl U3YUYEHUS AHTIIMICKOTO A3bIKa KaK
WHOCTPAHHOTO.
B ero pa3zpabotke npuHUMaJIM y4acTHe Beayliue OpuTaHCKHe
CIIELIUATIMCTHI, UMEIOIINE MHOTOJIETHUM OMNBIT CO3/IaHUS
BUPTYaJIbHBIX SI3bIKOBBIX KYPCOB.
OH noJIe3€H HE TOJIBKO MIKOJIBHUKAM, HO U MOJIb30BATESIM
Pa3HBIX BO3PACTOB U YPOBHEM MTOATOTOBKH, U3YYaOUIUM
AHTJIMICKH s13bIK. Kypc MOYKHO MCIIONB30BaTh KaK JJIs
MPENOJaBaHusl S3bIKa B IIKOJIE, TAK U JJI1 CAMOCTOSITEIIbHOT O
U3YYEHHUS B JOMAIIIHUX YCIOBUSX.
[IepenoBbie TEXHOJIOTMU U HOBEUILIME METOAUYECKUE
pa3pabOTKH JENA0T €ro UeaTbHBIM YIeOHBIM TOCOOUEM st
KaXKJI0TO.
DTOT pecypc COCTOUT U3 TPEX OCHOBHBIX Pa3/ICIIOB:
«HTEepakTUBHBIN Kypc», « ITHTEpaKTUBHAS rpaMMaTHUKa» U
«I'paMMaTHKa U aKTUBHBIN CIIOBAPH.
«/HTepaKkTUBHBIN Kypc» cocTouT u3 509 aHMManmoHHBIX
YPOKOB U MIPEACTABISIET cO00M Kypc 12-1eTHero o0ydeHus
(cTanAapT MEXIYHAPOAHOU MpOrpamMMBl).
KonmdecTBo ypoKOB Jij1st K&K0TO rojia 00y4eHuUs: COCTaBIISIET
ot 60 o 110 uHTEpaKTUBHBIX YPOKOB U HAOOP TECTOB MO
3aBEpIIEHUHU Kypca 00ydeHHus. (Ha mpuUMepe 1eMOHCTpAIIIU
9ro roga oOyueHus )
(Ha mpumMepe neMoHcTparuu ypoka Nel4 «What’s the time?»
Ha 3 roy oOydeHus )
http://bilimland.kz/ru#lesson=7188
Kaxnp1ii ypok cogepKuT aHMMalMOHHOE BUJIEO, T]IE
BBOJIUTCSI HOBasi TeMa (BBEJICHUE B HOBYIO TEMY, BBEJICHUE
HOBOT'0 JIEKCUYECKOTO MaTepuala, CTpYKTypbl IOCTPOCHUS
NPEAJIOKEHUI), 3aTEM JACTCS MPAKTUYECKAs YacTh yPOKa, TIe
popadaThIBa€TCsl OCBOEHHOCTh TOM WJIM MHOW TEMBI U
3aKpEIUICHUE MMPOUJICHHOTO MaTeprala.
[Tocnennsisa crpanuiia ypoka - yIpaxHEHUs 10 Pa3BUTHIO
HaBbIKA TOBOPEHUSI.
Bropoii paznen « AHTEepaKTUBHAS IPAMMATHKA)» COCTOUT
u3 240 oOIIMPHBIX, MOATAITHBIX, HHTEPAKTUBHBIX 3aJaHUN.
Kypc pa3nenen Ha ocHoBHBIE ypoBHH (Elementary,
Intermediate u Advanced). A ypoBHH, B CBOIO 0YEpE/Ib,




NoJIpa3ACIISIIOTCS €llle Ha Takue pasjaeibl kak Grammar,
Listening u VVocabulary, koTopbsie popMUPYIOT
OIIPpCACICHHBIC HABBIKW 'OBOPCHUS, IOHUMAaHHWA PCUYH
HOCHUTCIIA A3bIKA U I'PaMMAaTUYCCKHC 3HAHMA.
http://bilimland.kz/ru#lesson=6759
http://bilimland.kz/ru#lesson=9280
http://bilimland.kz/ru#lesson=6750

Tperuit paznen «I'paMmaTKa 1 aKTUBHBIN CJI0Baphb»
COCTOMT U3 YPOBHEW U3YUECHHUS S3bIKA, HAUMHAS OT 4-7 JIeT U
10 OCHOB JICIIOBOTO aHTJIMMCKOTO S3bIKa M BKJIIOYAET B ceOs
0OJIBIIION HA0OP YPOKOB IO U3YUYEHUIO aHTJIMMCKOTO S3bIKA.
Free English language teaching resources

If you are an English language teacher or ELT professional,
the British Council has lots of free resources to support your
work.

You can download free lesson plans and classroom materials;
get tips, articles and information about professional
development, conferences and qualifications. Also, you can
join discussion groups and access training materials.

Visit the https://www.teachingenglish.org.uk/ website for
more resources and materials.

Lesson plans

If you are an English language teacher looking for materials,
the British Council can help you with regularly updated
lesson plans and classroom materials. Find out more about
our lesson plans.

English teaching resources

If you are a busy English language teacher or trainer looking
for support and development materials for your classroom, we
can help you with the collection of free materials, updated
regularly from the British Council website for teachers. Find
out more about English teaching resources.

Phonemic chart

Help your students hear and understand the sounds of English
using the British Council Phonemic Chart tool. Find out more
about how the 'Phonemic Chart' can help develop students'
English listening skills.

Articles

If you are an English language teacher and you want to
develop your understanding of teaching methodology and
practice, the British Council can help you with regularly
updated articles.

Classroom activity




If you are an English language teacher looking for materials,
we can help you with our regularly updated classroom
activities.

Literature in English language teaching

If you are an English teacher looking for literature-based
materials, we can help you with texts, activities and listening
materials. Find out more about these resources to help
teachers using literature in the classroom.

Teacher training courses

The British Council offers a range of teacher training courses
which will soon be available online. These cover areas such
as primary and secondary teaching, learning technologies and
many other subjects. For more information see the British
Council’s teacher training.

Webquest

Welcome to www.learnenglishbritishcouncil.org website!
Explore the website to find the answers.

1. Go to Learn English ( a green website) —-IELTS —IELTS
interview skills—What are the names of the first three
videos?

2. Go to Learn English — Apps — Which app offers a series
of short videos about UK culture?

3. Go to Learn English Kids ( an orange website) —
Grammar and Vocabulary— What does “cheeky” mean?

4. Go to Learn English Kids — Read and Write —Writing
practice —Level 3—Pen pal letter —Where’s Juan from?
5. Go to Learn English Teens ( a purple website) — Skills
—Listening— Elementary A2—Listen to the “Weather
forecast” — What is the weather like in the north of the
country?

6. Go to Learn English Teens— Grammar —Watch one of the
videos— What is the name of the blonde boy?

7. Go to Teaching English (a blue website) —Teaching
teens— Resources—Look through materials— Can you
download lesson plans?

8. Go to Teaching English — Teacher development—
Teaching radio— What’s the name of a program 4?
American English resources:

Highlighted American English Online Resources for
Kazakhstan Education Program

1. AE website >> Resources >> Teacher's Corner >> Which




Teacher's Corner topic discusses about a social media
platform for educators? *

2. AE website >> Resources >> Teaching the Four Skills >>
Who is the author of More Dialogs for Everyday Use? *

3. AE website >> English Teaching Forum >> Current
Issue >> What article focuses on improving your usage of
technology? *

4. AE website >> Resources >> U.S. Culture, Music, &
Games >> What is an item that shows various celebrations
and special occasions from America? *

5. AE website >> Resources >> Webinars >> Browse by
Category >> What webinar features Chris Stillwell and
focuses on teacher-to-teacher engagement? *

6. AE Website >> About Us >> Social Media >> Which
Facebook site is designed to help English language
learners? *

7. AE Website >> Resources >> Teacher's Corner >> What
are the 4 trends discussed in the Teacher's Corner topic that
focuses on educational trends and issues? *

8. AE Website >> Resources >> Comics for Language
Learning >> What is the title of the 2nd instructional
article? *

9. AE Website >> Resources >> U.S. Culture, Music,
Games >> In the games section >> What are two resources
that provides you each with 13 songs for young learners
which includes a poster, lyrics, and an audio track? *

Resources

Blimland.kz
https://www.teachingenglish.org.uk/
https://learnenglishkids.britishcouncil.org/
https://learnenglish.britishcouncil.org/
https://learnenglishteens.britishcouncil.org/
https://americanenglish.state.gov/

Tema: BeO-kynbTypa, HeTuker (Netiquette, kynbprypa oOmeHus 1o
JICKTPOHHOM MOYTE)

Title: Web-culture, netiquette and email culture

Type of Training

session:

Hours: 2

Objective: By the end of this workshop participants will be able to:

« explain why it is important to follow netiquette
* understand the value of web-culture

» respond to and write emails appropriately




Activities

EMAIL and 'NETIQUETTE

Before you start roaming the globe from your desktop computer it
helps to learn the language and customs of the country - the
virtual world.

Internet etiquette, or netiquette, is a set of informal rules that
should be followed whenever using the electronic
communications. Netiquette rules are really just a set of
suggested guidelines to be followed so as to make use of the
Internet as friendly as possible.

Electronic Mail Netiquette Tips:

1. Messages should be short and to the point.

« Neatness and spelling count. Your e-mails reflect you,
your professionalism,competence and ability to use the
technology appropriately.

« Use the Subject line creatively to summarize the content
of your message and to encourage your contact to read your
mail right away. Some people get dozens of e-mails a day,
so make yours stand out!

« Use bcce (blind copy send) feature. Nobody needs to scroll
through long lists of the other people to whom you sent
your message.

« Your "'sig" file, the footer on your outgoing e-mail, is a
useful place to advertise your upcoming events or current
issues, in addition to listing your contact information.

4. Your e-mail alerts will find an audience outside of your
usual mailing list, just by people forwarding it along. Plan
for that by providing enough information in the alert so that
someone new to the issue can get more information.

« Be careful of who is receiving your mail. Make sure you
have the correct person.

. Remember that every time you send an e-mail, you are
sending someone an impression of who you are.

« Sarcasm and humor may not be well communicated via
electronic mail (e-mail). There are no non-verbal cues from
which other people can infer any underlying meaning to
your message.

» Use upper and lower case only where
appropriate. UPPERCASE may be used to HIGHLIGHT.
Typing an entire message in uppercase is considered
equivalent to shouting and is annoying.

5. Email is not private. Don't send anthing in email that you
wouldn't want your boss, your spouse, your mother or your

kids to read.




Do not send junk mail or chain letters.

Don't forward virus warnings without checking to see if it
IS a hoax.

Do keep track of your email contacts and build a contact
address list

Do keep important communications electronically filed.
Do forward important items to other people and build
your reputation as an information resource person.

Do respond to your email. You are forming relationships.
Do sign off from e-lists if you are going to be gone -
otherwise your mailbox will overload and you'll get nasty
notes from your web hosting service.

Netiquette for Accessing Information

6.

5.

Just because you can access information does not mean you
should. Access only the information you need.

Refrain from unnecessarily criticizing people (also called
flaming).

Obey copyright and license agreements.

Respect the wishes of any site you may be accessing.

Web Time Traps: (or where did the day go?)

5.

Rabbit chasing — stay focused while searching the Internet
Email overload — sort or delete. If it piles up you are done
for!

Lack of organization -- Organize as you go: your incoming
mail, your outgoing mail, and your bookmarks. If you don't
have time to do it now - when will you do it?

Resources

1.

2.

http://www.cyber-
sierra.com/workshops/99workshops/email.htm
English for Emails: Formal and informal language

https://www.youtube.com/watch?v=3-QoPcJHQws

3.

English for Emails: Organising your writing

https://www.youtube.com/watch?v=nPcILI2Yq9A

4.

English for Emails: Subjects and attachments

https://www.youtube.com/watch?v=UV2VRpD3MVQ

5.

English for Emails: Cc and Bcc explained

https://www.youtube.com/watch?v=ZnSfEkIfo34



http://www.cyber-sierra.com/workshops/99workshops/email.htm
http://www.cyber-sierra.com/workshops/99workshops/email.htm
http://www.cyber-sierra.com/workshops/99workshops/email.htm
http://www.cyber-sierra.com/workshops/99workshops/email.htm
https://www.youtube.com/watch?v=3-QoPcJHQws
https://www.youtube.com/watch?v=3-QoPcJHQws
https://www.youtube.com/watch?v=nPc9LI2Yq9A
https://www.youtube.com/watch?v=nPc9LI2Yq9A
https://www.youtube.com/watch?v=UV2VRpD3MVQ
https://www.youtube.com/watch?v=UV2VRpD3MVQ
https://www.youtube.com/watch?v=ZnSfEklfo34
https://www.youtube.com/watch?v=ZnSfEklfo34

Monyas S. BapuaTuBHbIN
Tema: Mexnynapoansie sk3amensl IELTS, TOEFL, TKT CLIL gns
MIPUCBOCHMSI KBAIM(UKAIMOHHON KaTErOpUH TeJjaroraM aHrJIniCKOro s3bIKa

Title: International exams IELTS, TOEFL, TKT CLIL for assigning
a qualification category to teachers of English
Type of Training
session:
Hours: 2
Objective: » Qualification category to teachers of English and
international exams
* Introduce international English language exams
* Introduce the Teaching Knowledge Test CLIL module
Activities Introduction to the order of the Minister of Education and

Science of the Republic of Kazakhstan dated May 11, 2020
No. 192

Introduction to IELTS/TOEFL. Test format. Frequently asked
guestions about the test.

https://www.ielts.org/

https://www.ets.org/toefl

Introduction to TKT. Test format. Frequently asked questions
about the test.

Instructions

1. Divide the trainees into pairs or small groups, preferably
from different teaching backgrounds.

2. Hand out one copy of the quiz to each group and model
predicting the answer to the fi rst question, taking the decision
as a group.

3. Ask trainees to continue working through the quiz,
discussing and guessing the correct option in each of the
sixteen sentences. Explain that the correct answers will be
supplied later.

4. Set a time limit of 10 minutes.

5. Regroup the trainees and have them compare their answers
and discuss only points of dispute.

6. Hand out the remaining quizzes so that each trainee has a
copy. Conduct feedback, checking the answers and eliciting
opinions about the most surprising TKT fact/feature.

The TKT quiz

Choose the correct option.

1. There are 2/ 3/ 4 core modules of the TKT.




2. There are also 1/ 2 / 3 additional modules.

3. Eachmodule has1/2/3/4 /5 exam paper(s).

4. Each paper lasts for 60 / 80 / 100 minutes.

5. Each paper has 80 / 100 / 120 questions.

6. Each question is worth the same number of points /
weighted differently.

7. Lesson planning is tested in module 1/ 2/ 3.

8. Background to language learning is tested in module 1/ 2/
3.

9. Classroom management is tested in module 1 /2 / 3.

10. Which of the following is NOT one of the task types in
the TKT?

matching / multiple-choice / sequencing / odd-one-out / true
and false

11. How is the TKT graded?

pass—fail / distinction—pass—narrow fail-fail / bands 4-3-2—-1/
A-B-C-D-F

12. Only the top two / All bands receive a certifi cate.

13. To demonstrate a more than basic knowledge on the TKT
(i.e. be awarded bands 4 or 3) you need to score at least 45-50
/ 55-60 / 65—70 points (out of 80).

14. You get 5/ 3 /just 1 certifi cate(s) if you sit all the core
TKT modules.

15. The certifi cates arrive 2-3 days / 2—3 weeks / 2-3 months
after you sit the exam.

16. You can take each paper only once / twice / as many times
as you like.

Follow-up

Close the activity by using the ideas below to lead a
discussion about the TKT in your local context:

* TKT i1s graded in bands to allow local conditions to

dictate the required level for trainees to achieve. Which band
level is expected of teachers completing the TKT in your
area?

* Each TKT module may be taken independently of the others
and retaken if desired. How do you think these policies
support teachers’ ongoing professional development?

Resources

06 yrBepxaennn [IpaBut mpucBoeHUs (TIOTBEPIKICHHS)
KBJIM(PUKALMOHHBIX KaTeropuii nenaroram. [Tpukas
Munuctpa obpa3oBanus u Hayku Pecryonuku Kazaxcran ot
11 mast 2020 roga Ne 192.
https://adilet.zan.kz/rus/docs/\VV2000020618
https://www.ielts.org/




https://www.ets.org/toefl
https://www.cambridgeenglish.org/teaching-english/teaching-
qualifications/tkt/

Welling J. The TKT Course Training Activities

8. OnennBaHue pe3yJbTATOB 00y4eHUsI

CTpykTypa npe3eHTalui MUHHU-YPOKA/ POEKTA

[lenaroru miIaHUPYIOT YPOK MO MPEAMETY U MPEIOCTABIAIOT pparMeHT ypoka
Ha pa3HbIX ATANax B KAUeCTBE JCUCTBUI MO IJIAHUPOBAHUIO MTPENOJAABAHUS C YUYETOM
OOHOBJIEHUS COJIep KaHUsI 00pa30BaHUs

Tpeb6oBaHusA N0 MIIAHUPOBAHWIO MUHU-YPOKA

enpb - onleHMBaHUE MOHMMAaHUS U MPUMEHEHUs NEAArornyecKux MOAXO0B,
CUCTEMbl KPUTEPHUAIBLHOTO OIEHHWBAHHS B COOTBETCTBUU C OOHOBJIEHHOM
MIPOrPAMMOM 110 y4eOHOMY TIPEMETY.

1. OuieHMBaHME HA COOTBETCTBHUE IESIM OO YUCHHS:

- 1IeJIM MUHU - YPOKa COTJIACOBAHBI C IEISIMUA 00yUYEHHUSI;

- OIICHUBAHNUE OPUEHTAIIMH Ha OCOOCHHOCTH TIPEIMETA;

- ieniu cpopmynaupoBansl B popmare SMART.

2. ®opMaTUBHOE OLIEHUBAHME JIJISl TOJEPKKU JOCTUKEHUN 00ydaroInuXcsi:

- TPUMEHEHUE AaKTUBHBIX METOJOB OOYYEeHHS B COOTBETCTBUUM C TEMOH
y4eOHOMY MPEAMETY;

- METOIbI CITIOCOOCTBYIOIIME JOCTHKEHUIO TIeNIel YPOKa,

- IpUEMBI U METO/Ibl, HAIIPaBJICHHbBIC HA BOBJICUCHHE CYOHEKTOB 00pa30BaHUS
B IIPOIIECC 00yUYCHUSI.

3. Beibop meTonoB nuddepeHnuanuu:

- pa3pabotka audPepeHIMpoBaHHbIX 3aJJaHUi ¢ YIETOM TOTPEOHOCTEM
00 yJarOIINXCS;

- ciocoOs! nuddhepeHnraIuy 3a1aHui.

4. Kputepuu OLlCHUBAaHUS

0- «1oKka3aTenbCTBA HE MPEIOCTaBICHBI», | — «TOKa3aTebCTBA ClIaldbiey, 2 —
«10Ka3aTeNbCTBA CUIIBHBIEY, 3 — «J10KA3aTEIbCTBA OUCHb CHIILHBIC
(Maxcumanvuwiii 6ain no kaxcoomy Kpumepuio — 3).

Jlnumenvnocmov npezenmayuu. 5-7 MuH.

Kpurepuu onienuBanus

[enu ypoxka AKTHBHBIE Merozsl Kpurepuaibnoe
METO/IbI muddepeHnanuu | OIlCHUBAHUE
oOy4JeHHsI

- LIEJIN YpOKa - BBIOOD - 3a/1aHUA - OLICHUBaHUE

COrJIACOBAHBbI C METOJ0B b depeHIupyoTCsl | COOTBETCTBYIOT




HEeISIMU OOYUEHHS | ONpeAesiEH C yu4€TOM [EJsIM 00 yUEeHHMSI
- [IEJTM YpOKa | CoAep’KaHueM | MoTpeOHOCTElH -
OPUEHTUPOBAHBI | TEMBI IO 00 yJarOIINXCS; dbopMaTuBHOE
HA OCOOEHHOCTH | TIPEJIMETY; - IJITAHUPYIOTCS | OIIEHUBAHUE
nmpeaMera - METOABI | PA3JIMYHBIE CTIOCOOBI | MTOAIEPKUBACT
- 1IeJTN crocoOCTBYIOT | nuddepeHIuanum oOyJeHue;
c(OPMYITMPOBAHBI | TOCTHKCHHIO (3amanHus, -
B (popmate nemnei WCTOYHUKH, UCTIOJIb3YFOTCS
SMART c yuérom | 0OyueHus; MOJIJIepIKKA KpUTEpUU
noTpeOHOCTEH - METOJIbl | OOyYarolUXCs U OLICHUBAHUS
00 y4JaroIImxcs HaIpaBJIeHBI HA | Jp.);
BOBJICUCHHC - METOIBI
oOyuaromuxcs | auddepeHImanum
B TIpolIiecc CIIOCOOCTBYIOT
oOy4eHus JIOCTUKEHUIO TIeNei
KaKJIbIM
00yJaromumMcst
Kpurepuu onieHnBaHUSI MUHU-YPOKA.
Ne ‘ Kpurepuu onieHnBaHus ‘ bayusl
1 [enm ypoka chopMyIupOBaHbI B
dbopmate SMART.
2 AKTHUBHBIC METOJIbI BOBJICKAIOT BCEX
00yyJaroluxcs B mMpoiiecc O0y4eHus u
HaIPaBJICHBI HA PEATTU3AIIIO 1ETH
00y4eHHUsl.
3 dopMaTUBHOE OIICHUBAHUE
CIIOCOOCTBYET YIyUIIEHUIO PE3YIHTATOB
OOy4YeHHs.
4 VYyer norpeOHOCTEH 00yJIarONTUXCHI.
Wcnons3oBanue nuddepeHupoBaHHOTO
MOIX0A.
5 Ucnonw3oBanue pecypcos, B T.4. I T-
TEXHOJIOTU M
6 JIOCTYITHOCTD M IOTUYHOCTh
U3JIOKEHUSL.
7 CoburoieHre TaiiM-MEeHEePKMEHTA




J11st O1leHUBaHMSI MPE3CHTAIIMN MUHHU-YPOKa BBIACIISIOTCS CICTYIONTHE
KPUTECPHUU:

0 GayuT — OTCYTCTBYET 3JIEMEHT OIICHUBAHUS;

1 Gayu1 — goKa3aTenbLCTBA CIIA0LIE;

2 Gayia — J0Ka3aTeNbCTBA CPETHUE;

3 Gaia — 10Ka3aTeNIbCTBA CUIIbHBIE.

OrieHka 3HAHUH CITyIIaTeNel 1Mo MPe3eHTAIlM MUHU-YPOKa OCYIIECTBIISCTCS
MepeBOIOM 0AJIOB B MATHOATBHYIO CUCTEMY:

1) «Otnuuno»: 19-21 Gannios;

2) «Xopoioy»: 15- 18 6aios;

3) «Y noBnerBopurensHo»: 11-14 Ganos..

MuxkponpenoxaBanue

Using criteria to observe a lesson

Criteria | YIN | Comment/evidence

1 There was a positive classroom
atmosphere.

2 Instructions were clear and checked.

3 Teacher encouraged learner talk and
controlled teacher talk.

4 Teacher set the scene and engaged the
learners’ interest in the topic.

5 New language was presented clearly and
correctly.

6 Teacher elicited information/language
from learners whenever possible.

7 Teacher checked understanding of target
language.

8 Learners were given opportunity to
practise new language through spoken and
written activities.

9 Skills were developed/practised
effectively.

10 Teacher monitored unobtrusively and
gave support when needed.

11 Learner errors and feedback were dealt
with in different ways and at appropriate
times in the lesson.

12 Pace was varied to suit learners’ needs.

13 There was a variety of interaction.

14 Teacher re-grouped learners




appropriately and efficiently.

15 Timing was observed and managed
well throughout the class.

16 Teacher used mime, gesture/body
language.

17 Teacher used board effectively and
wrote new language up.

18 The learners were engaged and
involved throughout.

19 The coursebook was adapted suitably.
20 There was a logical progression to the
lesson and the teacher clearly signposted
the learners throughout, letting them know
what was happening.

Hrorosoe TECTUPOBAHUE

MoayJb 1: «3akoHoAaTeIbHbIE M HOPMATHBHO-NIPABOBOM aKTHI,
perJiaMeHTHPYIoUHe MPO(PecCHOHAIBHYIO AeATeJIbHOCTh YUnTeJaeH
AHTJIMHCKOT 0 SA3BIKAa»

1. T'ocynapcTBeHHBIH 00111€00sI13aTENbHBIN cTaHaapT 00pa30oBaHMs:

A Coneprkanne 0011ero oopa3oBaHus

B OOs3aTenbHblii ypoBeHb TpeOoBaHWiA K 001e00pa3oBaTebHOM
NOATrOTOBKE BBIMYCKHUKOB ¥  COOTBETCTBYIOIME JTHM TpeOOBaAHUAM
cojiep:kaHue, MeToAbl, GopMbI, cpeAcTBAa 00y4YeHUs] U KOHTPOJIsI

C JloKkyMeHT, OTpaKaroIuii crieuPpuKy OTIEIbHO B3ITOTO
00pa30BaTEIBLHOrO YUPEKICHUS

D TexHonmoruu HEMPEPHIBHOT'O CaMOOOPA30BAHUS 10 OTPACIISIM 3HAHU,
HayKaM U BHJaM

JeSITENHHOCTH

2. Ilenarornyeckre pabOTHUKH UMEIOT COLIMAJIbHBIE TAPAHTUHU Ha!
A Kuianme+

B IlpemupoBanue

C 3apaboTHyto miaty

D Jocpounyto arrectaiuo

3. Ilemarorm, OKOHYHMBIIHE BBICHICE Yy4eOHOE 3aBelACHHE C MPABOM
npenojaBaHusi TpeaMera (IUCHMIUIMHBI) Ha aHIJIMHCKOM  SI3bIKE, HMEIOIIue
ceprudukar (ymoCTOBEpPEHHUE), TOATBEPKIAIONINE 3HAHUE AHTIUNCKOTO SI3bIKa HE



Hwxke ypoBHsi Cl (mo mkane CEFR) umeror mpaBo Ha mocpouHoe mpucBOEHUE
KBATHM(PUKAIIMOHHOMN KaTEeropuu.

A «Ilenaror-macrep»

B «Ilenaror-ucciegoBareinb»

C «Ilemaror-skcmepr»

D «Ileparor-moaeparop»

4. Cornacto 3akony PK «O6 oGpazoBanuny, o0pa3oBaTeiabHbIE OpraHu3alliu
CTpaHbl 00ECIIEYNBAIOT:

A Peanu3zanuio TpeOOBaHUN TUITOBOM Y4eOHOM MporpaMMbl «AHIIIMHCKHMA
SI3BIK)

B U3y4eHnne 0JHOT0 M3 HHOCTPAHHBIX SI3bIKOB

C UsyueHue rocy1apCTBEHHOI0, PyCCKOr0 HECKOJIBKUX MHOCTPAHHBIX SI3bIKOB

D Peanuzanuio Tpexbsa3pIYHOTO 00YUEHHS HA ypOKax IO MpeaMeTam
pabouero yueOHOro IrjiaHa

Mogayasb 2. [lcuxosioro-negarornieckoe ooecrnedeHne 00pa3oBareabHO
AesTeJIbHOCTH NeJaroros
5. Match the definition to Dr Gardner’s intelligences. Being sensitive to
feelings of others and responding well:
A. Intrapersonal
B. Interpersonal
C. Logical-mathematic
D. Spatial

6. Understanding our own feelings and controlling our own behaviour.
A. Logical-mathematic

B. Naturalist

C. Interpersonal

D. Intrapersonal

7. Which statement is NOT true about language acquisition (mother tongue/s):
A. Begins at birth (or before)

B. The learner is exposed to the target language constantly

C. The process takes many years to complete

D. The learner encounters the target language for a few hours per week

8. How does language acquisition (mother tongue/s) happen?

A. Learners do not explicitly learn language rules

B. Learners often speak right from the beginning, in full sentences
C. Learners make lots of vocabulary and grammar errors

D. Learners explicitly learn language rules



9. The team of students who usually gain most from picking up a language is
A. Children under 5

B. Teenagers from 15-19 years old

C. People who are over the age of 20

D. People who are over the age of 30

10. A silent period is:

A. A time used by students to do written work.

B. A time students use to process the language.

C. A time for students to study the language.

D. A time for students to play while using the language.

11. A visual learner

A. The learner learns best through hearing

B. The learner learns best through using the body

C. The learner learns best through seeing

D. The learner learns best through working with others

12. A kinaesthetic learner

A. The learner learns best through using the body

B. The learner learns best when able to respond immediately
C. The learner learns best when given time to consider choices
D. The learner learns best through working alone

13. Emotional intelligence is ...

A. The capacity to be aware of, control, and express one's emotions, and
to handle interpersonal relationships judiciously and empathetically.

B. A psychological condition that leads to exhaustion, depersonalization, and
decreased teacher achievement and self-worth.

C. The process of exchange of information, ideas and feelings between two or
more people through verbal or non-verbal methods

D. The qualities and abilities that allow you to work well with others during
conversations, projects, meetings or other collaborations.

14. The main documents of the updated programme are

A. Subject guidance, course plan, formative assessment guidance, test
specification

B. Subject programme, course plan, formative assessment guidance, test
specification book

C. Subject programme, lesson plan, formative assessment guidance, test
specification

D. Subject programme, course plan, formative assessment guidance.



15. Teacher-centred is where

A. Teachers lead and control activities, do most of the talking and
learners are receptive rather than active.

B. Teachers encourage learners to be proactive, work collaboratively and take
on responsibility for their own learning.

C. Teachers are as ‘enablers’, facilitators.

D. Teachers are as organizers of knowledge.

16. SMART learning objectives mean

A. Specific, measurable, attainable, realistic, timely
B. Specific, motivating, attainable, realistic, timely

C. Specific, measurable, attractive, realistic, timely

D. Specific, measurable, attainable, rural, timely

17. The revised B.Bloom’s taxonomy cognitive levels from LOTs to HOTs
are :

A. Remembering, applying, analyzing, evaluating, understanding,
composing

B. Understanding, applying, analyzing, evaluating, creating, knowing

C. Remembering, understanding, synthesizing, applying, evaluating, creating

D. Remembering, understanding, applying, analyzing, evaluating,

creating

18. Critical thinking is

A. the analysis of facts to form a judgment
B. to speak about somebody critically

C. To remember somebody’s activities

D. To be aware of some facts

19. An example of the lower order thinking skills in the list below is:
A. To recall information

B. To develop reasoning skills

C. To develop enquiry and discussion

D. To hypothesise about what could happen

20. An example of the higher order thinking skills in the list below is:
A. To develop rote learning

B. To check understanding

C. To evaluate the work of oneself and others

D. To order information

21. Formative assessment is
A. Assessment of learning



B. Assessment on learning
C. Assessment for learning
D. Assessment at learning

22. Which one is an example of assessing students’ reading skills:

A. Students read the text aloud.The teacher corrects pronounciation mistakes
B. Students answer True or False questions after reading the text

C. Students read and translate the text

D. Teacher reads the text. Students repeat after the teacher

23. Which of the following is an example of assessing students’ listening
skills:

A. After listening to the audio about global warming, write a short email to
your friend on what you think about it

B. Ticks the words you have heard in the audio about global warming

C. Read the sentences and repeat them with the same intonation.

D. After listening to the audio track, students read the text

24. Which one is an example of assessing students’ writing skills:

A. Write down the new words you have just heard

B. Write your own ending of the story

C. Complete the questionnaire with the personal information of the character
from the movie clip.

D. Write down new words from the text you’ve read

25. Which of the following is an example of assessing learner’s speaking
skills:

A. Discuss possible consequences of the COVID-19 in an email to a friend

B. Repeat the dialogue with your peer

C. Talk about the given topic with your classmate.

D. Elaborate on the given topic in an essay

Moayasb 4. Pazsutne UKT rpamoTrHOCTH IIEIaroros

26. Netiquette is

A. The customary code of polite behaviour in society or among members of a
particular profession or group.

B. A code of polite behavior in society, netiquette is a code of good behavior
on the Internet.

C. Conventional requirements as to social behavior; proprieties of conduct as
established in any class or community or for any occasion.

D. All answers right



27. Basic email culture features

A. Include a clear, direct subject line.

B. Use professional greetings and use an introduction.
C. Reply within 24 hours

D. All answers right

Monayas S. BapuaTuBHBIH
28. The International English Language Test (IELTS) is graded on a scale of

A.1-6
B.1-7
C.1-8
D.1-9

29. IELTS and TOEFL exams’ validity is
A. 2 years
B. 3 years
C. 4 years
D. 5 years

30. There are .... core modules of the TKT.
A. 2 modules

B. 3 modules

C. 4 modules

D. 1 module

9. [TocTKypCcOBOE CONPOBOXKIEHUE

[Iporpamma mOCTKYpCOBOTO CONMPOBOXKAEHUS HAIMpaBlICHA HA OTCICKHUBAHUE
NPUMEHEHUS! YYHUTENSIMU aHTJIUHCKOTrO SI3bIKa IMOJTYYEHHBIX MPOQPECCHOHATBHBIX
HABBIKOB U KOMIIETEHLIUI B JlajbHEeNIel npodecCuOHaNbHON JeATeIbHOCTH.

[Io utoram mpPOXOXKIEHHUS KYpPCOB TOBBIIMICHUS KBaTu(DUKAIUU, YUUTEIS
COCTaBIIIOT JaibHeHmui Ttuian neiictBuii (Action plan) otHocuTensHO CcBoOEiH
MpakTHKKA TpernojaBanus. B maHHpIx 1utaHax  obOo3HaueHsl SMART-nenun
npo(ecCHOHaTBbHOTO PAa3BUTHUS, YTO SIBJISETCS CTapTOM JUIsl OPraHU30BaHHOM
MOCTKYPCOBOM aKTUBHOCTH. B nanpHelimeln pabote negaroru MoryT KOppeKTUpOBaTh
KaK IJIaH JEHCTBHH, TaK U IIeJIM B HEM COTJIACHO CBOMM IMOTPEOHOCTSIM.

Accotmariusi  «ATENKY»  ocymiecTBiasier  MOCTKYPCOBYHO — MOIJIEPKKY
MeJaroroB, MPOIIEANINX KYpPCHl TOBBIMICHHS KBaTU(UKAIIMN Yepe3 peaTnu3aliuio
pabotel AMOaccagopoB «ATENK) B TeueHue olHOr0 KaJeHIapHOrO roja u Oolee.
CornacHo YcraBy Acconuanuu yuutened anriuiickoro Ceepo-Kaszaxcranckou
obonactu u T. IlerponaBnoBcka «ATENKy», B 14 paitonax CKO nHaznauyensr 15
«AmbaccamopoB «ATENK». Ambaccamop — 3TO NpeacTaBUTEIb AcCCOLMAIUH,



OCYILIECTBIISIONINI BBIMOJIHEHWE 3a7ad Accounuanuu B pernoHax PecmyOnuku
KazaxcraH.

Ambaccanopel «ATENK)» conpoBoxaaloT M OCYHIECTBISIOT MOIIACPKKY
MIE/IaroroB B pailoHax 00JacTH B LENSIX JOCTIKEHUS Ka4eCTBEHHOM peanu3aliy Ha
MPAKTUKE MOJTYYEHHBIX 3HAHUM C UTOTOBBIM MOHUTOPHUHTOM U aHAJTU30M U3MEHEHHM
B Mpo(ecCHOHANBHOM AeSITENFHOCTH MEarora, KOTOpblil Mpea0CTaBIseTCs MeAarory,
B TOM YHCJIE€ B AUCTAaHIIUOHHOM PEXHUME.

Ha mepBoMm »Tame AesTenbHOCTh IO COMPOBOXKACHUIO YUUTENECH aHTITUHCKOTO
A3bIKa OcCyIlIecTBIsieTcs: uepe3 mnposeneHue Ambaccagopamu «ATENK» kypca
KOHCYJBTAlIMOHHBIX METOJIMYECKHX BEOMHAPOB TIOCPEACTBOM HCIOJIb30BAHUSA
AIIEKTPOHHOMN MOYTHI, MECCEHKEPOB COIMATBHBIX CETeH, NHTEPHET-TUIaTPOopM, BeO-
caiita Www.atenk.kz

Ha BTOpoM 3Tame compoBoxaeHus, AMOaccagopaMu ACCOIMAIIIN U3yUYaeTCsI
npodecCHOHaIbHAsT KOMIIETEHTHOCTD YUYUTENS TMPH BBHIOOPE METOAUYECKON TEMBI
Y TIOCTAaHOBKE IIeJIM MPO(PECCUOHAIIBHOTO pPa3BUTHUS yuHTeNsd. M3ywyaercss OmbIT
paboThl yduTene depe3 INEKTPOHHYIO MOYTY, MECCEH/KEPHI, COLMAIbHBIC CETH.
[Ipu HEoOXOMMMOCTH TpEHEp Kypca OOecredyrBaeT yduTened HEeOOXOAUMBIMU
METOJUYECKUMH U TU(GPOBBIMU peCypcaMu.

Ha Tperbem »3Tame MOCTKYpCOBOI'O COMpPOBOXKAEHUS AmOaccagopamu
«ATENK» wuzydaercs npodecCHOHAIBHBIM POCT YYUTEIS AHTIUHUCKOTO S3bIKa B
[EeNAX TPUBICYCHUS K YYaCTHUIO MO OOMEHY OIBITOM, MYOJWYHOTO TPHU3HAHUS
JOCTHKEHUM B TNPOQPECcCCHOHAIBHON JesATeNbHOCTH (MyOJMKAlMU B CPENCTBAX
MaccoBOM WHGOpPMAIUK), MOMYJISPHU3AIMN MPOTPECCUBHBIX HIEH U O00OOIICHHUS
NEPEI0BOI0 MEAArOrMYECKOro OMbITA B MPENOAABAHUN aHTJIMHCKOTO S3bIKA.

@®opMbl TIPOBENIEHUSI TOCTKYPCOBOTO COMPOBOXACHUS JEATEIbHOCTH
uTeNel aHTITMICKOTO SI3bIKA, MPOIIEANINX KYPChl MOBBIIICHHS KBATH(PUKAIIUH:

Ne | Meponpusitus dopma npoBegeHUs OTBeTCcTBEHH
MOCTKYPCOBOi1 ble
NO/IeP>KKH MeIaroron

1 | CocraBnenue Action ITocneanuii neHp Kypca Tpenep kypca
Plan

2 | KoppektupoBka (mipu Bebunap-koHcynbTanus Awmbaccanopbl
HEOOXOJIMMOCTH) U «ATENK»
nocranoBka SMART- Tpenep kypca
(17
po(ecCHoHaTBEHOTO
pa3BUTHS IpU BbIOOpE
METOJIMYECKOM
IPOOJIEMBI UCCIICOBAHUS
B IIPAKTHKE
IPEroaBaHUs

3 |I[IpoBenenue BeOuHap-KoHCybTalus Ambaccanopbl
METOJIMYECKOr0 «ATENK»



http://www.atenk.kz/
http://www.atenk.kz/

CeMUHapa 1o
aKTyaJIbHBIM BOITPOCAM
peasm3anuu TpeOoBaHUN
TUTIOBOW y4eOHOM

Tpenep kypca

POrpaMMBbl
CAHTJIUUCKUAN SI3BIK»
IIpoBeneHue Beb6unap\cemunap Ambaccanopbl
MEPONPUATUN JIJIsI «ATENK»
W3Yy4YCHUS
npo¢eCcCHOHATBHBIX
noTpedHOCTe! Uin
BO3HUKAIOITUX MPOOIIEM
IpU peaan3aluy Ha
MPAKTUKE MOTYyUYSHHBIX
po¢eCcCHOHATBHBIX
KOMIIETCHIIUHN
VYyacTue Ha WNHurennexkTyanbHbIe Ambaccaopsl
po¢eCCUOHATBHBIX OJTUMITHA/TBI\TBOPUYECKHE «ATENK»
KOHKYpcax, KOHKYPCBI YJICHBI
OpraHU30BaHHBIX Accouuaruu
Accounarueit «<KATENK) «ATENK»
Nudopmarmonnas ITouToBas pacchuika Acconuanus
MOAAEPKKA TOCPEACTBOM «ATENK-Newsletter» (uepes «ATENK»
PEryJIIpHOTO Google Groups), www.atenk.kz,
OMOBEIIECHUS O Instagram:
HOBILIECTBaX B cepe https://www.instagram.com/atenk
NPEIIOIaBaHHMS 2030/, Facebook:
AHTJIIMICKOTO SI3bIKA https://www.facebook.com/atenk?2
030

[IpoBenenue Kondepentms\ Ambaccaopsl
MEPOIPUATUH T10 cemuHap (BeOMHAP) «ATENKDY,
M3YYEHHUIO OIbITa YJICHBI
YCIEUIHBIX MEe1aroroB B Accouuanuu
00J1aCTH TIpeIogaBaHUs «ATENK»
aHTJIMHCKOTO SI3bIKa
[Tonynsipuzanus [TyOnukamnuu B ICTOYHUKAX Ambaccaopsl
IIPOTrPECCHUBHBIX UJIEW B METOANYECKON JTUTEPATYypHhI, B «ATENKY,
MpenogaBaHuu CMH YJICHBI
aHTJIMHACKOTO SI3bIKa Ha BeO-caiite Www.atenk.kz Accoruanuun

«ATENK»
IIpoBenenue Acconuanus
MEPOIPHUSITHUH, Kondepennus\cemunap «ATENKDY,
HaIpaBJICHHBIX HA 0OMEH (BeOuHap) YJICHBI



http://www.atenk.kz/
http://www.atenk.kz/
https://www.instagram.com/atenk2030/
https://www.instagram.com/atenk2030/
https://www.instagram.com/atenk2030/
https://www.instagram.com/atenk2030/
https://www.facebook.com/atenk2030
https://www.facebook.com/atenk2030
https://www.facebook.com/atenk2030
https://www.facebook.com/atenk2030
http://www.atenk.kz/
http://www.atenk.kz/

OITBITOM CPEJIH IITUPOKOI Acconmanuu
IeJaroruueckom «ATENK»
0OII[eCTBEHHOCTH C
MIpUBJICYECHUEM
3apyOeKHBIX KOJIJIET U
napTHEPOB Accoluann

«ATENK»»
1 | O60011eHNE U AHanu3\MOHUTOPHHT Accoruanus
0 | pacpocTpanenue mepen po¢eCCUOHATIbHBIX «ATENKDY,
OBOI'O U JIOCTHXKEHU N YJICHBI
MHHOBAIIMOHHOI'O OIIBLITa Acconuanuu
B MPAKTUKE «ATENK»
IpernoiaBaHus

AHTJIMHACKOTO SI3bIKa

MOHUTOPUHT NOCTKYPCOBOT'O CONPOBOXKAEHUS E€ATEIbHOCTH Me1arora

Accomanueit «<ATENK» npoBoauTcs B TedeHue Tpex JeT OJ1H pa3 B TO/.

10. Cniucok OCHOBHOM U JONOJHUTEJIbHOM JTUTEPATYPbI

3akon «OO6 obpazoBanun» ot 27 wuwoag 2007 roma Ne  319-lll;
http://adilet.zan.kz/rus/docs/Z070000319

3akoH Pecry6imku Kazaxcran «O craryce negarora» ot 27 nekadps 2019 rona
Ne 293-VI 3PK http://adilet.zan.kz/rus/docs/Z1900000293

KoxaeBa, E. H. (2014). ®opmaruBHoe ((popmMHupyromiee) OICHUBAHHE:
metonunueckoe nocooue. Acrana: AOO «Hazap6aeB MHTemeKTyanbHbIE ITKOJIBI
[{eHTp memarornaeckoro MacTepcTna, 66.

006 Ymeepoicoenuu Ilpasun Ilpuceoenus (Iloomeepoicoenust)
Keanuguxayuonnvix Kamezopuii [ledazozcam.
adilet.zan.kz/rus/docs/\VV2000020618

Oxywoinapea XKone Cmyoenmmepee Apuanean Bilimland.kz  binim  bepy
ITnamegopmacwr, bilimland.com/ru

[Tocranosnenue IlpaButenbcrBa PecnyOonuku Kazaxcran ot 27 mexabps 2019
roga Ne 988 «OO0 yrBepxkiaeHun [‘ocymapCTBEHHOM MpOrpaMMbl pPa3BUTHS
oOpa3zoBanus u Hayku PecnyOnukm Kazaxcran nwa 2020 - 2025 rtomsi»;
http://adilet.zan.kz/rus/docs/P1900000988

[Ipuka3 Munuctpa obpa3zoBanus u Hayku Pecnyonnku Kaszaxcran ot 27 siHBaps
2016 roma Ne 83. 3apeructpupoBan B Munucrepctse toctunnu PecnyOnuku
Kazaxcran 29 ¢espans 2016 roma Ne 13317. «O6 yrBepxknenun [lpaBun u
YCJIOBUM TPOBEACHUS AaTTECTallMM I1€/IaroroB, 3aHUMAIOIIUMX JOJKHOCTH B




OpraHu3anusax 00pa3oBaHMs, pPEATM3YIOUIUX O00Ieo0pa3oBaTe/ibHbIE YyueOHbIE
[nporpaMmbl JOHIKOJIBHOI'O BOCIIMTAHUSA H 06yquH>1, Ha4yaJIbHOT'O, OCHOBHOI'O
cpenHero M oOIIero cpeaHero oOpa3oBaHusA, 00pa3oBaTElbHbIE MPOrPAMMBbI
TEXHUYECCKOI'O U HpO(I)eCCI/IOHaJIBHOFO, MMOCIICCPCAHCTO, JOIIOJIHUTCIBbHOI'O
obpaszoBanus»; http://adilet.zan.kz/rus/docs/\VV2000020618

8. Ilpuka3 Munucrtpa oOpasoBanus u Hayku oT 31 oktsOps 2018 roma «O6
YTBEPXKIASHUHU T'OCY/IapCTBEHHBIX OO0IIE00SM3aTebHBIX CTaHIAPTOB 00pa30BaHHUS
BCEX ypoBHel oOpaszoBanus; http://adilet.zan.kz/rus/docs/\VV1800017669

9. (2011). ESOL Examinations, UCLES. Cambridge University Press.
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